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 Department of Rehabilitation and Special Education (RSE)

Course Title:
RSED 7210/7216 Curriculum and Teaching in Early Childhood Special Education

Credit Hours:
3 hrs.

Prerequisites:
Consent of the Instructor

Instructor:
AmySue Reilly, Ph. D.         reillam@auburn.edu
Address:  
1232C Haley Center               Office hours by appointment

Phone:
(334) 844-7676 (main office);          (334) 844-2110 (office)

Date Syllabus Prepared: 
August 2010
Class Meeting Time:
Tuesdays 6:30 to 9 pm

Texts: 

Bowe, F.  (1995).  Birth to 12: Early childhood special education.  New York: Delmar
Cook, R. Klein, M.D., & Tessier, A. (2008) Adapting Early Childhood Curriculum for Children with Special Needs (7th ed.) Prentice Hall Publishing Co: Upper Saddle River, NJ
Addition Required Readings:  Will be provided on Blackboard and made available by instructor.

Course Description:  RSED 7210 provides the student with advanced study of curriculum approaches and methods of intervention for preschool programs serving children across areas of exceptionality. Course content includes curriculum scope and sequence, development of the intervention plan, methods of intervention, physical and medical management, environmental and behavioral management, and evaluation of child and family outcomes.

Course Objectives:  Upon successful completion of RSED 7210, students will demonstrate the following competencies

Orientation to Early Childhood Special Education
1.
Competency: Demonstrate understanding of ECSE as a professional discipline including the definition, rationale, population, providers, roles and responsibilities, etc. Instructional Strategies: Bowe, 1995 Ch. 1 (6) Evaluation: Exam

2.
Competency:  Demonstrate knowledge of the historical bases of early intervention and early childhood special education including the developments leading to the passage of PL 99-457; Instructional Strategies: Bowe, 1995 Ch. 2, 16 (6); Evaluation: Exam
3.
Competency:  Demonstrate knowledge of the empirical and theoretical and philosophical bases of ECSE


Instructional Strategies: Bowe, 1995 Ch. 2, 18 (6); Project 1: Theoretical and Philosophical Bases of ECSE; independent investigation; Evaluation: Project 1 and Exam

4. Competency:  Demonstrate knowledge of the components of IDEA, PL 99-457 and other federal and state legislation influencing ECSE including family rights; Instructional Strategies:  Bowe, 1995 Ch. 15, 16, 17,  (6); Alabama legislation and regulations (1 & 2); Evaluation:  Exam

5.
Competency:  Demonstrate awareness and use of Americans with Disabilities Act-People First language


Instructional Strategies: Supplemental reading; Evaluation: demonstration in class; Exam

6.
Competency: Demonstrate knowledge of medical conditions sensory, neuromotor, and health impairments which place young children at risk for developmental delay; Instructional Strategies: Bowe, 1995 Ch. 8 (6); Project 2: Disabilities; independent study; Evaluation: Exam; Project 2: Disabilities

7.
Competency:  Demonstrate knowledge of cognitive, communicative, social-emotional, adaptive, and motor development in young children; Instructional Strategies: Bowe, 1995 Ch. 11 - 14 (3); Bricker, 1993 (7); Cripe, 1993 (10); Linder, 1993 (19); Projects; Evaluation: Projects; Exam

8.
Competency:  Demonstrate knowledge of major service delivery models in ECSE including: child find, screening, eligibility determination evaluation, and program planning assessment; Instructional Strategies: Bowe, 1995 Chs 3-6 (3), class reports; Evaluation: Exam

9.
Competency:  Demonstrate knowledge of structural and cultural diversity among families; Instructional Strategies: Bowe, 1995, Ch 8 (6); Projects; Evaluation: Projects; Exam 

Teaming
10.
Competency:  Demonstrate respect for parents and other caregivers as co-equals and partners on early intervention teams and identify strategies for including these individuals in the assessment process; Related/Prerequisite Readings/Instructional Strategies: Cohen & Spenciner, 1994 (Ch. 3)(8); Class discussion; observation; Projects; Evaluation: Exam; Projects

