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1. Course Number:
HIED 7210
Instructor:

Antonio Duran, Ph.D.  
Course Title:

Leadership in Higher Education
Class Date/Time:
Mondays, 5:00pm to 7:50pm 
Class Location:
Haley Center, Room 2423
Office:


Haley Center 4061
Cell Phone:

(602) 626-0777
Office Hours:

Anytime by appointment; Sign up for a meeting with me at: https://antonio-duran.youcanbook.me/
E-mail:

antonio.duran@auburn.edu
2. Catalog Overview:
Exploration, discussion and application of theories, concepts and 




principles of leadership applied to higher education organizations. 

Credit Hours:   
3 semester hours

Pre-/Co-requisites:
Graduate student status

3.
Required Texts:
Dugan, J. P. (2017). Leadership theory: Cultivating critical perspectives. San Francisco, CA: Jossey-Bass. 
4. 
Required Materials:
If you have never taken the CliftonStrengths assessment or wish 
to take it again, you need to purchase a strengths code on 

http://gallupstrengthscenter.com.

5.
Course Description:
The study of leadership, both inside and outside of higher education, continues to evolve rapidly. Namely, what once began as a term to reference hierarchy in organizations and positions of power (also ascribed to those with dominant social identities) now encapsulates a variety of meanings. In particular, scholars started to question the differences between leader versus leadership, leader versus follower, process versus position, hierarchy versus community-based approaches, and so forth. Moreover, recent perspectives now apply critical social theory to these questions and ideas to understand how larger systems of power, privilege, and oppression influence leadership. It is in these debates and critical applications that we will situate ourselves in this course. 
In their introduction to a 2018 issue of New Directions for Student Leadership, John P. Dugan and Alyssa D. Humbles wrote, 

The question is whether we, as a community of educators, have the foresight to pivot in the direction of progress…we fundamentally believe in our ability to do so, but it is no easy task and requires a willingness to interrogate what we know to be true, the foundations of our work, and our deepest values and commitments. (p. 9)

Referencing the developments of critical perspectives on leadership, Dugan and Humbles emphasized a need to enter into this line of work with an openness to challenge that which we have been taught. In fact, many of those drawn to higher education/student affairs have been told that they are “natural leaders,” together with having learned certain approaches to leadership that are tried and true. However, it is only when we interrogate and question these concepts that we, as a community of scholars, can move the field forward.

This class will introduce several key concepts and theories relevant to leadership studies. Whereas the first part of the course focuses on more “traditional” understandings of leadership, the subsequent parts will invite you to scrutinize this knowledge in favor for applying tenets of critical social theory to these ideas. Using Dugan’s (2017) text as a guiding post, as a class, we will visit bodies of theories while engaging in a process known as deconstruction/reconstruction. Though this will not always be easy, the conversations that we will have in this course will be pivotal to your future application of leadership studies in higher education. 
6.
Course Objectives:

In this course, students will…

1. Identify a conceptualization of leadership consistent with personal experiences/values and existing scholarship
2. Enhance critical thinking skills related to analyzing leadership theories and group dynamics
3. Understand cultural dimensions of leadership and learn to critique leadership theory using a critical lens 

4. Create leadership development programs that are sensitive to the specific needs and expectations of a particular group 

5. Apply principles of leadership development and critical perspectives within higher education settings 

7.
Course Expectations and Structures

Engagement with Your Classmates & The Instructor
Active engagement and participation are important; however, participation does not mean merely verbal interaction or taking up air time. I recognize that individual participation is influenced by a range of factors, including learning style. Participation, therefore, is not based on the frequency of participation, but the quality. Discussions in class are about learning; not always having the “right” or most profound comment. I encourage each of you to challenge yourself to contribute as fully as possible. 
Timeliness
Please arrive on time for all class meetings. The success of this class necessitates the timely completion of required work. There are a number of assignments in this class, and ones that are team-oriented. Getting behind will have serious consequences for both you and those with whom you are working. Work that is late, without documented medical excuse or extraordinary circumstances, will need to be discussed with me. Work that is late will be docked one point for each day late.

APA style and Quality of Writing
All written work must be completed using the Publication Manual of the American Psychological Association (APA), 6th edition. Quality of writing, including proper documentation, grammar, and congruence with APA-style, will be taken into account in evaluation of your work. Be sure to carefully proofread and edit all your work.
Please note that for your papers, you should include a cover page aligning with proper APA formatting, but you will not need to include an abstract unless otherwise noted in assignment descriptions. 

