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Auburn University

Course Syllabus

1.
Course Number:

CTRD 6710/6716

Course Title:


Literacy and Inquiry in the Content Areas, Grades 6-12

Credit Hours:


3 semester hours

Prerequisite:


Admission to Teacher Education

Co-requisite:


None

2.
Date Syllabus Prepared:
August 2012
3.
Text(s): 

Selected Chapters from the following books are available in a course packet that can be purchased from the Auburn University bookstore or printed from the Canvas Course Content for CTRD 6710/6716:

McLaughlin, M., & Vogt, M. (2000) Creativity and Innovation in Content Area Teaching, Norwood, MA: Christopher-Gordon Publishers, Inc.

Lapp, D., Flood, J., & Farnan, N. (1996). Content Area Reading and Learning. Boston: 


Allyn and Bacon.

All additional readings will be made available in Canvas Course Content.
4.
Course Description:

Strategies to enhance literacy and inquiry for students' content area learning in the middle and secondary school.

5.
Course Objectives: 

Alignments of objectives with Alabama Quality Teaching Standards (AQTS) are noted below. Also see the map matching AQTS and course objectives and requirements on the last page of the syllabus. 

Upon completion of this course, students will be able to demonstrate: 
a. Knowledge of strategies associated with accelerated, highly specialized, explicit instruction in phonemic awareness, phonics, fluency, vocabulary, and comprehension that significantly expands and increases students' pace of learning and competence in reading, writing, speaking, and listening. [.04 (3)(c)2. (i)]

b. Knowledge of the causal relationships between reading volume, vocabulary size, and reading comprehension and of assessment tools that monitor reading volume and students’ acquisition of reading vocabulary and strategies, that improve reading instruction, and that identify students who require additional instruction. [.04 (3)(c)2.(ii)]

c. Ability to integrate reading instruction and skill development in oral and written communication into all content areas that one teaches. [.04 (3)(c)2.(iii); [(3)(c)1.(vii)]

d. Ability to stimulate interest in and foster appreciation for the written word, promote reading growth and increase the motivation of students to read widely, independently, and both efferently and aesthetically for information, experience, and pleasure. [.04 (3)(c)2.(iv)]

e. Knowledge of content standards and scope and sequence of the subject area of the teaching field as defined in the Alabama courses of study and of the importance of developing learning objectives based on the Alabama courses of study and needs, interests and abilities of diverse learners and all students. [.04 (1)(c)2.(i); (2)(c)2(i); (2)(c)2(vi)]

f. Ability to use students’ prior knowledge to introduce new subject-area content, identify students’ preconceptions about content and adjust instruction accordingly, and help student’s make connections across the curriculum and use strategies that promote retention and transfer of learning to other content and real-life settings. [.04 (1)(c)1.(iii, iv, v); (2)(c)4.(iii)]

g. Ability to provide accommodations, modifications, and/or adaptations in instruction and texts that increase access to texts at appropriate levels and meet the needs of individual learners. [.04 (1)(c)2.(ii)]

h. Ability to teach explicit cognitive, metacognitive, and other learning strategies that promote students’ use of questioning and discussion that yields literal, interpretive, and evaluative responses to printed material and supports students in becoming more successful learners. [.04 (2)(c)1.(v)]

i. Ability to plan and implement equitable and effective student access to available technology and other resources to enhance student learning. [.04 (2)(c)2.(v)]

j. Ability to create a print/language-rich environment that develops/extends students’ desire and ability to read, write, speak, and listen. [.04 (2)(c)3.(vii)]

k. Ability to encourage students to assume responsibility for learning themselves and to support others’ learning, [.04 (2)(c)2.(viii)]

l. Knowledge of research and theory underpinning effective teaching and learning. [.04 (2)(c)4.(i)]

m. Knowledge of a wide range of research-based instructional strategies and the advantages and disadvantages associated with each. [.04(2)(c)4.(ii)]

n. Ability to develop rubrics and to teach students how to use them and other tools to assess and understand their own performance, learning, and behavior. [.04(2)(c)5.(ix); (2)(c)5.(xi)]

o. Knowledge of standard oral and written communications, impact of native language and linguistic background on language acquisition, [.04(3)(c)1.(i, ii,)] and media communication technologies that enrich learning opportunities for all students. [.04(3)(c)1.( iii)]

p. Ability to integrate technology into content area teaching and facilitate students’ individual and collaborative use of technology, including classroom resources and distance and on-line learning opportunities when available and appropriate. [.04(3)(c)4(iii, iv)]