11.
Competency:  Demonstrate knowledge of professional roles on early intervention teams, including medical, social services, and educational models; Related/Prerequisite Readings/Instructional Strategies: Bailey & Wolery, 1989 (Ch. 1)(3); Cohen & Spenciner, 1994 (Ch. 1) (8); Class discussion; observation; Projects Evaluation:  Exam, Projects

12.
Competency:  Evaluate multidisciplinary, interdisciplinary, and transdisciplinary teaming models as applied within and between service settings and demonstrate the ability to function as an inter- and transdisciplinary team member during assessment activities; Related/Prerequisite Readings/Instructional Strategies: Bailey & Wolery, 1989 (Ch. 1) (3); Cohen & Spenciner, 1994 (Ch. 1) (8); Class discussion; observation; Evaluation: Exam; Projects
Evaluation/Assessment in ECSE

13.
Competency:  Explain aspects of assessment unique and/or essential to early childhood including characteristics of young children influencing assessment; family assessment of their concerns, priorities, and needs for promoting their child's development; inter/transdisciplinary assessment; use of multiple sources and measures; aspects of cultural sensitivity; Related/Prerequisite Readings/Instructional Strategies: Lecture, reading, & class discussion; Bailey & Wolery, 1989 Ch. 1 (3); Cohen & Spenciner, 1994  Ch. 1 (8); Evaluation:  Exam

14.
Competency:  Identification of effective child find procedures for locating children and families to be served in rural and urban areas; Related/Prerequisite Readings/Instructional Strategies: Alabama Child Find procedures; Evaluation: Exam 

15.
Competency:  Identification of criteria used to determine eligibility of preschool and primary children for early intervention services; Related/Prerequisite Readings/Instructional Strategies: Lecture, reading, & class discussion; Part B of the Individuals with Disabilities Education Act (IDEA) Application for FY95-97, Alabama State Department of Education, (1994) (1); Evaluation: Exam

16.
Competency:  Demonstrate proficiency in administering and interpreting a hearing, vision, and developmental screener, a norm-referenced developmental assessment; a criterion referenced assessment; and caregiver perception of child development assessment across motor, communication, cognitive, self-help, and personal social areas of development in a manner that assures reliable and valid results. Related/Prerequisite Readings/Instructional Strategies: Bayley, 1993 (4); Bailey & Wolery, 1989 Chs. 6 & 7 (3); Hresko, Miguel, Sherbenou, & Burton, 1994 (18); Linder, 1993 (19); Newborg, Stock, Wnek, Guidubaldi, & Svinicki, 1988 (25); Projects Evaluation:  Projects

17.
Competency:  Demonstrate proficiency in designing an assessment battery and process for purposes of collecting information for decision making and instructional planning; Related/Prerequisite Readings/Instructional Strategies: Projects; Evaluation: Projects

18. Competency:  Demonstrate respect for the central roles of families with cultural, environmental, attitudinal, and value differences in assessing young children and demonstrate the ability to identify appropriate procedures for facilitating family leadership in the assessment process; Related/Prerequisite Readings/Instructional Strategies:  Class discussion; Cohen & Spenciner, 1994 (Ch. 3) (8); Class discussion; Projects; Evaluation:  Exam; Projects

19.
Competency:  Demonstrate proficiency in administering and interpreting at least one instrument in each of several types of approaches to data collection (screening instrument, developmental assessment, informant interview, behavior rating, parent-child interaction scale, play observation); Related/Prerequisite Readings/Instructional Strategies:  Bailey & Wolery, 1989 Chs. 6, 9 - 17 (3); Cohen & Spenciner, 1994,  Ch. 3, 4, 5, 6, 9, 10,11,12 (8);Projects; Evaluation:  Projects

20. Competency:  Demonstrate proficiency in observing, recording, and assessing child/ environment interactions, including play environment and daily routines; and environmental factors that may impact on the implementation of a program. Related/Prerequisite Readings/Instructional Strategies:  Bailey & Wolery, 1989 Ch. 4, 10, & 16 (3); Cohen & Spenciner, 1994  Ch. 4  & 9 (8); Evaluation:  Observation documentation

