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Department of Rehabilitation and Special Education
1.
COURSE NUMBER:
RSED 7410/7416

Course Title:

Program Implementation in Specialization (Transition)


Credit Hours:

3 semester hours
2.
DATE SYLLABUS PREPARED: August 2011. This syllabus is a tentative outline for Fall

             2011 semester and subject to change.

3.
TEXT: Schloss, P.J., Schloss, M.A., & Schloss, C.N. (2007). Instructional methods for
                          adolescents with learning and behavior problems. (4th ed.) Boston: Pearson/Allyn & Bacon. 

Additional reading assignments will be provided by the instructor. As well students



will utilize information from the IRIS Center at http://iris.peabody.vanderbilt.edu/.



LIVE video link (all classes): http://rm.auburn.edu/ramgen/broadcast/coelive.rm 



Archived video link: http://www.auburn.edu/cspd/demedia_fa11.htm
4.
COURSE DESCRIPTION: Program organization and development of basic and supplementary materials for guiding teachers, faculties and school systems in the continuous improvement of curriculum and teaching practices related to the secondary education and transition of adolescents and young adults with disabilities.

5.
COURSE OBJECTIVES:  After completion of this course the student should be able to:

a. 
Demonstrate advanced knowledge of the characteristics of secondary students and the impact of these conditions upon development, learning, and needed services. 36(1)(a)1, 34(1)(a)3

b.     
Demonstrate advanced knowledge of federal/state regulations and educational service models related to secondary programming. 34(1)(a)2
c.  
Demonstrate advanced knowledge of curriculum development practices and philosophical bases related to secondary programming. 36(1)(a)2

d. 
Identify and explain current and future trends that influence curricular choices.

e. 
Use assessment information, including functional and vocational knowledge and skills, for IEP/ITP planning for secondary students. 36(1)(b)1, 34(1)(a)2, 34(1)(a)1, 34(1)(b)1

f. 
Outline long term transition goals, short term objectives, services, & supports based on assessment information. 34(1)(b)2, 36(1)(6)4

g. 
Identify the various agencies and individuals involved in the transition process, describe their roles, and list strategies for working together cooperatively. 36(1)(b)6, 34(1)(a)8, 34(1)(a)11, 36(1)(b)2

h. 
Demonstrate advanced knowledge and application of a comprehensive program for serving secondary students with disabilities. 36(1)(a)2, 34(1)(b)5, 2.d.2(ii), 36(1)(b)5

i. 
Demonstrate advanced knowledge of curriculum content for grades 6-12 in state courses of study for English language arts, mathematics, science, social studies, and career/technical education and  select goals and objectives from the courses of study that meet the needs of students. 35(1)(a)1, 2.c.2(i) 36(1)(a)5, 2.c.1(i)

j. 
Demonstrate advanced knowledge of the acquisition, generalization, and maintenance of skills as facilitated by: Various programs (school-based and work-based), curricula (general academic and functional life skills, community-focused), service options (educational, residential, vocational and leisure), and teaching approaches/strategies. 35(1)(a)2

k. 
Demonstrate advanced knowledge of skills and services which students need as they make the transition from school to the community, including community living, the world of work, and continuing education; 34(1)(a)3
l.     
Adapt, modify, and/or develop curricular materials, environment and teaching strategies and

      
equipment to meet the needs of students. 34(1)(b)8, 36(1)(a)3

m.
Identify and describe assistive technology related to secondary programming. 34(1)(a)12,


2.c.1 (vi)

n.  
Organize, allocate and manage resources. 2.d.2(ii)

o.  
Implement and assist others in implementing student’s IEP by selecting appropriate media,

      
materials, equipment, and technological advances. 34 (1)(b)

p.
Demonstrate knowledge of and skills related to the implementation of state (e.g., ARI, AMSTI) and  national education initiatives
6.
COURSE CONTENT
	Date
	Theme/Question
	Topics
	Reading Assignment