Alabama Advanced Technology Standards

Upon completion of this course, students will demonstrate the ability to:

q. Identify and evaluate technology resources and technical assistance (i.e., those available on-line and on-site within a school and district setting.  290-3-3-.42(4)(d)1.(i)

r. Assess advantages and limitations of current and emerging technologies and on-line and software content to facilitate teaching and student learning.  290-3-3-.42(4)(d)1.(ii)

s. Develop and implement a classroom management plan to ensure equitable and effective student access to available technology resources.   290-3-3-.42(4)(d)1.(iii)

t. Model safe, responsible, legal and ethical uses of technologies including air-use and copyright guidelines and Internet user protection policies.  290-3-3-.42(4)(d)1.(iv)

u. Design, implement, and assess learner-centered lessons and units that integrate technology and use appropriate and effective practices in teaching and learning with technology.  290-3-3-.42(4)(d)1.(v)

v. Use technology tools for instruction, student assessment, management, reporting purposes and communication with parents/guardians of students including, but not limited to spreadsheets, web page development, digital video, the Internet, and e-mail) to locate, collect, create, produce, communicate and present information. 290-3-3-.42(4)(d)1.(vi)

w. Facilitate students’ individual and collaborative use of technologies (including but not limited to spreadsheets, web page development, digital video, the Internet, and email) to locate, collect, create, produce, communicate, and present information. 290-3-3-.42(4)(d)1.(vii)

x. Design, manage, and facilitate learning experiences incorporating technologies that are responsive to the diverse needs of learners, learning styles and the special needs of all students(e.g., assistive technologies for students with special needs). 290-3-3-.42(4)(d)1.(viii)

y. Evaluate students’ technology proficiency and students’ technology-based products within curricular areas. 290-3-3-.42(4)(d)1.(ix)

z. Use technology to enhance professional growth (e.g., through accessing web-based information, on-line collaboration with other educators and experts, and on-line professional courses).  290-3-3-.42(4)(d)1.(x)

6.
Course Content and Schedule:

See the Assignments for Fall 2010 that are attached as an Appendix and posted on the Canvas homepage for CTRD 6710/6716.

7.
Course Requirements/Evaluations:

A.
Attend all class sessions and participate in all class activities.

B. Complete all assigned readings, 

C. Complete all class activities and write and post reflections or evaluations on Canvas.

D.
Complete one examination.

E.
Complete and publish web pages with a reading-learning plan. 

F.
Produce, publish on the web, and present a WebQuest project. 

Attendance and Participation: Class content and processes related to literacy and inquiry are based on social interaction, applications of cooperative learning activities, shared reader responses, and collaboration. Due to the participatory nature of learning experiences in this class, students are expected to attend each session and adhere to attendance requirements explained in class policies.

Assigned Readings: All assigned texts and course materials will be available in Canvas Course Content for this class. Readings will be discussed in class and on Canvas Discussions. These readings contain information that will be included in the reflections, projects, examinations, and other course requirements. 
Reflections and Activities: Students will write reflections on assigned readings in textbooks and other course materials and participate in and respond to strategies modeled and practiced in class. Directions or questions will be provided to guide the reflections and responses that are completed as homework and as preparations for class discussions. Reflections will posted on the Canvas Discussion Board and discussed in class. Reflections and activities will be graded on the degree to which they address questions or issues raised in the directions, demonstrate thoughtful interactions with the information, and evaluate activities for helping students overcome interferences to text comprehension and problems with reading and writing.