21.
Competency:  Demonstrate proficiency in application of data collection techniques appropriate to different assessment functions, including formative and summative techniques, open and focused observation, norm-referenced tests, criterion-referenced checklists, and ordinal scales; Related/Prerequisite Readings/Instructional Strategies:  Bailey & Wolery, 1989 Ch. 4 (3); Cohen & Spenciner, 1994 Ch. 4 (8) Evaluation:  Observation records

22.
Competency:  Demonstrate understanding of issues and procedures in confidentiality and the ability to respect family rights to privacy; Related/Prerequisite Readings/Instructional Strategies:  Cohen & Spenciner, 1994  Ch. 1 & 3 (8); Class discussion; observation; Projects; Evaluation:  Exam; Projects

23.
Competency:  Demonstrate implementation of strategies for fostering professionalism Related/Prerequisite Readings/Instructional Strategies:  CEC Code of Ethics; Cohen & Spenciner, 1994  Ch. 1 (8); Class discussion; observation; Class presentations; Evaluation:  Exam performance

AQTS:

(2)(c)5.(i)    Knowledge of the purposes, strengths, and limitations of formative and summative assessment and of formal and informal assessment strategies. Evaluation:  Exam performance

(2)(c)5.(iii)  Knowledge of measurement-related issues such as validity, reliability, norms, bias, scoring concerns, and ethical uses of tests and test results. Evaluation:  Exam performance

(3)(c)3.(i)    Knowledge of the role that mathematics plays in everyday life. Evaluation:  Exam performance
(3)(c)3.(ii)   Knowledge of the concepts and relationships in number systems. Evaluation:  Exam performance
(3)(c)3.(iii)  Knowledge of the appropriate use of various types of reasoning, including inductive, deductive, spatial and proportional, and understanding of valid and invalid forms of reasoning. Evaluation:  Exam performance
(3)(c)3.(iv)  Knowledge of both metric and customary measurement and fundamental geometric concepts, including shapes and their properties and relationships. Evaluation:  Exam performance
(5)(c)3.(ii)   Knowledge of Alabama's state assessment requirements and processes. Evaluation:  Exam performance

Foundations of Early Childhood Special Education
1. Competency:  Demonstrate knowledge of professional ethics and standards. 

2. Competency:  Demonstrate knowledge of the history of services to young children with and at risk for disability/developmental delay. 

3. Competency:  Demonstrate knowledge of typical and best practice including preventative and remedial approaches used in early childhood special education. 

Child Development


4.
Competency:  Demonstrate knowledge of the typical child developmental process including the scope, sequences, characteristics, and interrelationships across domains socioemotional, cognitive, communication/language, sensory, perceptual, motor, and adaptive development; preacademics.  

5. Competency:  Demonstrate knowledge of the importance of both object and social play and its role in the developmental process.  

6. Competency:  Demonstrate knowledge of the scope and sequence of curricula for preschoolers across all developmental domains including sensorimotor, cognitive, motor, language/communication, self-help, and social development. 
Development of Young Children with Special Needs

7. Competency:  Demonstrate knowledge of theoretical and empirical models regarding interactions between disabilities, risk factors, environments, and development. 


8.
Competency:  Demonstrate knowledge of biological factors and environmental factors that place young children at risk for abnormal development 


9.
Competency:  Demonstrate knowledge of the potential impact of general and specific disabilities, delays, or risk factors on child development including attachment and socioemotional development, sensory perceptual and motor development, development of knowledge and understanding, development of communication and language.  

Curriculum and Methods in Early Childhood Special Education

10.
Competency: Demonstrate the ability to select functional, developmentally appropriate recommendations, long term goals, short term objectives, and intervention strategies based on a program planning assessment. 


11.
Competency:  Demonstrate knowledge of differing curriculum in ECSE including (a) the content that is taught, (b) the methods for identifying the content for each child, and (c) the methods of teaching the identified content to each child. 