	Aug.    18
	Who Do We Serve?
	Course Overview

Characteristics of Students with High Incidence

 Disabilities

In Class Activity #1-What It’s Like to Have a Learning Disability 
	

	25
	
	Journal Question # 1-Factors Influencing the Education of Secondary Students with Disabilities (summarize and reflect on assigned and selected article) 
Overview of  Secondary Special Education

(Student Characteristics

(    Secondary School Structure

(Adult Outcomes

(Issues

In-Class Activity #2-Article Discussion
	Read:
Chapters 1, 3


Transition for Young Adults Who Received

               Special Education Services
             Find and briefly summarize article in

            Journal Question on:

            A—Characteristics of Secondary
                  Students with disabilities(last name A-E)
             B—Organization of Secondary Schools (last

                   name F-L)
             C—Adult Outcomes(last name M-R)
             D—Educational Issues Affecting Sec Ed (last   

                   name S-Z)
                     Perspectives Dow

	Sept. 1
	What do Good Secondary Schools have in Common?

What are Our Roles and Responsibilities?
	Journal Topic # 2-Role of Secondary Special Education Teacher (based on articles assigned)
Elements of Secondary Schools that Work for Students With and Without Disabilities

Secondary Special Education Teachers’ Roles
Instruction Presentations: Motivation; Parent Involvement

In Class Activity # 3-High Schools that Work
	Read: Good High Schools for Student with Dis.(all)
         A-Walter Cronkite High School: A Culture . . 
             (last name A-G)
         B- Middletown High School: Equal Opp. . 
            (last name H-M)
         C-Apalachee High School: The Last . . 
            ((last name N-Z)
        Transition Education for Adolescents with

             Learning Disabilities(all)          



	    Sept.    8
	What Do We Teach?

How Do We Improve Access to the General Education Curriculum?


	Secondary Special Education in AL
Alabama Standards

Self Determination and Empowerment

Curricula and Strategies for Self-

     Determination & Empowerment
In-Class Activity # 4-Putting Self- Determination into Practice
	Read:  First Choice Brochure

           First Choice Implementation Guide (optional)
           Putting Self-Determination into Practice
           The Students’ Voices

          NSTTAC Student Involvement in the IEP



	15
	
	Universal Design 
NIMAS
Content Enhancement

Peer Assisted Learning (GP) 
DUE: IRIS Module-Accountability: High Stakes Testing

Instruction Presentation–Peer Assisted Learning
	Read: Chapter 4, 15

           Assistive Technology, Universal Design,

           Universal Design for Learning . . . 
           Access Center Research Continuum
           Evidence-Based Practices for Accessing

           General Education
           Peer Tutoring Study


	Sept. 22
	
	Direct Instruction

Curriculum Based Measurement/Progress

  Monitoring (GP)

Learning Strategies

Organizational and Study Skills

Instruction Presentation: Curriculum Based Measurement/Progress Monitoring
	

	29
	
	Consultation

Co-Teaching

In-Class Activity #5- Co-teaching
	Read: Chapter 7
          Current Practice Alerts: Co-Teaching

         Tips and Strategies for Co-Teaching at the

          Secondary Level

	Oct. 6
	How Do We Design Effective Programs in Reading, Math, and Writing?
	EXAM 1
	

	Oct.  13
	
	Evidence-based Practices for Reading (GP)

Evidence-based Practices for Math (GP)

Evidence-based Practices for Writing (GP)

Individual Accommodations and Modifications

Instruction Presentations--EBI for Reading,
   EBI for Math, EBI for Writing
DUE: IRIS Module-High Quality Math

   Instruction

DUE: IRIS Module-Improving Writing

   Performance
	Read: 
Chapters 8-11
            Readings: TBA


	20
	How Do I Improve Access to the Community and Post-Secondary Option


	Alabama Initiatives Math, Science, and Reading
	.

	        27
	
	Assessment for Secondary Students with Disabilities

Developing Transition Goals and Identifying Curriculum and Service Needs

	Read: Chapt. 5

          NSTTAC Age Appropriate Transition Assess



	Nov. 3


	
	School Completion

Preparing for Postsecondary Education
	Read: Variables Affecting . . .

