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Auburn University

Course Syllabus

1. Course Number: EPSY 7430
Course Title: 
Motivation and Achievement
Credit Hours: 3 semester hours 

Prerequisites:
 None

Professor: Dr. Jill Salisbury-Glennon

Office: 4006 Haley Center

Office Phone: 844-3064

E-mail: salisji@auburn.edu
Office Hours: By Appointment
2. Date Syllabus Prepared: May 18, 2017
3. Texts: 



Required Texts: 

Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. 2nd Edition. San Diego, CA: Routledge. 

OR

Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 

Note: Either of these editions are recommended for master’s or doctoral-level students who are interested in research and are especially recommended for Educational Psychology doctoral students

OR

Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Note: Recommended for K-12 educators and other practitioners

A supplemental packet of readings will also be required and discussed in detail on the first day of the course. 

4. Course Description: The general purpose of this course is to provide a graduate-level investigation into the various motivational theories as well as their educational implications.

5. Course Objectives: Social, cultural, and psychological antecedents of achievement motivation are examined. This process requires reviewing theories of motivation, and emphasis is placed on discerning implications for practice and policy.

SECTION I: THEORIES

UNIT I:
THEORIES OF MOTIVATION: INTRODUCTION

UNIT II: 
SELF-EFFICACY AND EXPECTANCY-VALUE THEORIES
UNIT III: 
ACHIEVEMENT GOAL THEORY AND GOAL-DIRECTED BEHAVIOR IN THE CLASSROOM
UNIT IV:
SELF-DETERMINATION AND SELF-REGULATED LEARNING THEORIES
SECTION II: CONTEXTUAL AND SOCIAL INFLUENCES ON MOTIVATION

UNIT V: 
PARENTING AND STUDENTS’ RELATIONSHIPS WITH TEACHERS
UNIT VI: 
THE CONTEXT OF SCHOOL AND THE ROLE OF THE ENVIRONMENT
SECTION III: TEACHING, LEARNING AND MOTIVATION 
UNIT VII:  
BELIEFS ABOUT LEARNING IN ACADEMIC DOMAINS- READING, MATHEMATICS, PHYSICAL EDUCATION, WITH ADDITIONAL FOCUS ON EMOTIONS, LEARNING DISABILITIES AND TEACHER SELF-EFFICACY, GENDER, THNICITY, INTEREST AND HELP-SEEKING
6. Course Content:

Wednesday May 24 
Introduction to the Course

Introductions

Syllabus

SECTION I: THEORIES
Wednesday June 7
Introduction and Self-Efficacy 

(Note: For each week, choose the readings from ONE text only!)
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 



Ch. 1- Overview, Kathryn Wentzel and David B. Miele 


Ch. 3- Self-Efficacy Theory in Education, Dale H. Schunk and Maria 


K. DiBenedetto
From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 




Ch. 1- Introduction,  Kathryn Wentzel and Allan Wigfield

Ch. 3- Self-Efficacy Theory, Dale H. Schunk and Frank Pajares

From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Wigfield, A., & Eccles, J. S. (2002). Introduction. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 1-11). 

Schunk, D. H., & Pajares, F. (2002). Chapter 1. The development of academic self-efficacy. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 15-31). 

Wednesday June 14
Expectancy-Value Theory
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 



Ch. 4- Expectancy-Value Theory, Allan Wigfield, Stephen M. Tonks, 


and Susan Lutz Klauda

From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 




Ch. 4- Expectancy-Value Theory, Allan Wigfield, Stephen Tonks, and 




Susan Letz Klaudia
From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Wigfield, A. & Eccles, J. S. (2002). Chapter 4. The development of competence beliefs, expectancies for success, and achievement values from childhood through adolescence. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 91-120).