Open Communication in Graduate Studies

Graduate studies can be, at times, difficult and overwhelming. If there is anything in your life that is preventing you from being the best scholar-practitioner in this class and beyond, please feel free to reach out to me so that we can discuss. My ultimate goal is to have you learn and engage in this class/the program in ways that are helpful/healthy for you. 
8.
Assignments:
Please submit all assignments as Word documents (e.g., .doc, docx) on Canvas by class time on the day they are due. If you would like constructive feedback prior to submitting assignments, you must make arrangements with me at least one week prior to the deadline. When submitting assignments, please use the following naming convention: Last Name, Initial of First Name, and Assignment Title (e.g., DuranA--LeadershipPhilosophyPaper).
Attendance & Participation (10%)
Attendance - Your attendance is very important to the functioning of the entire class and your participation is taken into account in the evaluation of your performance in the course. Unexcused absences will be reflected in final grades. If you must be absent from class for reasons of illness or other obligations, please send me an email message in advance of class. We will work together to see how you can make up what you missed that particular week. 
Participation - This is a graduate class and designed for a seminar format which depends upon active student engagement and group discussions. As such, preparation for each class, thorough completion of each week’s readings as well as thoughtful reflection on the topics, is critical to your own learning as well as the learning environment of the entire class. Active participation means critically reading all articles and books prior to each class, reflecting on the authors’ arguments, thinking about the relationship of the readings to your life and work, generating and asking questions, contributing in small groups/pairs, and being engaged in class discussions. 
Leadership Philosophy Paper (and Artifacts) (10%)
In order to challenge our assumptions about leadership, we must first be able to name these presuppositions. This first assignment will have you reflect upon your conceptualization of leadership before beginning this class. In particular, please write a 3-4 double-spaced page paper where you will answer the following questions:

1. How do I define leadership? What tenets, beliefs, and values are central to my definition?

2. Which experiences and/or people have informed my definition of leadership?

3. How did my definition of leadership change during my undergraduate career (and subsequent work experience/education), if at all?

4. How do my social identities (e.g., race, gender, sexuality, age, ability status, worldview, etc.) influence my ability to enact leadership in higher education?

5. What are my concerns pertaining to my ability to enact leadership in higher education? What are my hopes?

6. Anything else you find important for the instructor to know?

Your grade for this assignment will be for the paper, but I am asking for an additional component below.

Drawing upon the content that you wrote about in your paper, I also ask that you bring 4-5 artifacts representing your leadership philosophy to class during Week 2 (August 26th). These artifacts can represent the experiences, people, or values that you believe are central to your philosophy. Please note that at least one of these artifacts should represent question 4 above (relevant to social identities). These artifacts will be used for an in-class activity. 
Due: Week 2 (August 26th)
Theories Presentation (20%)
In order to dive deeper into the concepts we will be covering each week, groups of 3-4 will be tasked with presenting on a specific theory/model/philosophy of leadership (e.g., Authentic Leadership during the Vanguard Theories week). During the second week of class, you will have the opportunity to sign up for the week you would like to present. Please note that you will only present on one theory/model/philosophy of leadership, allowing me the opportunity to thread your own presentation with the larger ideas we will cover that week. This assignment will be relevant to the following class sections:

· Week 8: October 7th (Person-Centered Theories: Trait-Based Leadership, The Leadership Challenge Model, Emotionally Intelligent Leadership, or Strengths-Based Leadership)
· Week 9: October 14th (Theories of Production and Effectiveness: Style Theory, Situational Leadership, or Path-Goal Theory)
· Week 10: October 21st (Group-Centered Theories: Leader-Member Exchange Theory, Team Leadership, or Shared Leadership)
· Week 11: October 28th (Theories of Transformation: Transforming/Transformational Leadership, Servant Leadership, or The Social Change Model of Leadership Development)
· Week 12: November 4th (Relationship-Centered Theories: Connective Leadership, The Relational Leadership Model, and Relational Leadership Philosophies)
· Week 13: November 11th (Vanguard Theories: Authentic Leadership, Adaptive Leadership, or Complexity Leadership Theory)
The purpose of this presentation is to offer your classmates a closer look into the theory/model/philosophy of leadership covered in Dugan’s (2017) text. Consequently, you will need to provide an overview of the theory, as well as share existing research or developments as it relates to the theory/model/philosophy of leadership (this will require additional research outside of Dugan). Be sure to also attend to the deconstruction/reconstruction that is pivotal to critical perspectives on leadership. For example, you might provide examples of how you might use deconstruction/reconstruction in teaching this to a group of students or in developing a leadership program. 

