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	 SEQ CHAPTER \h \r 1Auburn University

Department of Special Education, Rehabilitation, and Counseling


1.
COURSE NUMBER: 
RSED 5160/6160
Course Title: 

Professional Seminar Collaboration in Special Education and General Education

Credit Hours: 

3 semester hours 


Corequisites:

RSED 4920 Internship


Prerequisites:

None
2.    Term: 
Fall 2014

Day/Time: Wednesdays, 5:30-8:30 p.m.

       Date Syllabus Prepared: Updated August 2014

	Instructor Information
Mrs. Schweck
Office: Haley Center 1234B

(334) 844-3588
Cell: (334) 524-6493
brumbka@auburn.edu
Office hours by appointment


3.
TEXT: 

Required:

Dettmer, P., Knackendoffel, A.P., & Thurston, L.P. (2012). Collaboration, Consultation, and Teamwork for Students with Special Needs (7th ed.) Boston: MA, Pearson.
Selected Readings from:

Brown, S. & Attardo, S. (2005). Understanding Language Structure, Interaction, and Variation: An Introduction to Applied Linguistics and Sociolinguistics for Nonspecialists. (2nd Ed.) Ann  Arbor: The University of Michigan. Press.

Zainuddin, H. Yahya, N., Morales-Jones, C. & Ariza, E. (2002). Fundamentals of Teaching English to Speakers of Other Languages in K-12 Mainstream Classrooms.  Dubuque: Kendall/Hunt Publishing.
4.
COURSE DESCRIPTION: provides students with training to (1) work with parents, other professionals, volunteers, practicum students, and interns; (2) conduct in services and workshops; (3) plan for transition; and (4) implement other activities of collaboration, consultation, and teaming.  Discussion, lectures, projects, and readings will provide understanding of the intricacies of working effectively with others.  Students will be provided an understanding of the concerns of families with children, youth, and young adults who have disabilities, program options for involving parents, professionals, and paraprofessionals in educational programs, and techniques for effective communication with family members. 
5.
STUDENT LEARNING OUTCOMES: Upon completion of this course students will:

a. Demonstrate effective communication and active listening skills and demonstrate knowledge of their application in parent-teacher conferences, staffing, IEP/IFSP meetings, etc. Including culturally sensitive procedures for conducting parent conferences; 34(1)(b)6, 35(1)(a)4.

b. Describe the process/content for assisting families to assess their concerns, priorities, and resources for promoting their child’s optimal development and for assessing environmental contributions that will impact on family functioning and child development; 35(1)(b)

c. Demonstrate knowledge of procedures for developing individualized family service plans/individualized educational plans. Identify procedures for individualizing family involvement in the intervention process.

d. Acquire information on parent organizations, community resources, agencies, and professionals which provide personnel and services for improving and strengthening educational programs for exceptional students; 34(1)(a)8.

e. Describe the possible academic curriculum modifications fro mainstreamed students in preschool, primary, junior high/middle school, secondary schools (including approaches focusing on remediation, tutoring, functional skills, career education and social skills development) and the coordination of general and special education services; 34 (1)(a)11.

f. Discuss the different models of cooperative teaching, including team teaching and other collaborative methods. Identify aspects of personality that impact teaming. .34(1)(a)

g. Discuss the roles of professionals, students, and families as members of a collaborative team;

h. Demonstrate knowledge of collaborative skills, procedures, and techniques designed to facilitate coordination of instruction and service delivery (i.e., families, general education, school-to-work programs, related service providers, and agencies); 35(1)(a)4.

i. Demonstrate awareness of historical and current factors and legislation which have influenced these three relationships: parent-professional; regular education-special education; special education-other professional relationship; .34(1)(a)11

j. Describe emotional reactions/adjustment of different family members to the realization of their child’s disability. Describe family systems theory and the impact of interactions among subsystems and social support on the family unit;

k. Demonstrate the ability to conduct an in-service and implement effective meeting skills. 

