14
RSED 7110/7116 

Page 3 of 6

Auburn University

Course Syllabus

1.         Course Number: 
RSED 7110/7116
            Course Title:  
Advanced Assessment in Early Childhood Special Education (ECSE)
            Credit Hours:  
3 semester hours

      
Prerequisite 
              Day/Time:          


2.   
Date Syllabus Prepared:  Updated August 2013
3. Texts or Major Resources:



No Text Required 
4.        Course Description: Comprehensive study of tests and procedures for diagnosing special learning problems. In-depth instruction in educational assessment and interventions in such areas as perceptual-motor, language, academic aptitude and achievement.

5.   Course Objectives: 

Upon successful completion of this course, students will demonstrate the following competencies:

Orientation to Early Childhood Special Education

· Competency: Demonstrate understanding of ECSE as a professional discipline including the definition, rationale, population, providers, roles and responsibilities, etc. 

· Competency:  Demonstrate knowledge of the historical bases of early intervention and early childhood special education including the developments leading to the passage of PL 99-457; 

· Competency:  Demonstrate knowledge of the empirical and theoretical and philosophical bases of ECSE

· Competency:  Demonstrate knowledge of the components of IDEA, PL 99-457 and other federal and state legislation influencing ECSE including family rights 

· Competency:  Demonstrate awareness and use of Americans with Disabilities Act-People First language

· Competency: Demonstrate knowledge of medical conditions sensory, neuromotor, and health impairments which place young children at risk for developmental delay 

· Competency:  Demonstrate knowledge of cognitive, communicative, social-emotional, adaptive, and motor development in young children 

· Competency:  Demonstrate knowledge of major service delivery models in ECSE including: child find, screening, eligibility determination evaluation, and program planning assessment

· Competency:  Demonstrate knowledge of structural and cultural diversity among families 
Teaming

· Competency:  Demonstrate respect for parents and other caregivers as co-equals and partners on early intervention teams and identify strategies for including these individuals in the assessment process 

· Competency:  Demonstrate knowledge of professional roles on early intervention teams, including medical, social services, and educational models 

· Competency:  Evaluate multidisciplinary, interdisciplinary, and transdisciplinary teaming models as applied within and between service settings and demonstrate the ability to function as an inter- and transdisciplinary team member during assessment activities 
Evaluation/Assessment in ECSE

· Competency:  Explain aspects of assessment unique and/or essential to early childhood including characteristics of young children influencing assessment; family assessment of their concerns, priorities, and needs for promoting their child's development; inter/transdisciplinary assessment; use of multiple sources and measures; aspects of cultural sensitivity 

· Competency:  Identification of effective child find procedures for locating children and families to be served in rural and urban areas 

· Competency:  Identification of criteria used to determine eligibility of preschool and primary children for early intervention services 

· Competency:  Demonstrate proficiency in administering and interpreting a hearing, vision, and developmental screener, a norm-referenced developmental assessment; a criterion referenced assessment; and caregiver perception of child development assessment across motor, communication, cognitive, self-help, and personal social areas of development in a manner that assures reliable and valid results. 

· Competency:  Demonstrate proficiency in designing an assessment battery and process for purposes of collecting information for decision making and instructional planning 

· Competency:  Demonstrate respect for the central roles of families with cultural, environmental, attitudinal, and value differences in assessing young children and demonstrate the ability to identify appropriate procedures for facilitating family leadership in the assessment process; 

· Competency:  Demonstrate proficiency in administering and interpreting at least one instrument in each of several types of approaches to data collection (screening instrument, developmental assessment, informant interview, behavior rating, parent-child interaction scale, play observation) 

· Competency:  Demonstrate proficiency in observing, recording, and assessing child/ environment interactions, including play environment and daily routines; and environmental factors that may impact on the implementation of a program. 

· Competency:  Demonstrate proficiency in application of data collection techniques appropriate to different assessment functions, including formative and summative techniques, open and focused observation, norm-referenced tests, criterion-referenced checklists, and ordinal scales; 

· Competency:  Demonstrate understanding of issues and procedures in confidentiality and the ability to respect family rights to privacy

· Competency:  Demonstrate implementation of strategies for fostering professionalism 

AQTS:

(2)(c)5.(i)    Knowledge of the purposes, strengths, and limitations of formative and summative assessment and of formal and informal assessment strategies. 

(2)(c)5.(iii)  Knowledge of measurement-related issues such as validity, reliability, norms, bias, scoring concerns, and ethical uses of tests and test results. 
(3)(c)3.(i)    Knowledge of the role that mathematics plays in everyday life.  

(3)(c)3.(ii)   Knowledge of the concepts and relationships in number systems.  

(3)(c)3.(iii)  Knowledge of the appropriate use of various types of reasoning, including inductive, deductive, spatial and proportional, and understanding of valid and invalid forms of reasoning. 