Reading-Learning Plan: Students will develop a reading-learning plan based on an expository or literary text and publish it on their Auburn University server space or another Internet server. The plan must incorporate the following components, all of which will contribute to the grade for this assignment: 1) an analysis of the readability, structure, coherence, and audience appropriateness of the text passage and any accommodations that must be made to the text itself or included as activities to render it more considerate for the audience; (2) research-supported strategies that help students achieve learning goals (vocabulary, concepts, and critical thinking skills) and correspond to selected state and national standards; (3) a rubric assessment with both quantitative and qualitative criteria that can be used to evaluate whether students accomplish the learning goals for the text; (4) citation of the trade book's title, author(s), publication information, and the page numbers for the text selection; (5) a final product of publishable quality that is typed, spell-checked, and edited to correct errors. Procedures for analyzing texts, using appropriate strategies, assessing learning outcomes, and publishing the plan for internet access will be addressed in assigned readings, practiced in class, and made available on Canvas. Each student will submit the URL internet address for the plan to the Instructor who will evaluate the plan using the criteria described above.

Internet Inquiry WebQuest Project and Presentation: Students will produce a WebQuest that incorporates Internet resources, publish it on their server space at Auburn University, and do a presentation that takes class members through the steps and activities involved in the WebQuest. The WebQuest will be developed as an electronic resource for engaging elementary, middle, or high school students in literacy and inquiry that corresponds to state and national course of study standards. The grade for this project will be based on rubric evaluation completed by the instructor and possibly other class members. Qualitative and quantitative rubric criteria will be used to evaluate the extent to which the WebQuest has been revised and edited for on-line publication and has potential for involving participants in:(1) meaningful, personally relevant content, questions, tasks and processes; (2) reading and responding to a variety of appropriate information sources that take advantage of the timeliness of the internet; (3) interactions with texts that integrate content area reading, writing, and technology; (4) inquiry that promotes critical reading, thinking, and synthesis across multiple sources and from multiple perspectives; (5) and rubric assessment of standards-based learning goals. Guidelines and resources for producing and publishing the WebQuest for Internet access will be provided in class and available on Canvas.

Quizzes and Examinations. Students may take quizzes related to readings and class activities. All quizzes will be announced in advance by the instructor. The examination will be comprehensive and require students to demonstrate that they have read, understood, and synthesized the content addressed in assigned readings, course materials, presentations, and reflections posted on Canvas.  The examination will be administered by the instructor for on-campus students and by an approved proctor for distance education students. In most cases, the instructor and proctor will use traditional methods in which the students write or mark answers to test items and turn them in (distant students and proctors use mail, FAX, or an E-mail) for grading. If computers are available, the instructor may use Canvas assessment tools with safeguards such as browser lock downs to administer quizzes and the examination and allow students to submit responses electronically via computer for grading.

Research Report. Graduate students enrolled in CTRD 6710 or 6716 must complete a research report in which they summarize, evaluate, and make recommendations based on the results of at least five research articles published in refereed journals for their content area. Articles selected for the research report must present findings that relate to improving and/or accelerating reading fluency, vocabulary, and/or comprehension for elementary or secondary students in working with content area texts and materials. In the report, describe and critically evaluate the assessment tools used to monitor and provide evidence showing acquisition of reading strategies, improvement in reading instruction, or identification of students needing additional instruction. The research report should be a minimum of five full pages without the list of references and include citations for each article in the body of the text and a reference list on the last page that follow guidelines from the American Psychological Association (APA) Style Manual. The research report must be typed and edited thoroughly to make sure there are no semantic, syntactic, or spelling errors.

Grading and Evaluation:
For graduate students enrolled in CTRD 6710/6716, the final grade for the course will be based on the following:

Reflections and Activities




15  points
Quizzes (if any) and the Examination



25  points

Reading-Learning Plan 





20  points

Internet Inquiry Web Quest




25  points

Research Report





15  points

Total






           100 points

Late assignments will result in a 5% grade deduction per calendar day. The grading scale will be:  90-100%  = A; 80-89.9%  = B; 70-79.9%  = C; 60-69.9%  = D; 0-59.9%  = F

8.
Class Policy Statements:

Participation:  Students are expected to participate in all class discussions and exercises physically in the on-campus classroom or electronically using chat or the discussion board for CTRD 6710/6716.  It is the student’s responsibility to contact the instructor if deadlines for exercises and assignments are not met.  Students are responsible for initiating arrangements for submitting missed work.