           Increasing the Participation of Students with    

           Disabilities in STEM



	10
	
	Preparing for Employment

Real-Life Skills

Community Integration Issues

In-Class Activity # 6-Infusion 
DUE: Assessment and Transition Goals and Services
	Read: Chapters 2, 12-14

          Adults with LD in the Workforce 

         Incorporating Adult Community Services . . 

         Facilitating the Meaningful Participation

	17
	What are Special Instructional Considerations?
	EXAM 2
	

	24
	
	Thanksgiving
	

	Dec. 1
	
	Managing the Secondary Learning Environment

• Block Scheduling (GP)

• Homework 

• Grading(GP)
Differentiating Instruction
Instruction Presentations: Block Scheduling, Grading 

Learning in the Community

School-based Enterprises

Final-Take Home
	Read:
  Chapter 6

               TBA


Note: Schedule may change.
7. 
COURSE REQUIREMENTS



General Course Requirements


(a) 
Each student will be held responsible for all of the information in the textbook and readings assigned for the course. The student should read assigned material appropriate to the topic to be discussed prior to class meetings.



(b)
Students will respond to two exams during the semester (20 points each) and a take-home final (20 points). 



Course Assignments
(1) RESEARCH-BASED PRACTICES CLASS PRESENATION—In Groups of 3-4 you will either: 

(a) Demonstrate a research-based practice for teaching basic academic skills from an approved list. You will use resources from the Access Center, Center on Instruction, IRIS Center and What Works Clearinghouse (IES) or other approved resources. Those presenting will actually teach a lesson to the rest of the class (who will be the students). Presentations must be 20-25 minutes in length. The format to follow will be covered in class. A handout that includes the definition/explanation of the practice and an annotated bibliography of a minimum of 5 research studies that support the practice. Each annotation should be a minimum of 50 words.        OR
(b) Present on an issue affecting the education of secondary students with disabilities. You will identify the issue and then provide research-based strategies for addressing the issue.
Presentations must be 20-25 minutes in length. The format to follow will be covered in class. A handout that includes the definition/explanation of the practice, rationale, a minimum of 3 concrete strategies, and an annotated bibliography of a minimum of 5 research studies that support the practice. Each annotation should be a minimum of 50 words. 

This assignment is worth 15 points toward the final grade.

(2) Secondary Assessment and transition Goals–– Each student will assess a secondary student with a disability in order to determine the student’s needs, taking into account the student’s preferences and interests as they relate to transition planning and programming. Students will administer the following assessments: (a) Self-directed Search, (b) Ansell-Casey Life Skills Assessment (on-line) or 3 select subtests from the Brigance Life Skills Inventory, (c) a general student interests and preferences inventory, and (d) LASSI. Students will use the assessment information gathered from and about the secondary student as well as information from the secondary student’s most recent education evaluation to develop a student profile. Using a student profile written above, groups of 3-4 students will develop transition goals and identify transition service needs. This project is worth 10 points toward the final grade.

(3) IRIS MODULES-Students will complete the following 3 IRIS modules—Accountability: High Stakes Testing; Using Learning Strategies to Enhance Student Learning; Improving Writing Performance. This assignment is worth 9 points toward final grade.
(4) IN-CLASS ACTIVITIES—Students will complete 6 in-class activities. Students must be present to complete in-class activities. This assignment is worth 6 points toward final grade.
(5) BONUS POINT––On the last night of class, students are welcome to bring in a dish to share with us as we discuss projects. This is worth 1 bonus point toward the final grade.
8.          GRADING AND EVALUATION: Final grades will be based on the following:


Exams (20 + 20 + 20)




