ERMA 7240: Thinking with Theory in Qualitative Research 
Auburn University - College of Education
Department of Educational Foundations, Leadership, & Technology

Location: This course will be a blend of synchronous and asynchronous activities. We will meet synchronously on Tuesdays at 5:00 via Zoom: https://auburn.zoom.us/j/5913393078 
Instructor: Dr. Hannah Baggett
Contact information:  hcb0017@auburn.edu
Office Hours: Tuesdays and Thursdays 3:00-4:00 and by appointment
Credit Hours: 3
Syllabus Prepared: December 2025

Special Accommodations: Submit approved accommodations through AU Access and arrange a meeting with me during the first week of classes. 

Course Overview
This course is designed to give you an overview and introduction to a variety of theorists and theoretical approaches that are often used in qualitative inquiry. We will compare and contrast the assumptions, design, and methods of different “schools” of theories, including concepts and ideas used to inform and guide qualitative projects.

Course Objectives: 
1. Understand aspects of educational theories and their relationship to methodology.
2. Consider situated knowledges, authorities, subjectivities, and ownership to research through critical reflexivity.
3. Explore the possibilities of theories to guide understanding of lived experiences.
4. Critically appraise qualitative projects rooted in theoretical perspectives. 

Course Format:  Scholars have long theorized that educational pedagogy and practice is rooted in a ‘banking’ approach to teaching and learning (Freire, 1970; Giroux, 1997). In this banking model, students were (and in many cases still are) viewed as empty vessels to be filled by the teacher, who ‘deposits’ knowledge and expertise. Students are often positioned as passive and powerless, and teaching is a purely teacher-directed act. Due to this positioning, students are often unfamiliar with being responsible for active participation in their own learning. Since all education is political and teachers generally develop courses around their convictions, I try to be very transparent about my teaching philosophy: I approach teaching from , which counters passive transference of knowledge. These practices (e.g. Weiler, 1991) privilege experience and socially-produced knowledge, and endorse a critical view of power and authority. Thus, instead of assuming the role of ‘director’ of learning and ‘keeper’ of authority/knowledge(s) in a classroom of adults, I participate in teaching as a guide, wherein students emerge as co-directors of the curriculum and the course discussion. This model of teaching expects that students will contribute their own experiences, knowledge, and expertise, and empowers students to be actively involved in their own development. This empowerment is particularly important in working with adult students who each add a valuable and unique perspective that is essential to quality graduate level learning. I view myself as both a learner and a teacher in the class, and I expect that you will also participate in both of these roles. Our course is often structured as a seminar, and will include small group discussions and activities, whole-class discussions and activities, reflection, conferencing, fieldwork, and student-led discussions and presentations. It is important that students keep current with assigned readings, attend class, and participate in discussions as informed members.

Course Texts and Requirements

Additional texts available via Canvas

Assignments
1. Reader’s work (weekly): Your weekly reader's work assignment will consist of three parts: 
a. Before you read, craft a memo about the assumptions you are bringing to the topic. For example, in week 1, what are your current understandings and assumptions about feminism(s)? Write from the heart, however formally or informally you’d like.
b. Then, read, annotating and taking notes as you go. When you are done reading and note-taking, add to your pre-reading memo. Synthesize across the readings, focusing on the key ideas throughout. Where are the readings similar, and where do they diverge? Connect these readings to your personal experience, and in later weeks, to what else we’ve read. This writing should be more 'academic' in that you should use good citational practices of the readings, with authors, dates, and page numbers. This part of your writing is intended to support you in preparing for the class discussion, so it will be due by class time.
c. After our class session, add once more to your memo. What are your new understandings after our class activities? How do your new understandings compare to the assumptions you brought to the idea/concept/topic? What misconceptions did you have, that might now be clarified? This writing can be both informal and formal. Since the quality of reflective writing declines rapidly after our experiences in class, this addition to your memo is due after class by midnight. Think of your weekly writing assignments as scaffold assignments to your critical reflexive statements. 
2. Critical Reflexive Statement, part 1: These reflexive statements will be a place for you to document your emerging subjectivity (i.e., those particular things about you that help and/or hinder your research), positionality (i.e. the power dynamics inherent in research projects along domains such as race, class, gender, and other salient identities), theory and concepts (i.e., what you are coming to understanding about educational theories and their application); and methodological learning (i.e., what you have come to understand about educational theories/qualitative research practice). Reflexivity will be a hallmark of our semester together. 	Comment by Hannah Baggett: You all are doing such good reflexive work in your weekly writing that this assignment won't be much of a lift at all!
3. Annotation and application (x 2):Now that you’ve done some reading, writing, discussion about several educational theories and concepts, find a manuscript of a qualitative study that takes up a particular concept. The article can be from any field or discipline, but look for qualitative work, and look for articles that report the findings from a study. Annotate the article, paying special attention to the concept and how it’s explained and operationalized. Compare the authors’ use of the concept in the study to how we read and talked about the concept in an educational context. 
4. Final Critical Reflexive Statement and Qualitative Project Sketch: In your last critical reflexive statement, you should take up and address the feedback from your prior statements, articulating your emerging understandings of subjectivity and positionality, your theoretical learnings, and your methodological learnings. And, in this final statement, you’ll go a step further. Articulate a research interest/topic of study and your positionality to it. Clarify the assumptions about the topic. What brings you to this idea? What are your experiences with it? And, here’s the harder part: begin to articulate how educational theories and concepts might support your sense-making about this idea and your experiences with it. Include a rough outline of a potential qualitative project and the research question(s) that might guide you. Imagine potential sites, histories/politics of those sites, participants for your research, and the specific challenges these might present. What is your relation to such sites and participants? How will you negotiate such a relation? Your final statement should be anchored in course readings, drawing on theoretical perspectives and concepts to structure your writing, with in-text citations. (4-6 pages)