Wednesday June 21
 Achievement Goal Orientation Theories
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 



Ch. 5- Achievement Goal Theory: A Story of Early Promises, 



Eventual Discords and Future Possibilities, Corwin Senko
From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 




Ch. 5- Achievement Goal Theory: The Past, Present and Future,


             Martin L. Maehr and Akane Zusho

From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 



Anderman, E.M., Austin, C. C., and Johnson, D. M. (2002). Chapter 


8. The 
Development of Goal Orientation. In Wigfield, A., & Eccles, J. 


S. (2002). Development of achievement motivation. San Diego, CA: 


Academic Press (pp. 197-217). 

Wednesday June 28
Self-Determination Theories
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 


Ch. 6- Facilitating and Hindering Motivation, Learning and Well-Being in Schools: Research and Observations from Self-Determination Theory, Richard M. Ryan and Edward L. Deci
From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 


Ch. 9- Promoting Self-Determined School Engagement: Motivation,    Learning and Well-Being, Richard M. Ryan and Edward L. Deci

From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Grolnick, W. S., Gurland, S. T., Jacob, K. F., & Decourcey, W.  (2002). Chapter 6. The development of self-determination in middle childhood and adolescence. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 147-171).

Wednesday July 5
Theories of Self-Regulated Learning 
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 



Ch. 9- The Development of Self-Regulated Learning during 



Secondary School Years: A Social Cognitive Instructional Perspective, 



Anastasia Kitsantas and Timothy J. Cleary
From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 


Ch. 12- Motives to Self-Regulate Learning: A Social Cognitive Account, Barry J. Zimmerman and Timothy J. Cleary

From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Pintrich, P. R., and Zusho, A.  (2002). Chapter 10. The development of academic self-regulation: The role of cognitive and motivational factors. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 250-279).
**UNIT 1,  UNIT II, UNIT III, UNIT IV Summary #1 Due based on ALL of the Readings Assigned For June 7, June 14, June 21, June 28 
SECTION II: CONTEXTUAL AND SOCIAL INFLUENCES ON MOTIVATION

Wednesday July 12
The Effects of Parents and Social Goals
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 



Ch. 23- Parental Involvement and Children’s Motivation and 



Achievement: A Domain-Specific Perspective, Meredith L. Rowe, 


Geetha B. Ramani, and Eva M. Pomerantz

From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 


Ch. 14- Parenting and Children’s Motivation at School, Wendy S. Grolnick, Rachel W. Friendly, and Valerie M. Bellas
From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Wentzel, K. R.  (2002). Chapter 9. The contribution of social goals setting to children’s school adjustment. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 222-241).
Wednesday July 19
The Complex School Context
From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. San Diego, CA: Routledge. 


Ch. 13- Learning Environments and Motivation, Avi Kaplan and Helen Patrick
From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 


Ch. 18- School as a Context of Student Motivation and Achievement, Robert W. Roeser, Timothy C. Urdan, and Jason M. Stephens
From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Stipek, D. (2002). Chapter 12. Good instruction is motivating. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 310-330).
**UNIT IV,  UNIT V, UNIT VI, Summary #2 Due based on ALL of the Readings Assigned For July 5, July 12, July 19
Wednesday July 26   Final Group Presentation


(Note- For these readings, you will work in groups of one or two (depending on the final size of the class, along with the textbook that you have chosen), and each group will choose one of the following chapters to present to the class. 

              From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. 
              San Diego, CA: Routledge

Ch. 16- Gender and Motivation, Helen M. G. Watt


Ch. 18- Self-Regulation of Motivation, David B. Miele and Abigail A. Scholer 


Ch. 20- Math Anxiety: Causes, Consequences, and Remediation, Erin A. Maloney


Ch. 21- Neuroscientific Contributions to Motivation in Education, Johnmarshall Reeve and Wooful Lee


Ch. 22- A Multiple Goals Perspective on Academic Motivation,  Manfred Hofer and Stefan Fries

From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 

Ch. 22- Beliefs about Learning in Academic Domains, Michelle M. Buehl and Patricia A. Alexander

Ch. 23- Reading Motivation, John T. Guthrie and Cassandra S. Coddington

Ch. 24- Understanding Motivation in Mathematics: What is Happening in Classrooms? Julianne C. Turner and Debra K. Meyer