12.
Competency:  Ability to develop an Individualized Educational Program in respectful partnership with family members and related service personnel incorporating both child and family outcomes in accordance with Alabama regulations. 
13. 
Competency: Demonstrate knowledge of major curricular approaches and service delivery models in ECSE including; program planning, IFSP/IEP development, major curriculum approaches, prevalent models of service delivery, least restrictive/natural environments, service coordination, and transition.  

14.
Competency:  Demonstrate the ability to make appropriate recommendations about natural and least restrictive environments based on needs of the child and characteristics of the setting across inclusive settings.  


15.
Competency:  Demonstrate knowledge of methods for providing individual and group intervention through a variety of formats including play, environmental routines. Parent/care giver mediated activities, and systematic instruction across domains.  


16.
Competency: Demonstrate the ability to integrate individual objectives into play-focused, child-directed, developmentally appropriate, functional activities.  


17.
Competency: Demonstrate the ability to define, discuss, and demonstrate the following instructional strategies: appropriate use of materials and space, milieu or naturalistic teaching strategies, incidental learning/teaching, strategies that involve peers, adult responsiveness to child behavior, response prompting strategies, differential reinforcement and response shaping, systematic attention and approval, self-management procedures, correspondence training, behavioral chaining, fading, and prompting. 

18. Competency: Demonstrate advanced knowledge of specific instructional strategies used in early intervention associated with specific disabilities including: autism, hearing impairment, visual impairment, cerebral palsy, multiple disabilities, dual sensory impairment, etc. 

19. Competency:  Demonstrate knowledge of effective methods for observing, measuring, monitoring, summarizing, and evaluating child and family progress toward objectives designated on the Individualized Family Service Plan/Individualized Educational Plan (data collection). 

20.
Competency: Design and evaluate a process and strategies for supporting transition between hospital, toddlers, preschool, and primary programs. 

Environment and Behavior

21.
Competency: Demonstrate knowledge of effective techniques for using a guidance approach to 

discipline.

22. Competency:  Demonstrate knowledge of techniques for reducing inappropriate behavior and increasing


appropriate behavior through manipulation of antecedent and consequence conditions.  


23.
Competency: Knowledge of procedures for positioning and handling children with physical impairments. 


24.
Competency:  Knowledge of procedures for feeding children with oral motor involvement.  

Teaming

25.
Competency:  Demonstrate knowledge of the roles of differing team members in interdisciplinary & transdisciplinary settings including sharing information, consultation, collaborative goal setting, planning intervention strategies, and monitoring intervention effectiveness.  

Organization of Environments

26.
Competency:  Demonstrate knowledge of techniques for supervision of and consultation with other adults. 

27. Competency: Demonstrate knowledge of issues and procedures relating to confidentiality. 

28. Competency: Demonstrate knowledge of requirements for reporting and record keeping. 

29. Competency: Demonstrate knowledge of techniques for evaluating early childhood special education programs in relation to quality standards and indicators. Develop a plan for formative and summative program evaluation, which could be implemented in an early intervention program.  

6.   COURSE CONTENT:  

	Tues

Aug 24
	Course Overview, Content and Tentative Course Schedule Projects reviewed

 
	

	Tues

Aug 31
	Lecture on THEORIES.  Purpose:  to enhance student understanding of the theoretical and philosophical bases of ECSE evaluations, assessments, curriculum, programs, and interventions.   
	Blackboard Readings 

	Tues

Sept 7
	Lecture on THEORIES.
	Blackboard Readings 

	Tues

Sept 14
	 Lecture on EVALUAITONS and ASSESSMENTS.  Purpose:  to enhance student understanding of the theoretical and philosophical bases of evaluations and assessments used in ECSE.  
Assessment and Evaluations Issues 
(2)(c)5.(i)    Knowledge of the purposes, strengths, and limitations of 

formative and summative assessment and of formal and informal 

assessment strategies. 
(2)(c)5.(iii)  Knowledge of measurement-related issues such as validity, 

reliability, norms, bias, scoring concerns, and ethical uses of tests and test 

results. 
(3)(c)3.(i)    Knowledge of the role that mathematics plays in everyday life. 
(3)(c)3.(ii)   Knowledge of the concepts and relationships in number systems
	Blackboard Readings 

