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CTSE 4160/Buckhalt
Orientation Handout

Fall 2010 

Course:

Teaching English Language Arts II

Instructor:   Catherine Buckhalt, Adjunct Instructor
Office:  5079 Haley


Office Phone: 
844-6879

Email address: 
buckhcd@auburn.edu or buckhalt118@earthlink.net
Office hours:  
Mon & Wed: 10-11 other hours by appointment only.

************************************************************

Course regulations


Admission to Teacher Education. For undergraduates, you must be admitted to Teacher Education to take this course. You will have to sign a form indicating that, indeed, you have been formally admitted to Teacher Education (TE). If you have not been admitted to TE, you will be dropped from the course. (Note: Being admitted to TE is not the same as being admitted to the College of Education.)


Negative TB test. Everyone will need documentation of a negative TB test less than a year old. If you don’t have the documentation, you need to take steps to get it ASAP. The Medical Clinic on campus does TB testing, as does the Lee County Health Department. Without current proof, you won’t be able to do the required fieldwork at Opelika Middle School and Opelika High. (If you are interning in the spring, you can use the documentation for internship.)

*************************************************************

Textbooks


There are three required texts, all ordered through J & M Bookstore, not the University Bookstore. All are paperbacks, which should cut down on cost.

Jago, C. (2004). Classics in the classroom: Designing accessible literature lessons. Portsmouth, NH: Heinemann. Jago makes “a case for the importance of teaching powerful literature. . .novels, plays, and poems that are not ‘easy reads’” (p. xii). Her goal is to help teachers develop instructional plans that make “difficult texts accessible to students” (p. xii). 


Moon, B. (2001). Studying Poetry: Activities, resources, and texts. Urbana, IL: NCTE. Studying Poetry “aims to get you thinking about poetry in different ways. . .In this book poetry is treated as an activity that people sometimes take part in. . .” (p. 1, italics in original).

Weaver, C. (2007). The grammar plan book: A guide to smart teaching. Portsmouth, NH: Heinemann. Weaver offers a framework and principles for teaching grammatical concepts, especially those useful to writers.

*************************************************************

Course Content


Our class has a dual focus: the methods of teaching ELA and the mechanics of planning lessons, including the writing of lesson and unit designs for supervisors (such as your university supervisor of internship). The following questions and corresponding big ideas are meant to provide a framework for the course. The big ideas are those we’ll uncover during the semester.

	Guiding questions
	Big Ideas

	1. What moves do teachers make to build “connectedness”?
	The more students feel connected to the teachers, peers, and content, the more likely they’ll be engaged and work together to get things done. 

Engagement and collaboration don’t just happen when teachers group students.

	2. What moves do teachers make to scaffold students’ critical, reflective, and metaphorical thinking?
	Critical, reflective, and metaphorical thinking are keys to academic success. Students may be less acclimated to critical thinking, which requires 

1. Feeling comfortable with:

a. Multiple perspectives

b. Not having immediate closure or instant answers

2. Weighing evidence and counter-evidence to arrive at warranted conclusions.

	3. What moves do teachers make to make the moves of experienced, engaged readers and writers visible to all students?
	The moves of experienced, engaged readers and writers are patterned and more complex and nuanced than textbooks would lead us to believe.

	4. What moves do teachers make to make concepts of literature and grammar more easily accessible to all students?
	Literature and grammar concepts are patterned. They are also more complex and nuanced than textbooks would lead us to believe.


	5. What moves do teachers make in designing lessons and units?
	Determining goals, objectives, big ideas, and evidence is a crucial step in lesson and unit design.


*************************************************************

Fieldwork


By rules of the Alabama State Code for Teacher Education, all methods classes such as CTSE 4150 and 4160 must have a required laboratory component, meaning that students in methods classes are required to spend time in the field, observing and working with teachers and students.


My requests for your fieldwork at Opelika Middle School and Opelika High have been approved, though as I send this to press, the mechanics of such haven’t been worked out with the teachers. 

**********************************************************************

The College of Education’s Statement on Professionalism


As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

· Engage in responsible and ethical professional practices.

· Contribute to collaborative learning communities.

· Demonstrate a commitment to diversity.

· Model and nurture intellectual vitality.

************************************************************************

My ground rules

I expect students to attend all scheduled class meetings, arrive on time and not leave early, come prepare, and contribute by participating in discussions and activities.

Email. I check email while I’m in my office, typically during office hours. I rarely check email at home. 


Absences. The university considers certain absences to be “excused,” and I abide by university guidelines. For what constitutes excused absences, see the latest edition of the Tiger Cub.


If you have to be absent, please follow procedures teachers do. That is, just as teachers make arrangements ahead of time for a known absence, so, too, you must make arrangements ahead of time for a known absence. Just as teachers must notify their schools as soon as possible for an emergency absence such as illness, so, too, you must notify me as soon as possible for an emergency absence such as illness. Send me email or phone my office (there’s an answering machine). 


I will take no class time to discuss an absence, so please don’t approach me at the start of class to talk about an absence. See me during office hours, or check with me by email.


Absences from fieldwork at the schools. You must make every effort to be present in your assigned classroom on fieldwork days. If you can’t make it, however, you must contact one of your teammates so he/she can let the teacher know, plus you must contact me. You are also responsible for 1) getting a teammate to substitute for you (if you are responsible for teaching) and 2) making up the missed field day on your own time.


Tardies. Make every effort to be on time for class. Coming in late, no matter how quiet you try to be, will be a disruption. NOTE. Being tardy to AJH on a fieldwork day is not professional behavior and will not be tolerated.


Make-up work. If you are absent, you are still responsible for turning in work that’s due and for finding out about material presented and assignments made. As per the Tiger Cub, you are the one responsible for initiating make-up work for an excused absence. Full credit will not be given for work missed due to an unexcused absence.


