PAGE  

AUBURN UNIVERSITY
DEPARTMENT OF SPECIAL EDUCATION, REHABILITATION, AND COUNSELING/ SCHOOL PSYCHOLOGY 

Course Syllabus

1. Course Number:
RSED 8030
	Course Title: 
	Disabilities and Professional Issues
	

	Credit Hours: 
	3 Semester Hours
	

	Prerequisites:
	Departmental approval
	

	Corequisites:
	None
	

	Instructors: 
	Karen Rabren, Ph.D.
	DaShaunda Patterson, Ph.D.

	Office Location:
	1234C Haley Center or 

107 Ramsay Hall
	1224-B Haley Center

	Phone/E-mail:
	844-2082 or 844-5935

rabreks@auburn.edu
	844-2109
dsp0002@auburn.edu

	Office Hours:        
	 Wednesdays 3:00-4:00 p.m.
(other times by appointment)
	Wednesdays 3:00-4:00 p.m.

(or by appointment)


2. Date Syllabus Prepared: August 2010
3. Texts or Major Resources: 
Texts 
Byrnes, M. (2009). Taking sides: Clashing views in special education (4th Ed.) Boston : 
McGraw Hill.

Jaeger, P.T. & Bowman, C.A. (2005). Understanding disability: Inclusion, access, 
diversity, and civil rights. Westport: Praeger.
Required Readings

Amundson, R., & Tresky, S. (2007). On a bioethical challenge to disability rights. Journal of Medicine and Philosophy, 32, 541-561.

Brophy, P & Craven, J. (2007). Web accessibility. Library Trends , 55(4), 950-972.

Browder, D. M., Wakeman, S. Y. & Flowers, C. (2006). Assessment of progress in the general curriculum for students with disabilities, Theory into Practice, 45(3), 249-259.

Brownwell, M. T., Sindelar, P.T., Kiedly, M. T., Danielson, L. C. (2010). Special education teacher quality and preparation: Exposing foundations, constructing a new model. Exceptional Children, 7(3), 357-377.

Burch, S. (2009). (Extraordinary) bodies of knowledge: Recent scholarship in American disability history. OAH Magazine of History, 23(3), 29-34.

Cook, B.G., Tankersley, M., & Landrum, T. J. (2009). Determining evidence-based practices in special education, 75(3), 365-383.

De Valenzuela, J.S., Copeland, S. R., Qi Huaing, C., Park, M. (2006). Examining educational equity: Revisiting the disproportionate representation of minority students in special education. Exceptional Children, 72(4), 425-441.

Froehlich, R. J. & Linkowski, D.C. (2002). An assessment of the training needs of state vocational rehabilitation counselors. Rehabilitation Counseling Bulletin, 46(1), 42-50.

Gamble, M. J., Dowler, D. L., Orslene, L. E. (2006). Assistive technology: Choosing the right tool for the right job. Journal of Vocational Rehabilitation, 24, 73-80.

Halpern, A. S. (1993). Quality of life as a conceptual framework for evaluating transition outcomes. Exceptional Children, 59, 486-498.

Kendall, E., Buys, N., Larner, J. (2000). Community-based service delivery in rehabilitation: The promise and the paradox. Disability and Rehabilitation, 22(10), 435-445.

Malouf. J.M. (1996). Disability accommodations that lower course standards. College Teaching, 44(1), 2.

Quinn, G. (2009). The United Nations convention on the rights of persons with disabilities: Toward a new international politics of disability. Texas Journal on Civil Liberties & Civil Rights 15(1), 33-52.

Scotch, R. K. (2009). “Nothing about us without us”: Disability rights in America, OAH Magazine of History, 23(3), 17-22.

Stumbo, N.J., Martin, J. K, Hedrick, B. N. (2009). Assistive technology: Impact on education, employment and independence of individuals with physical disabilities. Journal of Vocational Rehabilitation, 30, 99-110.