l. Demonstrate knowledge of conflict resolution strategies, school emergency response procedures, and juvenile law: .04(2)(c)2.(iv)

m. Demonstrate knowledge of the importance of parents and/or families as active partners in planning and supporting student learning: .04(2)(c)4.(iv)

n. Demonstrate knowledge of the purposes, processes, structures, and potential benefits associated with collaboration and teaming: .04(5)(c)1.(i)

o. Knowledge of the impact of native language and linguistic background on language acquisition. (3)(c)1.(ii)

p. Knowledge of the process of second language acquisition and strategies to support the learning of students whose first language is not English. (4)(c)2.(i)

q. Knowledge of the roles and responsibilities of members of different types of teams, including, but not limited to Building Based Student Support Teams; .04(5)(c)1.(ii)

r. Knowledge of the roles and responsibilities of paraeducators and other paraprofessionals: .04(5) ( c)1.(iii)

s. Knowledge of  a range of professional learning opportunities, including job-embedded learning, district- and state-sponsored workshops, university offerings, and online and distance learning. (5)(c)2.(ii)
t. Knowledge of the processes and skills associated with peer coaching and mentoring: .04 (5)(c)2.(iii)

u. Knowledge of research relating collective responsibility for student learning to increased achievement for all students: .04(5)(c)4.(i)

v. Knowledge of the principles of individual and organizational change and a commitment to assume personal responsibility for leading and supporting others in results-oriented changes: .04(5)(c)4.(ii)

w. Knowledge of appropriate professional behavior and dispositions expected of professionals as outlined in the Alabama Educator Code of Ethics: .04(5)( c)5.(i)

x. Knowledge of laws related to students' and teacher' rights and responsibilities and the importance of complying with those laws, including major principles of federal disabilities legislation (IDEA, Section 504 and ADA), as well as Alabama statues on child abuse and neglect, and the importance of complying with those laws. (5)(c)6.(i)
6.  Tentative Course Schedule and Content:

	Date
	Topic
	Readings & Activities & Projects Due

	8/20
	Introductions, Syllabus


	

	9/3

	*Working Together in Collaboration, Consultation, and Teams


	Dettmer, Knackendoffel, & Thurston Chapter 1



	9/10 
	*Working Together with Professional Perspectives that Differ

*Working Together with Personal Preferences that Differ
	Dettmer, Knackendoffel, & Thurston Chapters 2 & 3
 Discussion Leader(s):

	9/17
	*Components, Structures, and Methods for Collaboration, Consultation, and Teamwork

*Problem-solving Strategies for Collaborative School Consultation and Teamwork
	Dettmer, Knackendoffel, & Thurston Chapters 4 & 5 

Discussion Leader(s):
DUE (Canvas): Teacher Collaboration Module http://iris.peabody.vanderbilt.edu/esp/chalcycle.htm on Canvas


	9/24
	 *Organization and Management of Collaborative School Consultation

*Communicating as collaborators, Consultants, and Team Members
	Dettmer, Knackendoffel, & Thurston Chapters 6  & 7 
Discussion Leader(s):

	10/8
	 Internship meeting only
	

	10/15
	*Cultivating Home-School Collaborations and Partnerships

*Working Together for Students in Diverse Populations
	Dettmer, Knackendoffel, & Thurston Chapters  8  & 9 
Discussion Leader(s):
DUE (Canvas): Family Collaboration Module http://iris.peabody.vanderbilt.edu/fam/chalcycle.htm on Canvas


	10/29
	Internship Meeting Only
	

	11/5
	*Collaborating and Co-Teaching for Students with Special Needs

*Supervising and Collaborating with Paraeducators
	Dettmer, Knackendoffel, & Thurston Chapters 10  & 11

Discussion Leader(s):

	11/12
	Review of special education paperwork/procedures 
	

	11/19


	*Developing and Utilizing Collaborations with Educational Personnel and Community Organizations

*Synthesis and Support for Working Together as Co-Educators

 Culture and values

*Knowledge of the impact of native language and linguistic background on language acquisition;

*Knowledge of the process of second language acquisition and strategies to support the learning of students whose first language is not English. 