(3)(c)3.(iv)  Knowledge of both metric and customary measurement and fundamental geometric concepts, including shapes and their properties and relationships. 
(5)(c)3.(ii)   Knowledge of Alabama's state assessment requirements and processes

6. Course Content and Schedule: 

	DATE
	TOPICS
	READINGS  ASSIGNMENTS DUE 

	
	Course Content and Review of Assignments and Policies


	

	
	Introduction to Assessment 
	

	
	Purposes of Assessment
	

	
	Characteristics of Assessment
	

	
	How to Review Articles with Assessments
	

	
	Comparing and Contrasting Assessments
	

	
	Article Work Day for Theories and Article Reviews
	 

	
	Domains of Development


	

	
	Judging the Quality of Assessments
	

	
	Administration of Assessments/Work Day


	

	
	Writing Intervention Plans 


	

	
	Developing Interventions Based on Assessment Results
	

	
	Review for Test


	

	
	Test


	

	
	Wrap up/Last thoughts
	


7.       Course Requirements/Evaluation:  Because students in the class have differing entering skills and differing areas of specialization and interest, class participants may individualize their laboratory experiences and projects with the approval of the instructor.  Students will: 


a)
complete and pass on all required projects,


b)
take and pass all required exams,

c)
attend class and participate in class discussions and activities, and

d)
read assigned materials prior to attending class.

Mastery of the content in each class is a prerequisite for subsequent course content.  Consequently, all students will need to read all assigned materials prior to class and be responsible for summarizing and critiquing the readings in class.  Attendance and preparation as demonstrated by class participation will be considered when calculating final grades.  

Total grades will be calculated based on the following grade distribution:


A = 100-90%

B = 
89-80%
C
=
79-70%   
D = 69-60% 
F = Below 60%    

IN =
Incomplete

For GRADUATE students, the grade will be based on the following components: 

	Proj 1: Theories
	50 points

	Proj 2: Article Reviews
	30 points

	Proj 3: Assessment Project  
	20 points

	Proj 4: Intervention Plans
	50 points

	Test
	100 points

	Class Activities
	50 points

	
	

	
	

	
	

	
	TOTAL: 300 points

	
	


269-300 points = A      239-268 points = B      209-238 points = C      179-208 points= D      178 and below= F

Project 1).  Theories.

Purpose:  To enhance student understanding of the theoretical and philosophical bases of ECSE and its influence on assessments that are created, theories and philosophies of human development are provided for exploration. These theories will be explored and provoke thought on why certain tests are designed the way they are based on theory.

INDIVIDUAL Project:  Each student will select two theories and write a summary of the theory and what you see in specific assignments that show the influence of that theory. A list of theories is provided for you to choose from. Each theory summary needs at least two references.  A rubric is provided in Canvas for this assignment. 

*Piaget's Constructivism


*Vygotski's Social Learning Theory


*Skinner's Behaviorism


*Montessori's Model


*Dunst's Help Giving Theory


*Family System Theory


*Bronfenbrenner's Theory of Human Dev.

*Sameroff's Transactional Theory


*Goldberg's Model of Infant Social Comp.

*Gesell's Ages and Stages


*Bredekamp's DAP


*Bruner's Discovery Learning


*Maslow's Hierarchy of Needs


*Seligman's Learned Helplessness


*Chomsky's Generative Language 


*Fishbein's Theory of Reasoned Action


*Erikson's Developmental Crises


*Kohlberg's Moral Development


*Knowles, Malcolm ('84) Adult Learning Theory



*Zeedyk's Intentionality Theory


*Watson's Contingencies 



*Bandura's Social Learning Theory


*Freud's Psychosocial Theory



*Feuerstein's Mediated Learning Emotional Development 



*Bowlby/Ainsworth/Main's Attachment Theory 
 
*Greenspan's Theory 


Project 2.)  Articles Reviews
Two self-selected and APPROVED by instructor articles and reviews that contain ASSESSMENT and EVALUATION measures.  The articles need to pertain to children in the age range birth through age nine.   
Once receiving approval, each student will (a) review the articles with a summary of participants, purpose of study, assessments used in the study, description of the types of assessment, limitations  of the assessments and findings of the study. A rubric is provided in Canvas for this assignment.  
Project 3).  Assessment Portfolio and Summary of Results