=   60 points



Evidence-Based Class Presentation


=   15 points



Assessment and IEP




=   10 points



In-Class Activities




=     6 points


IRIS Modules




=     9 points









TOTAL
 100 points



The grade ranges are:
90  - 100 = A





80  -   89 = B





70  -   79 = C





60  -   69 = D





Below 60  = F

9. 
CLASS POLICY STATEMENTS: 

Classroom Attendance:  Students are expected to attend class and participate in class discussions and activities. According to the Auburn University Bulletin: “Specific policies regarding class attendance are the prerogative of individual faculty members. RSED’s attendance policy is that (a) only one (1) absence is permitted for a semester course that meets once a week, and (b) only two (2) absences are permitted for a semester course that meets two or more times a week. Failure to meet this standard will result in a grade of AFA@ (failure for excessive absences) unless the student withdraws from the class prior to the withdrawal date (see university semester calendar).  At the discretion of individual instructors, verified absences may be excused under unusual circumstances (see Tiger Cub). In order for the absence to be considered excusable, however, the instructor must be in receipt of the documentation within seven days from the class in which the absence occurred.

Assignments: All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). Written assignments are expected to be typewritten, grammatically accurate, free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional.   Assignments must be turned in the day the assignment is due and during the regularly scheduled class time. Assignments must be turned in by the student completing the assignment. No assignments will be accepted via e-mail.
No late assignments will be accepted unless accompanied by a university approved excuse.

If a student misses turning in an assignment and has a university approved excuse, he or she will have one week from the time he or she returns to class to turn in the assignment.

NOTE: Any assignments completed and/or submitted that do not comply with the above requirements will be returned and will not be accepted for credit.

Exams: Arrangements to make up missed major examinations (e.g. hour exams, mid-term exams) due to properly authorized excused absences shall be initiated by the student within one week from the end of the period of the excused absence. Normally, a make up exam shall occur within two weeks from the time the student initiates arrangements for it.

Accommodations for Students with Disabilities: Students who need accommodations are asked to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternate time can be arranged. To set up this meeting, please contact me by e-mail.  Bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have an Accommodation Memo but need accommodations, make an appointment with The Program for Students with Disabilities, 1244 Haley Center at 844-2096 (V/TT).

Cheating:  The Auburn Academic Honesty Code (Policy) is found in both the Tiger Cub and the Student Government Association’s Code of Laws. Students are to read the honor code carefully, making sure they understand the policy, its implications for their work (e.g., tests, reports, papers, projects), and the consequences of code violation. Non-compliance with this policy will result in formal action with the university academic honesty procedures. Among other things, students are responsible for understanding the definition of plagiarism. Individuals are to (a) reference materials they use, and (b) reference only material they access directly. Individuals who copy or use ideas from the works of others without properly acknowledging the author risk grave consequences.

Auburn University Policy on Classroom Behavior: A. . . Behavior in the classroom that impedes teaching and learning and creates obstacles to this goal [learning] is considered disruptive and therefore subject to sanctions . . . Students have the responsibility of complying with behavioral standards. . . Examples of improper behavior in the classroom (including the virtual classroom of e-mail, chat rooms, telephony, and web activities associated with courses) may include, but are not limited to the following: $ arriving after a class has begun $ eating or drinking $ use of tobacco products $ monopolizing discussion $ persistent speaking out of turn $ distractive talking, including cell phone usage $ audio or video recording of classroom activities or the use of electronic devices without the permission of the instructor $ refusal to comply with reasonable instructor directions $ employing insulting language or gestures  $ verbal, psychological, or physical threats, harassment, and physical violence.@ (See Tiger Cub).

Professionalism: As faculty, staff and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the Colleges conceptual framework. These professional commitments or dispositions are:

•   Engage in responsible and ethical professional practices

•   Contribute to collaborative learning communities 

•   Demonstrate a commitment to diversity, and

•   Model and nurture intellectual vitality.

Student Academic Grievance Policy: The purpose of this university policy is to resolve academic grievances of students, which results from actions of faculty or administration. This resolution should be achieved at the lowest level and in the most equitable way. The burden of proof rests with the complainants.” See Tiger Cub (page 96) for steps toward redress.   
Course Contingency: If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, an addendum to your syllabus and/or course assignments will replace original materials. 