	Dettmer, Knackendoffel, & Thurston Chapters 13 & 15
DUE Project 3 (Canvas): Language Diversity Resources Annotated Bibliography on Canvas

DUE (Canvas): Cultural/Linguistic Diversity Module http://iris.peabody.vanderbilt.edu/clde/chalcycle.htm on Canvas


	12/3
	Program Completer Assessment
	DUE: Project 1 Team Meetings on Canvas

DUE: Project 2 Consultation in class/hard copy
DUE: Project 5 Graduate



7. COURSE REQUIREMENTS: Students are required to: a) successfully complete all required projects and

give to the instructor no later than the date designated for each project, b) take and pass all required exams, c)

attend class and participate in class discussions and activities, and d) read assigned materials prior to attending

classes.

Project 1: Educational Team Meetings. Attend at least one of each over the course of the semester: (a) parent-teacher conference, (b) Building Based Support Team Meetings/RTI, (c) Referral, Eligibility, or IEP meeting.  Complete the Team Meetings Checklist form on Canvas for each meeting.  Type a two page reflection paper describing all three experiences and the use or lack of effective communication, active listening skills, and cultural considerations. Submit on Canvas.
Project 2: Consultation Project. 

I.  
Set up the consultation process by pairing with a general education teacher or intern who has students with learning and/or behavior needs in the classroom.  If possible, observe the student(s) in the regular education classroom setting and meet with your general education partner to discuss the students.  Note: these students should NOT be students with whom you have direct contact throughout the day.
II.
Develop an ongoing consultation process with your partner. MUST BEGIN BY 9/8

1.  Design daily or weekly consultation logs to be filled out by you and your general education partner.


2.  Set up weekly meetings/contacts to discuss the log and concerns for the student.


3.  During your meetings and when reviewing your logs, suggest intervention strategies, accommodations, and/or modifications that might benefit the student in the general education setting.


4.  Document each suggestion by:

· describing it and explaining how to implement it

· providing examples

· evaluating it

· reflecting on grading issues

Grading issues include: Will the suggestion constitute grading changes?  If I make this change to a test or worksheet, should the student be graded the same as his or her peers? Do A’s and B’s reflect the student’s work?  Do the parents understand the grading system?  How do I grade the student who is not working on grade level?
5.  Have your consultation partner(s) complete the Consultation Feedback Form on Canvas at the end of your consultation period(s).

Project 3: Language Diversity Resources Annotated Bibliography: Acquire information on a minimum of five resources (at least three articles, and 2 websites) that provide knowledge of the (a) impact of native language and linguistic background on language acquisition (3)(c)1.(ii) and (b) process of second language acquisition and strategies to support the learning of students whose first language is not English.  Create an annotated bibliography of all of the sources. Submit on Canvas. (4)(c)2.(i) Rubric available on Canvas.
Project 4: Class activities:  Students will complete class-activities as assigned.  Must be present to complete in-activities.  No make-up activities will be assigned.  Students will complete IRIS Modules as listed on the Course Content Calendar and submit answers to the Assessment Questions on Canvas using the assignment links.   
Project 5: Discussion Leader: Lead discussion and facilitate communication on assigned topic(s) for class. 34(1)(b)6, 35(1)(a)4. Discussions/Presentations should be between 20-30 minutes long and include visuals and resources for participants.  Discussions will be graded according to meeting time requirements, quality of visuals, presence of useful resources, and quality of coverage of material.
Project 6:  Graduate Project:  Graduate students will select a topic, with the assistance to the instructor, and develop a PowerPoint presentation of topic APA format.  This will include an annotative bibliography annotated bibliography with 5 entries of current research-validated strategies of Collaboration with peers, other professionals, parents, and/or students. The purpose of these assignments is to familiarize you with current research with regard to Collaboration for students with disabilities. The instructor will assign topic areas.  The annotative bibliography will be approximately 2 pages plus per article for a total of a minimum of 10 pages without including brief annotative bibliography listed at the end. Title page does not count in page numbers.  Running head is to be included (Smith  RSED 6160 FA 11  Topic Math   1of 12 pgs ).  The articles chosen for this assignment should be published within the last 10 years.  The students will present their topic to the class in a lecture/discussion format.  