Ch. 25- Motivation and Achievement in Physical Education, Ang Chen and Catherine D. Ennis


Ch. 26- Emotions at School, Reinhard Pekrun


Ch. 27- Motivation and Learning Disabilities: Past, Present and Future, Geogios D. Sideridis


Ch. 28- Teachers’ Self-Efficacy Beliefs, Anita Woolfolk Hoy, Wayne K. Hoy, and Heather A. Davis


Ch. 29- Commentary: What Can we Learn from a Synthesis of Research on Teaching, Learning and Motivation? Barbara L. McCombs

From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Graham, S., and Taylor, A. Z. (2002). Chapter 5. Ethnicity, Gender and the Development of Achievement Values. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 123-144).
Renninger, K. A., and Hidi, S. (2002). Chapter 7. Student Interest and Achievement: Developmental Issues Raised by a Case Study. In
Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 175-191).
Newman, R. S. (2002). Chapter 11. What Do I Need to Do to Succeed… When I Don’t Understand What I’m Doing!? Developmental Influences on Students’ Adaptive Help Seeking. 

In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 285-303).
Mac Iver, D. J., Young, E. M. & Washburn, B. (2002). Chapter 13. Instructional Practices and Motivation During Middle School (With Special Attention to Science). In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 335-348).
Last day of class--all work must be turned in by July 26 to be graded 

7. Course Requirements/Evaluation:

Evaluation Criteria:

Evaluation for this course will be based on the following assignments:

50%- Two three-page unit summaries over the readings (2 Summaries, 25 points each)
30%- Class discussion facilitation based on the readings

20%- Final Group presentation 

100% Total
Each of these will be outlined below:

50% Two Three-Page Unit Summaries (Each one = 25%) 
You will be required to hand in a typed, double-spaced three-page total max unit summary of all of the readings assigned for each of the following nights: 
Unit Summary #1- All Readings Assigned for June 7, June 14, June 21, June 28 (due on July 5)

Unit Summary #2- All Readings Assigned for July 5, July 12, July 19 (due on July 19)

In other words, you should focus on succinctly capturing the major concepts addressed in all of the readings assigned for the entire unit, in no more than three double-spaced typed pages. Each unit summary will be worth 25%, which is a lot of points for three pages, so be sure to capture all of the major ideas/concepts of each theory, every word counts. 
30% Class Discussion Facilitation Based on the Readings 

Starting with Class 2- Wednesday June 7, there are readings assigned to be read for each class. While you are expected to read all of the assigned readings for each class, you will also choose one of the following classes and develop expertise on the assigned readings so that you can facilitate a class discussion based on these readings. You may choose your discussion facilitation class from the following nights and topics:




Wednesday June 7
Introduction and Self-Efficacy 




Wednesday June 14
Expectancy-Value Theory




Wednesday June 21
 Achievement Goal Orientation Theories


Wednesday June 28
Self-Determination Theories


Wednesday July 5
Theories of Self-Regulated Learning 


Wednesday July 12
The Effects of Parents and Social Goals


Wednesday July 19
The Complex School Context

Your class discussion facilitation based on the readings will consist of three components:

a) You will begin your presentation by handing out a case study that you and/or your group have written based on your assigned motivation theory. Your case study can be based on any developmental level that you feel is appropriate, and your student in the case should demonstrate a motivational problem(s) that is/are related to the theory that was assigned to be read for that week. You will first ask your classmates to take some time to individually write out the motivational problems that they believe the student in your case to have. Then, you will ask your classmates to each come up with some suggestions regarding how they might help this student to overcome his/her motivational problems. Then, you will facilitate a class discussion of the student’s motivational problems along with some potential ways to help this student based on the assigned readings. You should encourage the participation of all of your classmates in this discussion. 

b)  For the second component of your class discussion facilitation, you will engage the class in a discussion (note: this part is not a lecture-based presentation) of the assigned readings. You may want to develop discussion questions to help you to facilitate the discussion. Your objective is to make sure that the class develops a deep-level understanding of the readings through active participation and discussion. Please try to actively involve all of your classmates in your discussion. For this part of your presentation, you will be graded on your ability to thoroughly, accurately, and conceptually cover all of the important information in the assigned readings. 

c) For the final component of your class discussion facilitation, you will first ask all of your classmates to take some time to reflect and write out how they can personally apply this particular theory/theories to their own career, profession or daily lives. Then, you will facilitate a class discussion and invite everyone in the class to share their reflection. 