	Tues

Sept 21
	EVALUAITONS and ASSESSMENTS Issues

	Blackboard Readings 

	Tues

Sept 28
	EVALUAITONS and ASSESSMENTS Issues

EVALUATION and ASSESSESSMENT ARTICLE
	Blackboard Readings 



	Tues

Oct 5
	FAMILIIY DIVERSITY: STRUCTURE and CULTURE
	Blackboard Readings

	Tues

Oct 12
	Intervention Strategies 

1. Intervention strategies in sample Intervention Plans.
	Blackboard Readings 

	Tues

Oct 19
	Child Development Evaluation for Eligibility and Assessment for Program Planning.
	Blackboard Readings

	Tues

Oct 26
	CURRICULUM ARTICLE REVIEWS

  CONTENT INTERVENTION STRATEGIES
	Blackboard Readings 

	Tues

Nov 2 
	  CURRICULUM, ASSITIVE TECHNOLOGY, and AUGMENTATIVE             COMMUNITCATION
	Blackboard Readings 

	Tues

Nov 9
	  Program Design and Evaluation
	Blackboard Readings 

	Tues

Nov 16
	
	Blackboard Readings

	Tues

Nov 30
	
	Blackboard Readings


7.  COURSE REQUIREMENTS: Mastery of the content in each class is a prerequisite for subsequent course content.  Consequently, students must read and study the assigned material prior to class.  Each student should come to class prepared to discuss the content to be addressed in oral or written format. Students are required to: 1) take and pass all required exams, 2) attend class and participate in class discussions and activities, 3) complete all requirements of the course, and 4) read assigned materials prior to attending classes.  All course requirements must be completed in order to receive a grade.  Tests and Projects will be graded once. Grades will be assigned based on the work completed. Work turned in late with the instructor’s approval will be worth a maximum of 80% of their on-time value. Work turned in late without the instructor’s prior approval will not be accepted.  All course requirements must be completed in order to receive a grade.  
Methodology used by instructor in class: A variety of teaching methods are used in this class. They include, but are not limited to, lecture, discussion, viewing and discussion of slides and videotapes, simulations, and completion of projects.
Confidentiality:  Respecting family rights to privacy, the identity of children and families will be confidential.  Names included on project will be fictitious. Students will sign access forms prior to reviewing children's folders.

TEAM WORK: Students will be assigned to teams to complete several projects. During each project, each team member will take the lead responsibility. As team members, individuals complete their responsibilities in a timely fashion.  Students will work effectively with team members, providing assistance and support, demonstrating a cooperative, can-do attitude, and completing their share of the responsibilities in a timely fashion. 
Special educators team with a variety of other individuals including parents, professionals, and paraprofessionals. Professionals team to provide comprehensive services to children and families. As team members, individuals complete their responsibilities in a timely fashion.

COURSE ASSIGNMENTS:  Submit all work through blackboard assignments.  Save documents using your last 

Name, course number, and topic (i.e., Pope RSED 7210 Proj 1 Family Diversity) 
CLASS PROJECTS:

Project 1: FAMILIIY DIVERSITY: STRUCTURE and CULTURE ARTICLE REVIEW.  TWO self-selected and APPROVED by instructor articles and reviews related to cultural issues.  Purpose:  to enhance student's awareness of family structural and cultural diversity and the implications for ECSE.  
Project 2: EVALUATION and ASSESSESSMENT ARTICLE REVIEWS: TWO self-selected and APPROVED by instructor articles and reviews related to evaluation/assessment.  Purpose:  to facilitate student knowledge and skills with a variety of current issues in evaluation/assessment instruments.  Each student will EMAIL the instructor via PDF file articles for instructor approval prior to beginning the review for instructor’s approval.  Each student will (a) email instructor at least three pages article review, and (b) present their articles to the class in an oral presentation.  Students will have approximately 10 minutes for their presentations.  
Project 3:  CURRICULUM ARTICLE REVIEWS: TWO self-selected and APPROVED by instructor articles and reviews related to curriculum.  Purpose:  to facilitate student knowledge and skills with a variety of current issues in evaluation/assessment instruments.  Each student will EMAIL the instructor via PDF file articles for instructor approval prior to beginning the review for instructor’s approval.  Each student will (a) email instructor at least three pages article review, and (b) present their articles to the class in an oral presentation.  Students will have approximately 10 minutes for their presentations.  
Project 4:  CONTENT INTERVENTION STRATEGIES.  TWO self-selected and APPROVED by instructor articles and reviews related to content intervention strategies.   Referencing recommended practices documents and current journal articles, each student will develop comprehensive TWO reviews of intervention strategies for a given area of content.  If possible a pro and con article will be reviewed which should include effective teaching strategies.  Reviews are to include philosophical basis, empirical support, appropriate populations, appropriate objectives, preparation, resources needed, documentation, monitoring, modification, etc. Include how to use it, why to use it, how actually to use it, and include data collection and design. In addition, students will demonstrate their intervention strategies for all students in the class by applying the technique to make changes in (a) adult learners and (b) young children with special needs.  
Project 5:  CURRICULUM, ASSITIVE TECHNOLOGY, and AUGMENTATIVE COMMUNITCATION REVIEW.    Each student will develop a curriculum resource review.  This review will include a summary and review of a minimum of 5 curriculum materials.   


(a) At least 2 curriculum materials for each of the following areas must be included: communication, daily living skills, functional academics, remedial, regular class support, self-concept/self-esteem, self-determination, prevocational and vocational preparation, and coping/behavior management.    Include the cost of equipment and materials needed.     The information to be included in the curriculum review will be discussed in class.    


Additionally, the names, addresses, phone numbers, and (b) websites of a minimum of 5 companies that sell materials for students with severe disabilities must be included.  


Also address (c) assistive technology, which will include a summary and review of a minimum of 5 assistive technologies by identifying low to high technology in the classroom and recommending five additional assistive technology devices.  

As well, address augmentative communication, which include a summary and review of a minimum of address (d) 5 augmentative communications. 
Project 6: SELECT A SPECFIC DISABILITY AND investigate via current research and empirically based information the (a) current intervention practices, (b) content intervention strategies, (c) curriculum, (d) assistive technology, (e) augmentative communication, (f) “best practices, and (f)“hot topics” within that given category.  Each student will demonstrate graduate level work as they develop a profile and summary of their category containing current information. Also address these age five groups Preschool, Kindergarten, First, Second, and Third grade. Referencing recommended practices documents and current journal articles, each student will develop comprehensive reviews of intervention strategies for a given area of content.  Include how to use it, why to use it, how actually to use it, and include data collection and design. The content of the single spaced profile paper may vary based on the nature of the category and provide a mini overview of disabilities that fall into category selected, however the following the above topics are suggested as headers including references in APA format, etc. 

Project 7a: Intervention Strategies.  Referencing the DEC recommended practices document and current journal articles; each student will develop comprehensive reviews of several intervention strategies.  If possible a pro and con article will be reviewed which should include effective teaching strategies. Reviews are to include philosophical basis, empirical support, appropriate populations, appropriate objectives, preparation, resources needed, documentation, monitoring, modification, etc. Include how to use it, why to use it, how actually to use it, and include data collection and design. In addition, students will demonstrate their intervention strategies for all students in the class by applying the technique to make changes in (a) adult learners and (b) young children with special needs.  Intervention strategies include, but are not limited to: 

appropriate use of materials & space
behavioral chaining 
correspondence training

differentiated reinforcement & response shaping
environmental adaptation
errorless learning

error analysis
expansion
fading

generalization
graduated guidance
modeling

incidental learning/teaching

motivation
prompting 
self management

mand-model procedure
mastery motivation


peer mediates strategies
promoting independence


response prompting
response shaping


stimulus modification
successive approximation


systematic attention and approval 
time delay (Naturalistic, Varied)