Attendance/Absences:  Attendance is required at each class meeting.  Students may have one excused and one unexcused absence without loss of grade points. Students with two or more unexcused absences will lose 5 grade points for each. Students with three or more excused and/or unexcused absences may be asked to withdraw from the course.  Excused absences and make-up work for University-approved excuses will be allowed as outlined in the Student Policy eHandbook at  www.auburn.edu/studentpolicies.. Arrangements for make up work must be made in advance.  Students who miss an exam because of illness need a doctor’s statement for verification of sickness and should clear the absence with the instructor.  Other unavoidable, excusable absences must be documented and approved by the instructor.

Unannounced quizzes:  There will be no unannounced quizzes.

Accommodations:  Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternate time can be arranged. To set up this meeting, please contact me by e-mail. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
Honesty Code:  The University Academic Honesty Code and the  Student Policy eHandbook’s Rules and Regulations pertaining to Cheating will apply to this class.

Professionalism:  As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are described in the College of Education’s Conceptual Framework as Candidate Proficiencies 11 through 14, and they are listed below:

· Engage in responsible and ethical professional practices

· Contribute to collaborative learning communities

· Demonstrate a commitment to diversity

· Model and nurture intellectual vitality

Distance Learning Students:  Unless specific instructions have been given for a designated course, students in distance education courses shall take all closed resource examinations under the supervision of an approved proctor.  Examples of approved proctors include a school superintendent, a principal of a high school, or a dean or department head of a college.  Proctors shall be verified and exams shall be sent directly to the proctor who will manage the examination in a secure manner, requiring students to present a picture ID.

9.       Justification for Graduate Credit for CTRD 6710/6716

CTRD 6710/6716 involves students reflectively and experientially with instructional models, strategies, and assessment tools that are supported by theory and research as effective techniques for helping students overcome reading problems in the content areas. It will be offered as a service course for upper level undergraduates and graduate students. This course is required or is an optional elective for students in eight of the ten teacher certification programs offered by the Department of Curriculum and Teaching.

 AQTS Course Assessment Map CTRD 6710/6716

	Course Objectives
	Course Assessments

	
	Reflections & Activities
	Reading-Learning Plan
	WebQuest
	Midterm & Final
	Research Report

	Demonstrate knowledge of strategies associated with accelerated, highly specialized, explicit instruction in phonemic awareness, phonics, fluency, vocabulary, and comprehension that significantly expands and increases students' pace of learning and competence in reading, writing, speaking, and listening. [.04 (3)(c)2. (i)]
	X
	
	
	X
	X  



	Demonstrate knowledge of the causal relationships between reading volume, vocabulary size, and reading comprehension and of assessment tools to monitor the acquisition of reading strategies, to improve reading instruction, and to identify students who require additional instruction. [.04 (3)(c)2.(ii)]
	X
	X
	
	X
	X

	Demonstrate ability to integrate reading instruction into all content areas that one teaches. [.04 (3)(c)2.(iii)]
	X
	X
	X
	X
	X

	Demonstrate ability to stimulate interest in and foster appreciation for the written word, promote reading growth and increase the motivation of students to read widely and independently, and both efferently and aesthetically for information, experience, and pleasure. [.04 (3)(c)2.(iv)]
	X
	
	X
	X
	

	Knowledge of content standards and scope and sequence of the subject area of the teaching field as defined in the Alabama courses of study and of the importance of developing learning objectives based on the Alabama courses of study and needs, interests and abilities of diverse learners and all students. [.04 (1)(c)2.(i); (2)(c)2(i); (2)(c)2(vi)]
	
	X
	X
	
	

	Ability to use students’ prior knowledge to introduce new subject-area content, identify students’ preconceptions about content and adjust instruction accordingly, and help student’s make connections across the curriculum and use strategies that promote retention and transfer of learning to other content and real-life settings. [.04 (1)(c)1.(iii, iv, v); (2)(c)4.(iii)]
	X
	X
	
	X
	

	Ability to provide accommodations, modifications, and/or adaptations in instruction and texts that increase access to texts at appropriate levels and meet the needs of individual learners. [.04 (1)(c)2.(ii)]
	