Wilson, K.B., Harley, D. A., Alston, R. J. (2001). Race as a correlates of vocational rehabilitation acceptance: Revisited. Journal of Rehabilitation, 67(3), 35-41.

Supplemental Readings 

Anderson, J. C. (2008). The lost readings of the Americans with Disabilities Act. The Yale Law Journal, 117(6), 992-1069.

Bauer, A.M., Johnson, L.J., & Sapona, R. H. (2004). Reflections on 20 years of preparing special education teachers. Exceptionality, 12(4), 239-246.

Eldon, S. (2000). Eugenics and the social construction of merit, race and disability. Journal of Curriculum Studies, 32(2), 235-252.

Fletcher, J.M., Francis, D. J., O’Malley, K., Copeland, K., Mehta, P., Caldwell, C.J., Kalinowski, S. Young, V. Vaughn, S. (2009). Effects of a bundles accommodations package on high-stakes testing for middle school students with reading disabilities. Exceptional Children. 75(4) 447-463.

Fraser, T., Vandergoot, D., Thomas, D., & Wagner, C.C. (2004). Employment outcomes research in vocational rehabilitation: Implications for Rehabilitation (RC) training. Journal of Vocational Rehabilitation, 20, 135-142.

Gervey, R., Rizzo, D., (2004). Gloucester county one-stop project: Baseline level access and satisfaction of one-stop center customers with disabilities. Journal of Vocational rehabilitation. 21, 103-115.

Gisen, J.M., Cavenaugh, S., & Sansing, W.K. (2004). Assess to vocational rehabilitation: The impact of race and ethnicity.  Journal of Visual Impairment & Blindness, 98 (7), 410-419.

Hallern, B., Dorries, B., & Rahn, J. (2006). Media labeling versus the US disability community identity study shifting cultural language. Disability & Society, 21(1), 61-75.

Hladki, J. (2009). Mattering media: Thinking disability in political visual practice. The Review of Education, Pedagogy, and Cultural Studies, 32, 107-206.

Kaushik, R. (1999). Access denied: Can we overcome disabling attitudes. Museum International, 51(3), 48-52.

Pevsner, S. (2002). Reasonable accommodations as constitutional obligations. Texas Journal on Civil Liberties & Civil Rights, 7(2), 317-339.

Tatchkosky, T. (2008). “To pee or not to pee?” ordinary talk about extraordinary exclusion in a university environment. Canadian Journal of Sociology, 33(2), 37-60.

Turnbull H.R. & Stowe, M. J. (2001). Five models for thinking about disability: Implications for policy responses. Journal of Disability Policy Studies, 12(3), 198-205.
4. Course Description: 


Critical and contemporary issues regarding disability and its relationship to the 
leadership roles of professionals in special education and rehabilitation. 
5. Student Learning Outcomes: 

Students will: 

A. Discuss the role of disability in society.
B. Explain the development of disability civil rights.

C. Examine the development of prominent legislation governing disability rights.

D. Evaluate the impact of other marginalizing conditions on disability (e.g., race, gender, and socioeconomic status).

E. Discuss and debate contemporary disability issues regarding education, related services, and adult services.

F. Articulate the issues related to the lifespan of disabilities.

G. Explore issues related to the preparation and retention of service providers for persons with disabilities. 

H. Identify emerging and possible future issues in their related fields.

6. Course Content Outline: 

	Week
	Topic & Related Course Objectives
	Assignments Due

	1
08/18
	Perceptions of Disability in Society (5A)
	Jaeger & Bowman, Chapter 1

	2
08/25
	Disability Oppression (5A, 5B)
	Identify Presentation Pairs & Agency for Disability Service Presentation
Jaeger & Bowman, Chapter 2;
Quinn, J. (2009)