violation of expectancy

milieu/ naturalistic/ incidental teaching

Project 7b: Demonstrate implementation of above intervention strategies in sample Intervention Plans. Each student will demonstrate graduate level proficiency as they develop model intervention plans related to each of their above selected (4a) intervention strategies. These intervention plans will demonstrate understanding of response class and stimulus class and each will use a different type of data collection technique, which is appropriate for the short-term goal, the intervention strategies, and for documenting ongoing progress.  Students will also reference the curriculum selected 
Project 8: Child Development Evaluation for Eligibility and Assessment for Program Planning. 

Purpose: is to: (a) enhance advanced knowledge and skill in child development (3-8 year olds), (b) refine evaluation techniques for the purpose of making recommendations about eligibility for special education services, (c) refine assessment strategies and techniques for the purpose of making recommendations about program planning recommendations and for special education services, and (d) develop a program planning report and suggestions for IEP.   The student will integrate information from multiple sources and methods, demonstrate best practice, and respect family-centered philosophy, as they complete this project. EMAIL your groups’ completed project so it can be posted on Blackboard.

Project 9:  Program Design and Evaluation: Each student will develop a plan for formative and summative program evaluation, which could be implemented in an early childhood special education program. Areas to look at, but not limited to: curriculum, content, intervention strategies, design, space, equipment, etc. Also include a discussion of the various techniques for evaluating early childhood special education programs in relation to quality standards. Use 6 resources to support your program design and evaluation plan.

EVALUATION:  Final grades will be based on points assigned through completion and evaluation of course requirements and grades will be assigned on the basis of number of accumulated points, as follows:

        90 - 100 % =  A                     80 - 89 % =  B                     70 - 79 % =  C                                69 - 60 % =  D

For GRADUATE students, the grade will be based on the following components:
	Project 1: FAMILIIY DIVERSITY: STRUCTURE and CULTURE
	10 pts

	Project 2: EVALUATION and ASSESSESSMENT ARTICLE REVIEWS:
	10 pts

	Project 3:  CURRICULUM ARTICLE REVIEWS
	10 pts

	Project 4:  CONTENT INTERVENTION STRATEGIES
	10 pts

	Project 5:  CURRICULUM, ASSITIVE TECHNOLOGY, and AUGMENTATIVE COMMUNITCATION REVIEW
	10 pts

	Project 6: SELECT A SPECFIC DISABILITY AND investigate
	10 pts

	Project 7a: Intervention Strategies
	10 pts 

	Project 7b: Demonstrate implementation of above intervention strategies in sample Intervention Plans.
	10 pts

	Project 8: Child Development Evaluation for Eligibility and Assessment for Program Planning. 
	10 pts

	Project 9:  Program Design and Evaluation:
	10 pts

	TOTAL POINTS
	100 pts


Grading Criteria: Projects turned in late with the instructor’s approval will be worth 80% of their on-time value. Projects turned in late without the instructor's prior approval will not be accepted.  Students will revise projects and exams as indicated. Revisions given to the instructor within one week may earn a potential of half of the credit not obtained on the original project. Attendance and preparation as demonstrated by class participation will be considered when calculating final grades. Incompletes will drop a letter grade. All incompletes must be resolved by the first day of class the following semester.

Course Evaluation: Student perception and evaluation of the course is valued by the instructor, the department, 

and the university. Three specific methods for obtaining student perception and evaluation of the course are
requested. These evaluation procedures are both formative and summative in nature. Students will be asked to

complete the Auburn Course Evaluation Survey (ACES). The computer scored results are summarized for the
department and submitted to the department chairman and the instructor.

8.  CLASS POLICY:
Attendance:  Students are expected to attend class and participate in class discussions and activities. According to the Auburn University Bulletin, “Specific policies regarding class attendance are the prerogative of individual faculty members.  Faculty shall inform each class in writing at the beginning of the course regarding the effect of absences on the determination of grades.”