	X
	
	X
	

	Ability to teach explicit cognitive, metacognitive, and other learning strategies that promote students’ use of questioning and discussion that yields literal, interpretive, and evaluative responses to printed material and supports students in becoming more successful learners. [.04 (2)(c)1.(v)]
	
	X
	
	X
	

	Ability to plan and implement equitable and effective student access to available technology and other resources to enhance student learning. [.04 (2)(c)2.(v)]
	
	
	
	X
	

	Ability to create a print/language-rich environment that develops/extends students’ desire and ability to read, write, speak, and listen. [.04 (2)(c)3.(vii)]
	X
	X
	X
	X
	

	Ability to encourage students to assume responsibility for learning themselves and to support others’ learning, [.04 (2)(c)2.(viii)]
	X
	X
	X
	X
	

	Knowledge of research and theory underpinning effective teaching and learning. [.04 (2)(c)4.(i)]
	
	X
	
	X
	X

(research)

	Knowledge of a wide range of research-based instructional strategies and the advantages and disadvantages associated with each. [.04(2)(c)4.(ii)]
	X
	X
	
	X
	X

	Ability to develop rubrics and to teach students how to use them and other tools to assess and understand their own performance, learning, and behavior. [.04(2)(c)5.(ix); (2)(c)5.(xi)]
	
	X
	X
	
	

	Knowledge of standard oral and written communications, impact of native language and linguistic background on language acquisition, [.04(3)(c)1.(i, ii,]and media communication technologies that enrich learning opportunities for all students. [.04(3)(c)1.( iii)]
	X
	
	
	X
	

	Ability to integrate technology into content area teaching and facilitate students’ individual and collaborative use of technology, including classroom resources and distance and on-line learning opportunities when available and appropriate. [.04(3)(c)4(iii, iv)]
	X
	
	X
	
	


CTRD 6710/6716

Literacy & Inquiry in the Content Areas, Grades 6-12, taught by Dr. Edna Brabham Fall 2012

Assignments for Classes 1-4

Weekend I: Getting an Overview of Course Objectives/Requirements, the History of Controversies and Theories in Literacy Education, and How You Will Participate in Developing New Literacies Made Possible by Computer and Internet Technologies

***********

No Class Meeting, Friday, Aug. 17

***********

Saturday, Aug. 18- Meet in the Learning Resources Center (LRC), 3408 Haley Center, at 8:00 a.m. for breakfast and a session on important dates and activities if you are in Dr. Barry’s FLED Program. If you are not in the FLED Program, come to the LRC at 9:00 a.m. for CTRD 6710/6716.

***********

Class 1, Saturday, Aug. 18, 9:00 a.m.-12:00 p.m.

Topic 1: Preview Course Objectives, Requirements, and Goals

1) Examine the CTRD 6710/6716 Syllabus and your questions about information on course requirements, grading, etc. 

2) Access the Canvas homepage for this class and then locate and discuss contents in Course Content, Discussions for posting Reflections and Activities, and Weblinks.

3) Compose Reflection/Activity #1 with your contact information (postal mailing address and telephone numbers), any questions you have about information in the Syllabus or Canvas materials, your goals for taking Literacy & Inquiry in the Content Areas, and possible topics for the Reading-Learning Plan and WebQuest that you will produce and publish on the Internet as the final Internet Inquiry projects for this class. Post Reflection/Activity #1 in Canvas Discussions.
Topic 2: History of Controversies, Theories, & Research-Based Practices for Teaching Reading and Writing

1) Discuss the History of Controversies and Theories in Literacy Education…. starting with what you know about  “Important Words & Concepts” related to literacy education. 

2) As we take an illustrated tour of materials and methods for teaching reading and writing, use the information to add to your knowledge of Words and Concepts. Also note and bring up any questions, terms, or phrases that you want to have answered or clarified.  

3) For Reflection #2, answer the following questions about the history of literacy education and post them on Canvas Discussions during or after class on Aug. 18 (and no later than 8/28).   

a. What outcomes of trends and controversies about beginning and content area literacy instruction and assessment in the U.S. are valuable contributions to the field of education?  

b.  In your opinion, is there a "best" approach to teaching reading and writing in the students’ first language (L1) and in a second language (L2)? Should methods for teaching reading and writing be the same or different for L1 and L2 learners? Why or why not? What research evidence presented in class and personal observations of learning support your answer?

c. What specific points emphasized in controversies and theories related to literacy education are most applicable to your teaching and helping your students become self-extending readers who can improve vocabulary, comprehension, and learning from reading texts on their own?