	3
09/01
	Civil rights and people with disabilities (5A, 5B, 5C)
	Response Paper #1
Jaeger & Bowman, Chapter 3 & 4
Amundson, R. & Tresky, S. (2007); Scotch, R. K. (2009); Burch, S. (2009).
 Byrnes, Issue 1


	4
09/08
	Legislation related to individuals with disabilities (5C)
	Byrnes, Issue 2
Byrnes, Issue 8

Jaeger & Bowman, Chapter 5 & 6

	5
09/15
	Use of research-based interventions (5E)
	Disability Service Presentation Outline
Byrnes, Issue 10; Cook, B.G., Tankersley, M., & Landrum, T. J. (2009)

	6
09/22
	Accommodations and Access  (5B, 5F) 
	Response Paper #2
Byrnes, Issue 11 & 12; Malouf. J.M. (1996); Browder, D. M., Wakeman, S. Y. & Flowers, C. (2006).

	7
09/29
	Preparation of service professionals (5G)
	Exam 1
Brownwell, M. T., Sindelar, P.T., Kiedly, M. T., Danielson, L. C. (2010); Froehlich, R. J. & Linkowski, D.C. (2002)

	8
10/06
	Models of service delivery (5E)
	Disability Service Presentation Materials

Byrnes, Issue13 & 14; Kendall, E., Buys, N., Larner, J. (2000); Halpern, A. S. (1993)

	9
10/13
	Overidentification of students with disabilities (5D)
	Byrnes, Issue 3  & 4; De Valenzuela, J.S., Copeland, S. R., Qi Huaing, C., Park, M. (2006); Wilson, K.B., Harley, D. A., Alston, R. J. (2001)

	10
10/20
	Disabilities and the media (5H)
	Response Paper #3

Jaeger & Bowman, Chapters 8 &  9

	11
10/27
	Lifespan and disabilities (5F)
	Disability Services Presentations
Jaeger & Bowman, Chapter10

	12
11/03
	Lifespan and disabilities (Continued)
	Disability Services Presentations (continued) 
Position Paper
Jaeger & Bowman, Chapter 6 & 10

	13
11/10
	Funding and support services (5E)
	Disability Services Presentations (continued) 

	14
11/17
	Accessibility and technology (5E)
	Response Paper #4

Jaeger & Bowman, Chapter 7; Browder, D. M., Wakeman, S. Y. & Flowers, C. (2006); Gamble, M. J., Dowler, D. L., Orslene, L. E. (2006); Stumbo, N.J., Martin, J. K, Hedrick, B. N. (2009)

	15
12/01
	Future social issues (5E, 5H)
	Position Paper Discussion
Jaeger & Bowman, Chapters 11 & 12

	16
12/08
	Final Exam
	Exam 2


* This schedule is a guide and may be adjusted at the discretion of the instructor (s).
7. Assignments/Projects: 
A. Response Papers: Based on the readings indicated on the syllabus, students will write a response paper that demonstrates reflection on the major concepts that are outlined in the chapter. This response paper should accurately and professionally explore a theme or principle highlighted in the chapter and/or during a class discussion. Students should locate an article in a professional journal that enhances the topic presented in the chapter(s) and include this article with the submission of their response paper (hard copy and in pdf format). Students will bring a jump drive to class with a pdf file of the article to class the day the response paper is due. These files will placed on Blackboard in a “Resource File”. These response papers are to be no shorter than 1.5 pages and no longer than 2 double-spaced typed pages. See the attached grading sheet guidelines. Each response paper is worth 10 points. 