20% Final Section III Presentation
For class on Wednesday July 26, you will work in groups of one or two students (depending on the final class size, and largely dependent upon the book that you purchased), and each group will choose one of the following chapters to present to the class. 

From: Wentzel, K., & Miele, D. B. (2016). Handbook of Motivation at School. 

              San Diego, CA: Routledge

Ch. 16- Gender and Motivation, Helen M. G. Watt


Ch. 18- Self-Regulation of Motivation, David B. Miele and Abigail A. Scholer 


Ch. 20- Math Anxiety: Causes, Consequences, and Remediation, Erin A. Maloney


Ch. 21- Neuroscientific Contributions to Motivation in Education, Johnmarshall Reeve and Wooful Lee


Ch. 22- A Multiple Goals Perspective on Academic Motivation,  Manfred Hofer and Stefan Fries

From: Wentzel, K. R., & Wigfield, A. (2009). Handbook of Motivation at School. San Diego, CA: Routledge. 

Ch. 22- Beliefs about Learning in Academic Domains, Michelle M. Buehl and Patricia A. Alexander


Ch. 23- Reading Motivation, John T. Guthrie and Cassandra S. Coddington


Ch. 24- Understanding Motivation in Mathematics: What is Happening in Classrooms? Julianne C. Turner and Debra K. Meyer


Ch. 25- Motivation and Achievement in Physical Education, Ang Chen and Catherine D. Ennis


Ch. 26- Emotions at School, Reinhard Pekrun


Ch. 27- Motivation and Learning Disabilities: Past, Present and Future, Geogios D. Sideridis


Ch. 28- Teachers’ Self-Efficacy Beliefs, Anita Woolfolk Hoy, Wayne K. Hoy, and Heather A. Davis


Ch. 29- Commentary: What Can we Learn from a Synthesis of Research on Teaching, Learning and Motivation? Barbara L. McCombs

From: Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press. 

Graham, S., and Taylor, A. Z. (2002). Chapter 5. Ethnicity, Gender and the Development of Achievement Values. In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 123-144).
Renninger, K. A., and Hidi, S. (2002). Chapter 7. Student Interest and Achievement: Developmental Issues Raised by a Case Study. In

Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 175-191).
Newman, R. S. (2002). Chapter 11. What Do I Need to Do to Succeed… When I Don’t Understand What I’m Doing!? Developmental Influences on Students’ Adaptive Help Seeking. 

In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 285-303).
Mac Iver, D. J., Young, E. M. & Washburn, B. (2002). Chapter 13. Instructional Practices and Motivation During Middle School (With Special Attention to Science). In Wigfield, A. & Eccles, J. S. (2002). Development of achievement motivation. San Diego, CA: Academic Press (pp. 335-348).
As with the prior presentations, please encourage learner-centered engagement, discussion and participation. 
Grade Requirements:

A= 90 percent of possible points and excellent attendance and participation
B= 80 percent of possible points and at least good participation

C= 70 percent of possible points

D= 60 percent of possible points 

A final grade of "A" in the course represents excellent quality work throughout the course that has consistently gone above and beyond the course requirements and reflects a deep-level conceptual understanding on the part of the learner.  It is possible to earn 90% or above mathematically, and receive a B due to less than excellent attendance and participation. Any absences beyond one unexcused absence will negatively affect your grade. 

Attendance Policy

You are strongly encouraged to attend each class and to actively participate throughout the course. I realize that situations may arise that are beyond your control, such as funerals, illness, family emergencies etc. Therefore to accommodate these emergencies, everyone in the class is excused from one class with no questions asked. Due to the condensed nature of the summer semester, additional absences beyond one class will negatively affect your final grade. 