Additionally, to further our learning, I ask that you do an activity during your presentation that complements the theory/model/philosophy of leadership. Think about this as something that you would do with student leaders, an office/department, or a division of student affairs. The goal is that we, as a class, will create a repository of resources that you can use in your assistantships, work sites, or in future experiences. What you will turn in and what will be available to your classmates after includes:
· A visual aid detailing the information above (in the form of a PowerPoint, Prezi, Canva presentation, etc.)

· A step-by-step lesson plan for your presentation including in-depth instructions on how to execute the activity (consider this a facilitation guide) 

These presentations should last approximately 30-45 minutes, but can be extended if you acquire permission from Antonio. In order to allow me time to adequately prepare for class, please turn in these materials a week before the class section. You will be graded both on the presentation itself, as well as the quality of materials/information shared. Note that groups can schedule a meeting with me if you would like to discuss your ideas before the one-week deadline. 
Due: Week You Signed Up For

Mid-Semester Reflection (15%)
Having reached the midway point of the semester, this is a perfect time to engage in the reflection crucial to transformative learning. In particular, I ask that you write a reflection describing your experience and learning in this class so far. The following questions will help guide your reflection:
Initial Reflections
· What have I learned about transformative learning and leadership?
· How has my thinking changed compared to the initial leadership philosophy I wrote at the beginning of the semester?
· What else have I learned that I can apply directly to my work with students?
Critical Perspectives and Social Identities
· What have I learned about applying critical perspectives to leadership? About being attentive to the role of social identities and power?
· How can I apply critical perspectives to my work with student leaders?
Engagement in the Class
· How have I contributed to class discussions so far?

· How could I improve my class participation?

· Which readings/class discussions have caused me to think in new and different ways?
· What am I still hoping to learn during the second half of the semester? 

This paper should be approximately 4-6 double-spaced pages. Cite at least 5 readings that have influenced your learning so far in this course.
Due: Week 8 (October 7th) 
Leadership Intervention Program (25%)
For this assignment, you will work in teams of 3-4 to study a group on campus (e.g., a student organization or office/department) in order to understand how they are enacting leadership and the ways in which they can improve their practices based on what we have learned in the class. Specifically, you will be asked to select a group with which none of you have professional ties (e.g., serves as an advisor, part of your assistantship/job responsibilities) to work with over the course of the semester. During week 2 of the semester, Antonio will take your preferences for a group and will assign teams from there. 
Once you have identified a unit of analysis, you should get to know the culture of the group well (i.e., its history, organizational structure, mission/goals, and leadership philosophies). This means that each team member should log at least 4-5 hours of “fieldwork” with the group. This could include observing meetings, interviewing members, or engaging in forms of document analysis (e.g., meeting minutes, recruitment materials, program guides, etc.). Excerpts from this data collection should be included in the final paper. The purpose of the fieldwork is to identify in what ways you see the group defining and enacting leadership as informed by our class readings. What theories/models/philosophies of leadership apply to this group? In what ways can you apply tenets of critical social theory to the group? 
Following this data collection, you are then tasked with creating a leadership program you would develop and implement for these students, staff, or faculty. This leadership program should address any areas of improvement that you identified relevant to the group’s functioning. 
The result of this project will be a 15-20 double-spaced page paper written collaboratively among the team’s members. A suggested (but not required) breakdown for the paper is as follows:

· 2-3 pages: History, organizational structure, and mission/goals of the organization

· 6-7 pages: Analysis of the group’s defining and enacting of leadership using readings from the class

· 3-4 pages: Analysis of the group’s defining and enacting of leadership from a critical social theory perspective

· 4-6 pages: Description of the intended leadership program (learning outcomes, specifics of the program, and its relevance to class concepts)
You will also be asked to individually submit a one-page analysis detailing your own participation in the team and your reflections on how your classmates engaged in the project. Not intended to be punitive, Antonio will follow up if significant areas of concern emerge from this exercise, which may result in different grades for team members. 
Because this assignment will require a great deal of thought and intention, Antonio asks that you do not hesitate to schedule meetings with him to discuss any aspect of the assignment. In particular, at a midway point of the semester, he will require that every team meet with him to discuss their progress. 
Due: Week 14 (November 18th)