Late work. I do not give full credit for work turned in late. Work is late if it’s not ready at the start of class on the specified due date.


Final. There is no final for this class.


University rules. I abide by all university rules, including those concerning academic honesty and harassment/discrimination.


Accommodations. Anyone who needs special accommodations should make an appointment, as soon as possible, to discuss the Accommodations Memo with me in my office, preferably during office hours. If my office hours conflict with your classes, an alternative time can be arranged. If you do not have an Accommodations Memo, but you need special accommodations, contact the Program for Students with Disabilities in 1244 Haley Center (844-2096 TDD/V).

************************************************************************

Contingency statement


If I am to be absent from class, I will make every effort to send you an email message ahead of time (or have one sent to you by our departmental secretary).


If the university closes for emergency or crisis situation (e.g., outbreak of the H1N1 virus), I may have to modify the syllabus, the course plans, and other assignments. If this happens, I will replace the original syllabus with one having an addendum. I’ll do the same to assignments already published.

************************************************************************

Significant specifications


Word processing. Some assignments will have to be word processed. I’ll specify which ones, and I’ll expect you to follow these specifications:

· One-inch margins

· Twelve-point font

· Double spacing 


Editing. Assignments should be reasonably proofread and edited, that is, made free of errors in grammar, usage, punctuation, and spelling.
***********************************************************************

Course Objectives

   Everything we do in this course should help you be successful in internship and in your first year of teaching. The activities I ask you to take part in and the assignments I ask you to complete are meant to contribute to your success in those two endeavors.

In overview, what do all interns have to be able to do?

1. Communicate effectively with:

· Two supervisors: the teacher at the school (the supervising teacher) and the representative from the university (the university supervisor)

· Students and their parents or guardians

· School personnel: other teachers in the English department, teachers in other fields, librarians (media specialists), secretaries, administrators, and so forth

2. Determine goals and objectives.

3. Prepare presentations, plan activities for students to take part in, and develop assignments for students to carry out—all relative to the determined goals and objectives.

4. Decide how to scaffold the planned activities and assignments, that is, decide how best to prepare students to engage in and be successful with the activities and assignments. 

5. Decide how best to monitor and wrap up activities and assignments, including both formative and summative evaluation relative to designated goals and objectives.

6. Write formal lesson designs for supervisors and administrators, using prescribed formats.

7. Prepare a Professional Word Sample (PWS), which involves the following:

· Before teaching, writing about your planning

· After teaching, leading a conversation with those who observed your teaching, and then writing reflectively about their perceptions and yours

· After teaching, writing about your means of assessment and evaluation

8. Evaluate your performance in internship, acknowledging what has (and hasn’t) been done well, and chart a course for improvement.
The following are formal statements based on standards of the Alabama Code for Teacher Education about what you should be better able to do—during internship and beyond—as a result of your participation in our course. 

Prospective teachers will be able to:

1. Establish a positive learning climate for students so that they become valued and contributing members of an effective classroom community.

2. Create an environment in which individual experiences with and responses to texts are respected and where students are encouraged to view texts from a variety of perspectives. 

3. Select a variety of texts (materials and resources)—print and nonprint; literary and nonliterary; textbooks and trade texts; technological—which are appropriate for students from diverse backgrounds and with different skill levels and which are fitting to educational goals developed from standards set by local, state, national and professional agencies. 

4. Use the Alabama Course of Study: ELA and the Alabama Graduation Examination objectives for Reading and Language as resources for planning curriculum for ELA classes 6-12. 

5. Plan appropriately for whole-class and small-group reading of (and/or viewing of, listening to) teacher-selected texts, including setting goals and determining time necessary; determining resources and instruction needed (including appropriate use of technology); deciding on appropriate student activities; and determining appropriate assessment and evaluation. 

6. Plan appropriately for individualized, self-paced, and self-selected reading. 

7. Use a variety of strategies such as cooperative learning, discussion, discovery, problem-based learning, and direct instruction in your teaching of the English language arts. 

8. Vary your teaching roles such as instructor, facilitator, coach, listener, and evaluator. 

9. Alter your teaching plans appropriately based on student responses, teacher observation, and formal and informal assessment. 

10. Use a variety of informal and formal means of assessment and evaluation. 

*********************************************************************

Grading


I use a point-based scale: Each assignment has a rubric and an assigned number of points you can earn. At any time, you may determine your score by dividing the denominator into the numerator, or number of points earned by the number of points the assignment was worth. See attached grade sheet.                             

******************************************************************
Recommendation


I urge you to join our national professional organization, the National Council of Teachers of English (NCTE). At very little cost, you can join NCTE as a student member. For the price of membership, you get a year’s subscription to the English Journal or Voices from the Middle. Details are at the NCTE web site <www.ncte.org>.

Grade Sheet Sample:
Assignment – Points Earned – Possible

1. Life Poem -                        -   25

2. Reading

   Autobiography-                 -   20

3. Poetry Reflection -           -   25

4. Sonnet        -                      -   20

5. Poem of Choice -              -   20

6. Narrative Draft -                -  20

7. Process Draft -                   -  20

8. Definition Draft -              -  20

9. Persuasive Draft -              -  20

10. Classroom

      Observations

      (10x 20 pts.)    -                      - 200

11. Reading Reflections -            - 100

       (10 x 10 pts.)

12.  Bellringer for Group -            - 30

13. Bellringer for School -            - 30

14. Lit. Lesson Plan -                     - 100
15. Group Mini Lesson –              -  40

16.  Individual ML       -                -  30             

16. Self Evaluation -                      -  50

17. Participation    -                        -  20

Total Points = 790 points