IDEAS for Graduate Topics 

1.  Conflict resolution strategies

2.  Parents and/or families as active partners in planning and supporting student learning;

3. Knowledge of the impact of native language and linguistic background on language acquisition;

4.  Knowledge of the process of second language acquisition and strategies to support the learning of students whose first language is not English. 
5. Students has active partners in their planning and supporting their learning purposes, processes ;

6. Structures, and potential benefits associated with effective teaming;

7. Structures, and potential benefits associated with collaboration; 

8. Structures, and potential benefits associated with teaming teaching/ co teaching;

9.  Structures, and potential benefits associated with inclusion;

10. Roles and responsibilities of members of Building Based Student  Support Teams;

11. Roles and responsibilities of members of Response to Intervention Teams;

12. Roles and responsibilities of members of Eligibility and IEP Teams;

13. Roles and  responsibilities of para-educators  and other paraprofessionals; 

14. Roles and  responsibilities of related service providers; 

15. Processes and  skills associated with peer coaching and mentoring;

16. Research relating collective responsibility for student learning to increased achievement for all students;
17. Principles of individual and organizational change and a commitment to assume personal responsibility for leading and supporting others in results- oriented changes

18. Appropriate professional behavior and dispositions expected of professionals as outlined in the AL Educator Code of Ethics;

19. Appropriate professional  behavior and dispositions expected of professionals as outlined in the Council for Exceptional Children (CEC);

20. Appropriate professional  behavior and dispositions expected of professionals as outlined in a professional organization ;

21. Knowledge of laws related to students' and teacher' rights and responsibilities and the importance of complying with those laws, including major principles of federal disabilities legislation such as IDEA;
22. Knowledge of laws related to students' and teacher' rights and responsibilities and the importance of complying with those laws, including major principles of federal disabilities legislation such as Section 504; 
23. Knowledge of laws related to students' and teacher' rights and responsibilities and the importance of complying with those laws, including major principles of federal disabilities legislation such as ADA; 
24. Knowledge of laws related to students' and teacher' rights and responsibilities and the importance of 
complying with Alabama statues on child abuse and neglect, and the importance of complying with those laws.
8. EVALUATION: Final grades will be based on points assigned through completion and evaluation of course requirements and grades will be assigned on the basis of number of accumulated points, as follows:

For UNDERGRADUATE students, the grade will be based on the following components: 

	Proj 1: Educational Team Meetings
	
 10 points

	Proj 2: Consultation Project
	30 points

	Proj 3: Language Diversity Resources Annotated Bib
	10 points

	Proj 4: Class Activities/Modules 
Proj 5: Discussion Leader (exams for abroad students)
	30 points

20 points

	TOTAL
	 100 points


90-100 points = A      80-89 points = B      70-79 points = C      60-69 points= D      59 and below= F
For GRADUATE students, the grade will be based on the following components: 

	Proj 1: Educational Team Meetings
	
 5 points

	Proj 2: Consultation Project
	15 points

	Proj 3: Language Diversity Resources Annotated Bib
	10 points

	Proj 4: Class Activities/Modules
	30 points

	Proj 5: Discussion Leader
	25 points

	Proj 6: Graduate Project
	15 points

	TOTAL
	 100 points


90- 100 points = A     80-89 points = B    70-79 points = C   60-69 points= D   59 and below= F

9. CLASS POLICY:

Attendance:   Students are expected to attend all scheduled classes and activities and will be held responsible for any content covered in the event of an absence.  Unless documentation of an excused absence is received within 7 days from the date of an absence, 2 absences will result in the loss of one letter grade; 3 absences will result in the loss of 2 letter grades;  4 absences will result in the loss of 3 letter grades. 
Excused Absences:  Students are granted excused absences from class for the following reasons:  Illness of the student or serious illness of a member of the student’s immediate family, the death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for University classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays.  Students who wish to have an excused absence from this class for any other reason must contact the instructor in advance of the absence to request permission.  The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence.  Appropriate documentation for all excused absences is required. Please see the Student Policy eHandbook for more information on excused absences (http://www.auburn.edu/student_info/student_policies/).
Assignments:  All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). This includes the use of person-first language (i.e. “child with a disability” rather than “disabled child”). Written assignments are expected to be typewritten, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional. 