***********

Class 2, Saturday, Aug. 20, 1:00 p.m.-4:00 p.m.

Topics: Exploring and Putting Theories of Language and Literacy into Action; Using Roles, Procedures, and Texts for Literature Circles

***********

No Class Meeting, Wednesday, Aug. 22

***********

Class 3, Wednesday, Aug. 29, 4:30 p.m.- 7:20 p.m. Central Time (CT)

Topic: Alphabetics— Instruction and Assessment in Phonemic Awareness and Phonics for L1 and L2 Learners

Reading Assignment: Helman, L. (2004). Building on the sound system of Spanish: Insights from the alphabetic spellings of English-language learners. The Reading Teacher, 57, 452-460. (The full text electronic copy of this article is available in Canvas Course Content, and it is accessible through the AU Libraries EBSCO Academic Search Elite Professional Development Collection.)

For Reflection #3, let’s take what the author of this article says about teaching English to Spanish-speaking students and see if it applies more generally to second language learning from one to another alphabetic language. To complete Reflection #3, address the following items as and after you read the article.

a) On page 454, the author cites sources supporting the premise that a phoneme “not present in one’s native language will likely be difficult to hear and, in turn, produce” and that phonemes and blends that are present in the second (L2) but not the first (L1) language are apt to cause the most problems for students learning to speak, read, and write in the second language. Do you agree? Why? What phonemes and blends present problems for students in Spanish/French classes or in English classes for students who speak other languages?

b) On page 453 and again on 456-7 and 459, the author recommends that teachers start L2 reading, writing, and spelling instruction with phonemes and blends that are common to both the first language and the new language. What do you think of this recommendation? Why?

c) Help, the author confused me! First she says the letter d is in that Figure on 454 because it is a consonant that exists in both English and Spanish. Then she says that the English phoneme /d/ as in den does not occur in Spanish. So what’s the deal, Spanish teachers? Please help me make sense of this seemingly contradictory information. Does /d/ occur only in the consonant blend dr and as the end but not the beginning consonant in Spanish words? To our French teachers, which vowels, consonants, and blends are/are not common to both French and English? And to our other teachers whose classes are taught in English, which vowels, consonants, and blends are/are not common to different dialects of English?

d) Which of the six specific recommendations in the Implications for Instruction section on pages 456-459 do you already use? Which ones are new to you? Which would be most the most valuable for helping you teach and assess students’ development of literacy in Spanish, French, or English?

Please post Reflection #3 in Canvas Discussions by noon on Tuesday, Aug. 28.

***********

Class 4, Wednesday, Sept. 5, 4:30 p.m.-7:20 p.m. CT

Topic: Fluency— Instruction and Assessment for Helping Students Learn to Read with Accuracy, Automaticity, Speed, and Prosody

Reading Assignments: Access Chapter 3 on Fluency in the National Reading Panel Report (NICHHD, 2000). The full title is, Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction. Reports of the Subgroups. You can download and print the whole report or just the chapter from

http://www.nationalreadingpanel.org/Publications/subgroups.htm 

(click on Download PDF at the bottom of the page). Or you can access the Chapter from our Canvas Course Content page. Read the following pages:

3-1 to 3-12 (just the left column on this last page) and

3-17 (starting with Properties of Instructional Approach) to 3-20.

For Reflection #4, generate at least 4 questions related to research findings on teaching fluency and the Panel’s conclusions, note any terms from the readings that you’d like to have clarified, and write a paragraph (or more) that extends the Panel’s discussion of implications for instruction to building students’ reading fluency in a second language. Post Reflection # 4 in Canvas Discussions by noon on Tuesday, Sept. 4.

Assignments for all other classes including the three weekend sessions on Friday and Saturday, Oct. 19 and 20, will be posted on the Canvas Homepage for CTRD 6710-6716.