B. Position Paper: Students will select a question that reflects a salient issue for individuals with disabilities. Students will then be put into pairs. One student will write a data-based position paper that represents the perspective of a proponent of the topic, and the other student will write a data-based position paper that represents the perspective of an opponent of the topic. Each paper should be based on valid research in the appropriate field that substantiates their arguments. Students should present a synthesis of the literature that clearly connects with the topic. Papers should be 8-10 pages in length and written in a professional manner that adheres to the APA standards. As a culminating activity, students will present their opposing views in class. This assignment is worth 50 points.
C. Disability Services Presentation: Students will work in pairs identify and research the services provided by an agency that serves persons with disabilities. A review of the services provided by the agency selected will be presented in a slide show and 30 minute presentation to the class.  This presentation should include the following:

· Administrative structure of the agency (e.g., federal, state, local)

· Services provided

· Description of consumers to be served

· Eligibility requirements 

· Identification of service provider roles and responsibilities in that agency 

· Training requirements for positions within the agency

D. Exams 1&2: Students will take two exams that will include a variety of types of questions- - multiple choice, short answer, fill-in-the-blank, and essay. Both examinations may include material from class lectures, readings, and the activities that will occur during the course. Examination 1 will cover content from Weeks 1-6. Examination 2 will be cumulative. Examinations are worth 75 points each.

8. Rubric and Grading Scale:
Requirements

40 points 
Response paper (4)


50 points 
Position Paper

10 points
Disability Services Presentation


75 points
Examination 1

75 points
Examination 2


250 points
Total

224-250  points
A

200-223 points
B

175-199 points
C

150-174 points
D

Under 150
 points F

9. Class Policy Statements:
A. Attendance: Although attendance is not required, students are expected to attend all classes, and will be held responsible for any content covered in the event of an absence. 

B. Excused absences: Students are granted excused absences from class for the following reasons: illness of the student or serious illness of a member of the student’s immediate family, the death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for university classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays. Students who wish to have an excused absence from class for any other reason must contact the instructor in advance of the absence to request permission. The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence. Appropriate documentation for all excused absences is required. Please see the Tiger Cub for more information on excused absences. 
C. Make-Up Policy: Arrangement to make up a missed major examination (e.g., hour exams, mid-term exams) due to properly authorized excused absences must be initiated by the student within one week of the end of the period of the excused absences(s). Except in unusual circumstances, such as the continued absence of the student or the advent of university holidays, a make-up exam will take place within two weeks of the date that the student initiates arrangements for it. Except in extraordinary circumstance, no make-up exams will be arranged during the last three days before the final exam period begins.

D. Written Assignments are expected to be prepared using word processing software, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional. 

Assignments must be turned in the day the assignment is due and during the regularly scheduled class time. Also, assignments must be turned in person by the student completing the assignment. No assignments should be submitted via e-mail. You must provide two copies of each assignment ─ one for each instructor.
No late assignments will be accepted unless accompanied by a university approved excuse.

If a student misses turning in an assignment and has a university approved excuse, he or she will have one week from the time he or she returns to class to turn in the assignment.
E. Academic Honesty Policy: All portions of the Auburn University student academic honesty code (Title XII) found in the Tiger Cub will apply to university courses. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.

F. Disability Accommodations: Students who need special accommodations in class, as provided by the Americans with Disabilities Act, should arrange for a confidential meeting with the instructor during office hours in the first week of classes (or as soon as possible if accommodations are needed immediately). The student must bring a copy of their Accommodations Letter and an Instructor Verification Form to the meeting. If the student does not have these forms, they should make an appointment with the Program for Students with Disabilities, 1288 Haley Center, 844-2096 (V/TT).

G. Course contingency: If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, and addendum to your syllabus and/or course assignments will replace the original materials. 

H. Professionalism:  As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

· Engage in responsible and ethical professional practices

· Contribute to collaborative learning communities

· Demonstrate a commitment to diversity

· Model and nurture intellectual vitality
10. Justification for Graduate Credit 

This course requires extensive analysis of scholarly journal articles in order to complete the response papers and position paper. This analysis requires students to use critical thinking skills to synthesize information from the class with the articles. The presentation requires extensive analysis of an existing agency in the field. This presentation requires students to analyze and apply all of the information presented in the course. This course also includes two lengthy examinations. These course requirements represent a rigorous standard of evaluation consistent with graduate credit.   
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