Grading Scale

	Assignment
	Points Possible

	Readers work : 6 x 14 weeks of class
	84

	Annotations
	26

	Critical Reflexive Statements x 2
	90

	
	

	TOTAL
	200

	
	Points
	Letter Grade

	
	180 to 200 points
	A

	
	160 to 179.99 points
	B

	
	140 to 159.99 points
	C

	
	120 to 139.99 points
	D

	
	Below 120 points
	F




Course Policies:
 
A. Professionals show up on time and prepared every day for work. Your attendance is expected at all class meetings. We are all working adults. Your presence in class demonstrates that you prioritize your graduate work. Failure to attend class sessions usually results in a lower grade due to the challenging nature of the course content, and to the ‘workshop’ approach to class structure. Being prepared for class means that you have read and are ready to discuss that reading. Treat synchronous meetings in Zoom as you would treat an in-class meeting, which means that you should be in a location where you will be connected for the duration of our meeting. For your safety, please do not connect to Zoom while in transit. 

B. Professionals complete assignments on time. Assignments are due in Canvas as indicated in the syllabus and the course calendar. Failure to meet deadlines means you will have less opportunity to receive instructor and peer feedback. Extensions must be requested ahead of due dates. 

C. Professionals use appropriate means for discussing disagreements. Please respect our class time together and my own time as a teacher and researcher by planning to discuss grades or other points of contention during office hours or by appointment, not via email or in our synchronous meetings.

D. Professionals take responsibility for their own learning. My overarching goal is to support class members in becoming the very best they can possibly become at this point in their professional development. Please allow me to assist in any way possible including, but certainly not limited to: listening, providing feedback, answering questions, sharing and addressing concerns, brainstorming, clarifying course content or expectations, and mediating or facilitating work with collaborating peers. These conversations should happen during office hours, not during class time or over email. While I do check my email regularly, I do not check email after 8 pm. I try to respond to emails within 48 hours during the week. 

E. Professionals give credit where credit is due. Even though I will encourage groupwork and learning from each other, each individual is held responsible for their own behavior and learning. I expect students to submit their own work for all assignments. That is, all assignments should be original and composed by the student, not generated by Artificial Intelligence and Large Language Models (LLMs), such as ChatGPT and Gemini. The use of AI, especially that which has not been disclosed, will result in loss of credit for the assignment and academic honesty proceedings. The University Academic Honesty Code per will apply to this class. See also http://www.auburn.edu/academic/provost/academicHonestyStudents.php for rules on academic honesty. If and when resources are found (even those in websites and tutorials), proper citation must be used. It is a graduate student’s responsibility to learn and adhere to APA style guidelines. Failure to provide appropriate citations constitutes a violation of the Auburn University Academic Honesty Code. In addition, written assignments that are similar or identical to those of other students in the class (past or present) is also a violation of the Code. Violations of the Auburn University Academic Honesty Code will be treated according to university policy. Rewriting and resubmission is not an option. Finally, you may not submit the work of someone else or work that you have submitted for another class to satisfy a requirement of ERMA 7240.

F. Professionals make others aware of what they need to be successful. Please inform me within the first week of class if you require adaptations/modifications to any assignment because of special needs (disabilities, religious observances, and so on). Additionally, grades associated with incomplete course work (IN) or withdrawal from class will be assigned in strict conformity to University policy (see Auburn University Bulletin). If you wish to drop this course you may do so by the 10th class day with no grade assignment. From the 10th class day to mid-semester a W (withdrawn-passing) grade will be recorded in your transcripts. After this period withdrawal from the course will only be granted under unusual circumstances and must be approved by the Dean of the College of Education.

G. Professionals respect other professionals. Except in the case of an approved disability accommodation, students are not permitted to audio or video record any portion of class. Prohibiting the recording of class sessions helps to preserve an inclusive, friendly, and safe learning environment where learners can take risks without fear of retribution or scrutiny. This risk-taking is essential to high quality graduate learning.

Appendix A: Guiding questions for critical reflexive statements: 
· What have I learned about educational theories and qualitative methodology?
· Who am I becoming as a researcher who does theoretical work? Who do I want to be as a researcher?
· How are my salient identities and the power associated with them informing my understandings of educational theories, concepts, and methods? 
· What sense am I making of the class readings?... the class experiences?
· How are my readings, class experiences, and lived experiences related?
· What is the nature of “my particular pair of spectacles”? How do I see the world in unique ways? How do my views, my lenses, and my assumptions shape what I can, and cannot, see in research and lived experiences? How do they shape the data I collect, the analyses I conduct, the conclusions I reach, and the ways I share my work?
· How is my sense of qualitative projects evolving? How are my ideas for my dissertation evolving? How are my ideas for my professional program of research evolving? 