Additional Notes: 

This syllabus was typed on Sunday May 18, 2017. The dates on the syllabus may need to be adjusted due to unforeseen circumstances, such as in the event that the class is getting behind etc. 

9. Class Policy Statements

A. Attendance: Although attendance is not required, students are expected to attend all classes, and will be held responsible for any content covered in the event of an absence. Any unexcused absence during class time of 20 minutes or more, at the beginning, middle or end of the class will result in a full class unexcused absence. I will take attendance at the beginning of each class. If you are not present at the time, I will make a note of the date on which you were absent in my gradebook. If you arrive to class after attendance has been taken, but within the first 20 minutes of class, it is your responsibility to come to me after class to make sure that I erase the written date on which you were absent from my gradebook, otherwise it will remain in my gradebook, and be counted as an unexcused absence. 
B. Excused absences: Students are granted excused absences from class for the following reasons: illness of the student or serious illness of a member of the student’s immediate family, the death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for university classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays. Students who wish to have an excused absence from class for any other reason must contact the instructor in advance of the absence to request permission. The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence. Appropriate documentation for all excused absences is required. Please see the eHandbook at www.auburn.edu/studentpolicies for more information on excused absences. 

C. Make-Up Policy: Arrangement to make up a missed major examination (e.g., hour  exams, mid-term exams) due to properly authorized excused absences must be initiated by the student within one week of the end of the period of the excused absences(s). Except in unusual circumstances, such as the continued absence of the student or the advent of university holidays, a make-up exam will take place within two weeks of the date that the student initiates arrangements for it. Except in extraordinary circumstance, no make-up exams will be arranged during the last three days before the final exam period begins.

D. Academic Honesty Policy: All portions of the Auburn University student academic honesty code (Title XII) found in the eHandbook  at www.auburn.edu/studentpolicies will apply to university courses. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee. 

E. Disability Accommodations: Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternate time can be arranged. To set up this meeting, please contact me by e-mail. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT). This policy is also available at:

https://fp.auburn.edu/disability/faculty/syllabus.asp

F. Course contingency: If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, and addendum to the syllabus and/or course assignments will replace the original materials. 

G. Professionalism: As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

O Engage in responsible and ethical professional practices 

o Contribute to collaborative learning communities 

o Demonstrate a commitment to diversity 

o Model and nurture intellectual vitality 

H. Technology Policy:

Due to the potential incompatibility of word processing programs and formats, and the potential for the transmission of viruses, absolutely no work that is due for the course will be accepted as an E-mail and/or as an E-mail attachment, or on a disk, CD etc. All graded work must be printed off by you and delivered to me in hard copy format.

While there may be designated times during the course for which I will suggest that you may want to bring and use a laptop (for example, in the case of a group project etc.);  please do not use laptops, cell phones, Blackberries, iPods, iPhones, iPads, text messaging, E-mail devices or any other forms of technology during class. If you are using one of these, I will first politely ask you to put it away. If I have to mention it again at any point during the semester, you will be asked to leave the class, and that will count as an unexcused absence. 

I. Policy Regarding Late Work

All late work will be deducted using the following scale per day that it is late:

Projects and other assignments-5 points per day 

Take-home Exam sections- One letter grade per day

All work submitted for the course must be typed.

J. Auburn University Evaluations

AU eValuate summer semester 2017 evaluations will be conducted from late July- early August. You will receive an email regarding this process at the end of the semester. 
10. Justification for Graduate Credit
This course provides a graduate-level investigation into the various theories of human motivation and achievement with emphasis on the educational implications of these theories. Students will be encouraged to apply the concepts in the course to their own daily work and personal experiences. The course will also require learners to compare, contrast, synthesize, and evaluate the various theories of motivation.

NOTE:  This is a tentative syllabus. Any changes

 will be announced in class. Students are responsible
 for being aware of any changes that are made. 
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