The Department of Rehabilitation and Special Education attendance policy is that (a) only one (1) absence is permitted for a semester course that meets once a week, and (b) only two (2) absences are permitted for a semester course that meets two or more times a week. Failure to meet this standard will result in a grade of “FA” (failure for excessive absences) unless the student withdraws from the class prior to the withdrawal date (see university semester calendar).  At the discretion of individual instructors, verified absences may be excused under unusual circumstances (see Tiger Cub). In order for the absence to be considered excusable, however, the instructor must be in receipt of the documentation within seven days from the class in which the absence occurred.

Assignments: All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). Written assignments are expected to be typewritten, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional. 

All assignments must be turned in the day each are due and during the regularly scheduled class time. Assignments must be turned in by the student completing the assignment.  No late assignments will be accepted unless accompanied by a university approved excuse. If a student misses turning in an assignment and has a university approved excuse, he or she will have one week from the time he or she returns to class to turn in the assignment.
Organization:  All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). Written assignments are expected to be typewritten, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional.  All projects/exams must be typed APA format and stapled.  Those assignments and projects that are to be typed need to be done in the following format.  Font:  Times New Roman, 11 inch font, margins: top, right, bottom .5, left 1, spacing:  1.5.  Running head:  9 inch font, italicized, bold Running head should say:  Last Name Course Number Project Description (specific name of project) page x of y.   All work will be revised as indicated.

NOTE: Any assignments completed and/or submitted that do not comply with the above requirements will be returned and will not be accepted for credit.

Exams: Arrangements to make up missed major examinations (e.g. hour exams, mid-term exams) due to properly authorized excused absences shall be initiated by the student within one week from the end of the period of the excused absence. Normally, a makeup exam shall occur within one week from the time the student initiates arrangements for it.

Accommodations: Students who need accommodations are asked to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternative time can be arranged. To set up this meeting, please contact me by e-mail. Bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have an Accommodation Memo but need accommodations, make an appointment with the Program for Students with Disabilities at 1244 Haley Center, 844-2096 (V/TT).

Professionalism: As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

• Engage in responsible and ethical professional practices

• Contribute to collaborative learning communities

• Demonstrate a commitment to diversity

• Model and nurture intellectual vitality

Classroom Behavior and Honesty: Students are expected to read and adhere to all the classroom polices in the Auburn University’s Tiger Cub regarding classroom behavior and honesty.

Classroom Behavior: “Behavior in the classroom that impedes teaching and learning and creates obstacles to this goal [learning] is considered disruptive and therefore subject to sanctions… Students have the responsibility of complying with behavioral standards… Examples of improper behavior in the classroom (including the virtual classroom of e-mail, chat rooms, telephony, and web activities associated with courses) may include, but are not limited to the following: arriving after a class has begun; use of tobacco products; monopolizing discussion; persistent speaking out of turn; distractive talking including cell phone usage; audio or video recording of classroom activities or the use of electronic devices (including cell phones) without the permission of the instructor; refusal to comply with reasonable instructor directions; employing insulting language or gestures; verbal, psychological, or physical threats, harassment, and physical violence.” (See Tiger Cub).

Honesty Code: The University Academic Honesty Code and the Tiger Cub Rules and Regulations pertaining to Cheating will apply to this class.  The Auburn Academic Honesty Code is found in both the Tiger Cub and the Student Government Association’s Code of Laws.  Students are to read the honor code carefully, making sure they understand the policy, its implications for their work (e.g. tests, reports, papers, projects), and the consequences of code violation.  Non-compliance with this policy will result in formal action with the university academic honesty procedures.  Among other things, students are responsible for understanding the definition of plagiarism.  Individuals are to (a) reference materials they use, and (b) reference only material they access directly.  Individuals who copy or use ideas from the works of others without properly acknowledging the author, risk grave consequences.

Student Academic Grievance Policy: The purpose of this university policy is to “resolve academic grievances of students, which results from actions of faculty or administration.  This resolution should be achieved at the lowest level and in the most equitable way.  The burden of proof rests with the complainants.”  See Tiger Cub for steps toward redress.