Assessments will be administered examining the domains of cognitive, motor, communication, social/emotional, and adaptive development.  An assessment that that is criterion referenced must be administered, a norm referenced standardized assessment must be administered, and a curriculum based or readiness assessment must be administered. A summary of the results and types of assessments will be written. A rubric is provided for this assignment in Canvas. 
Project 4.) Intervention Based on Assessment Results 
Each student will use the assessment results to create an intervention for the student.  The intervention plan will be filled out and a formative assessment that would be used to monitor progress will be attached.  A rubric is provided for this assignment in Canvas. 
Test. A comprehensive test worth 100 points will be completed in Canvas.  You may use your notes to take the test.  The purpose is to solidify information you have learned. 
Class Activities.  You will complete class activities to help you digest concepts and information you have learned.  Class Activities are graded and there is a rubric for each activity.  There are a total of 50 points for the activities as a whole.
Course Evaluation:  Student perception and evaluation of the course is valued by the instructor, the department, and the university.  Please make a point to fill out the evaluations for the course online at the end of the semester. 
8.   Class Policy Statements:

Classroom Attendance: RSED’s attendance policy is that (a) only one (1) absence is permitted for a semester course that meets once a week, and (b) only two (2) absences are permitted for a semester course that meets two or more times a week. Failure to meet this standard will result in a grade of “FA” (failure for excessive absences) unless the student withdraws from the class prior to the withdrawal date (see university semester calendar). At the discretion of individual instructors, verified absences may be excused under unusual circumstances (see Tiger Cub). In order for the absence to be considered excusable, however, the instructor must be in receipt of the documentation within seven days from the class in which the absence occurred.

Auburn University Policy on Classroom Behavior: “... Behavior in the classroom that impedes teaching and learning and creates obstacles to this goal [learning] is considered disruptive and therefore subject to sanctions ... Students have the responsibility of complying with behavioral standards... Examples of improper behavior in the classroom (including the virtual classroom of e-mail, chat rooms, telephony, and web activities associated with courses) may include, but are not limited to the following: ( arriving after a class has begun ( eating or drinking ( use of tobacco products ( monopolizing discussion ( persistent speaking out of turn ( distractive talking, including cell phone usage ( audio or video recording of classroom activities or the use of electronic devices without the permission of the instructor ( refusal to comply with reasonable instructor directions ( employing insulting language or gestures  ( verbal, psychological, or physical threats, harassment, and physical violence.” (See Tiger Cub).

 SEQ CHAPTER \h \r 1Accommodations for Students with Disabilities: Students who need accommodations are asked to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternate time can be arranged. To set up this meeting, please contact me by e-mail. Bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have an Accommodation Memo but need accommodations, make an appointment with The Program for Students with Disabilities, 1244 Haley Center at 844-2096 (V/IT).

Honor Code/Academic Honesty Policy:  The Auburn Academic Honesty Policy, outlined in the most recent version of the Tiger Cub, is in effect.  Students are to read honor code carefully, making sure they understand the policy, implications for their work (tests, reports, projects, etc.), and the consequences of violating the code. After signing an honor code, students may be allowed to complete their exams at their convenience in a take home, closed book format.  Any indication of non-compliance with this policy will result in formal action with the university academic honesty procedures.  All students will be impacted if any one student does not comply with the policy. Any indication of non-compliance jeopardizes this privilege for the whole group. Students are responsible for understanding the definition of plagiarism.  Individuals are to (a) reference materials they use and (b) reference only material they access directly.  Individuals who copy or use ideas from the works of others without properly acknowledging the author, risk grave consequences.

Cheating:  The Auburn Academic Honesty Code (Policy) is found in both the Tiger Cub and the Student Government Association’s Code of Laws. Students are to read the honor code carefully, making sure they understand the policy, its implications for their work (e.g., tests, reports, papers, projects), and the consequences of code violation. Non-compliance with this policy will result in formal action with the university academic honesty procedures. Among other things, are responsible for understanding the definition of plagiarism. Individuals are to (a) reference materials they use, and (b) reference only material they access directly. Individuals who copy or use ideas from the works of others without properly acknowledging the author risk grave consequences.

Assignments: All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). Written assignments are expected to be typewritten, grammatically accurate, free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional.

  

Student Academic Grievance Policy: The purpose of this university policy is to “resolve academic grievances of students, which results from actions of faculty or administration. This resolution should be achieved at the lowest level and in the most equitable way. The burden of proof rests with the complainants.” See Tiger Cub (page 96) for steps toward redress.    SEQ CHAPTER \h \r 1
Professionalism: As faculty, staff and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are ∙ Engage in responsible and ethical professional practices ∙ Contribute to collaborative learning communities ∙ Demonstrate a commitment to diversity, and ∙ Model and nurture intellectual vitality.

Distance Learning Students: Unless specific instructions have been given for a designated course, students in distance education courses shall take all closed resource examinations under the supervision of an approved proctor. Examples of approved proctors include a school superintendent, a principal of a high school, or a dean or department head of a college. Proctors shall be verified and exams shall be sent directly to the proctor who will manage the examination in a secure manner, requiring students to present a picture ID.

Contingency Plan:

If for any reason class is canceled all assignments will be mailed and students will a write a summary of the assigned reading.  
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