All assignments due in class must be turned in the day each are due within the first 10 minutes of the regularly scheduled class time. Assignments must be turned in by the student completing the assignment.  Online assignments are due at the date/time listed on Canvas.  No late assignments will be accepted unless the instructor has received prior notice of absence (via phone, email, etc…) that can be verified as a university approved excuse. When prior notice is provided and the student has a university-approved excuse, he or she will have one week from the excuse to turn in the assignment. 
NOTE: Any assignments completed and/or submitted that do not comply with the above requirements will be returned and will not be accepted for credit.

Accommodations for Students with Disabilities: Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with office hours, an alternate time can be arranged. To set up this meeting, please contact your supervisor by e-mail. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
Professionalism: As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

• Engage in responsible and ethical professional practices

• Contribute to collaborative learning communities

• Demonstrate a commitment to diversity

• Model and nurture intellectual vitality

Classroom Behavior and Honesty: Students are expected to read and adhere to all classroom polices in the Auburn University’s see Student Policy eHandbook (www.auburn.edu/studentpolicies) regarding classroom behavior and honesty.

Classroom Behavior: “Behavior in the classroom that impedes teaching and learning and creates obstacles to this goal [learning] is considered disruptive and therefore subject to sanctions… Students have the responsibility of complying with behavioral standards… Examples of improper behavior in the classroom (including the virtual classroom of e-mail, chat rooms, telephony, and web activities associated with courses) may include, but are not limited to the following: arriving after a class has begun; use of tobacco products; monopolizing discussion; persistent speaking out of turn; distractive talking including cell phone usage; audio or video recording of classroom activities or the use of electronic devices (including cell phones) without the permission of the instructor; refusal to comply with reasonable instructor directions; employing insulting language or gestures; verbal, psychological, or physical threats, harassment, and physical violence.” (See Student Policy eHandbook at www.auburn.edu/studentpolicies).

Honesty Code: The University Academic Honesty Code and the Student Policy eHandbook Rules and Regulations pertaining to Cheating will apply to this class.  The Auburn Academic Honesty Code is found in both the Tiger Cub and the Student Government Association’s Code of Laws.  Students are to read the honor code carefully, making sure they understand the policy, its implications for their work (e.g. tests, reports, papers, projects), and the consequences of code violation.  Non-compliance with this policy will result in formal action with the university academic honesty procedures.  Among other things, students are responsible for understanding the definition of plagiarism.  Individuals are to (a) reference materials they use, and (b) reference only material they access directly. Individuals who copy or use ideas from the works of others without properly acknowledging the author risk grave consequences.
Course Contingency: If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course.  If this occurs an addendum to your syllabus and/or course assignments will replace the original materials.  

Confidentiality: Respecting rights to privacy, the identity of children, families, and teachers will be confidential.

Team Work: Special educators team with a variety of other individuals including parents, professionals, and paraprofessionals. Professionals team to provide comprehensive services to children and families. As team members, individuals complete their responsibilities in a timely fashion.
Make-Up Policy: Arrangement to make up missed major examination (e.g. hour exams, mid-term exams) due to properly authorized excused absences must be initiated by the student within one week from the end of the period of the excused absences.  Except in unusual circumstances, such as continued absence of the student or the advent of University holidays, a make-up exam will take place within two weeks from the time that the student initiates arrangements for it. Except in extraordinary circumstances, no make-up exams will be arranged during the last three days before the final exam period begins.  The format of the make-up exam will be essay questions.  


Submitted for Alt A AQTS review, July 2008