Final Course Reflection (20%)
The purpose of this assignment is to reflect upon your leadership journey this semester. In particular, this reflection paper should be split into two parts. 
Part 1: After synthesizing your work from this course and other HIED courses this semester, describe how your own journey this semester relevant to understandings of identity, power, and critical social theory has impacted your personal leadership development/effectiveness. How do your personal/social identities affect the way you lead and interact in group settings? Where might you encounter challenges? How might you navigate leadership contexts differently because of this class? Connected to this, how has your definition of leadership shifted from the beginning of the semester? (3-4 double-spaced pages)

Part 2: Refer back to chapter 11 in the Dugan text. On page 327, he provided reflection questions for creating connections between the model of critical leadership development and your personal experience with leadership (inside a blue box). Respond to the questions under the first bullet point to finish out this paper. (2-3 double-spaced pages)

This paper should be 5-7 double-spaced pages in length. Use at least 5 references to course readings in your paper.
Due: Week 16 (December 2nd)

9.
Evaluation of Learning Assignments

Grades should not be the primary motivation in graduate school. After all, grades will not be present in your professional roles. As such, not all activities will be graded. Occasional in-class assignments (i.e., discussions, written work, etc.) will not be graded. These, and other possible ungraded assignments, should be treated as equally important to any graded assignment. Failure to treat these assignments seriously may result in a lower final grade for the course.

Below, you will find general guidelines I use when assigning grades.  As the semester progresses, I will provide additional guidelines related to grading criteria for specific assignments.   

· A = Work of excellent quality that demonstrates an excellent understanding of course material; the writing includes thoughtful and meaningful reflection; excellent writing style, grammar and mechanics.

· B = Work of good quality that demonstrates a good understanding of the course material; evidence of a fair amount of reflection, where appropriate, but still room for more depth; writing (as defined above) that is generally good but includes some mistakes and/or some places where the writing needs improvement.

· C = Minimally adequate completion of the assignment demonstrating a limited understanding of the course material; evidence of minimally adequate reflection; minimally adequate writing (as defined above).

· D = Less than minimally adequate completion of the assignment demonstrating little understanding of the course material; evidence of less than minimally adequate reflection, where appropriate; less than minimally adequate writing (as defined above).

· F = Failure to complete an assignment or completion of assignment that does not meet any of the levels of performance described above.

Distribution of Final Grade

10% = Assignment #1: Attendance & Participation

10% = Assignment #2: Leadership Philosophy Paper (and Artifacts)

20% = Assignment #3: Theories Presentation 

15% = Assignment #4: Mid-Semester Reflection

25% = Assignment #5: Leadership Intervention Program

20% = Assignment #6: Final Course Reflection
Incompletes will be granted only under dire circumstances and after consulting with me in advance. Incompletes will not be granted simply because more time is desired to complete assignments associated with this course.
10.
Course Policies:

Students with Disabilities Statement
Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to make an individual appointment with the instructor during the first week of classes – or as soon as possible if accommodations are needed immediately. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
Academic Honesty Statement
All portions of the Auburn University Student Academic Honesty code (Title XII) found in the Student Policy eHandbook will apply to this class. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.

Classroom Behavior Policy

The Auburn University Classroom Behavior Policy is strictly followed in the course; please refer to the Student Policy eHandbook for details of this policy.
Emergency Contingent Policy

If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation (such as an H1N1 flu outbreak), the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, an addendum to your syllabus and/or course assignments will replace the original materials.
Changes to Syllabus Policy
As the instructor, I reserve the right to alter the syllabus at any point in the semester to better the learning experience of those in the course. 

11.
Class Schedule:

	Week and Topic
	Readings
	Assignments Due

	August 19th: Welcome and Course Overview
	Required readings:
· Aaro, B., & Clemens, K. (2013). From safe spaces to brave spaces: A new way to frame dialogue around diversity and social justice. In L. M. Landreman (Ed.), The art of effective facilitation: Reflections from social justice educators (pp. 135-150). Sterling, VA: Stylus. 

· Ali, D. (2017). Safe spaces and brave spaces: Historical context and recommendations for student affairs professionals. Washington, DC: Author. 
· Zheng, L. (2016, May 15). Why your brave space sucks. The Stanford Daily. Retrieved from https://www.stanforddaily.com/2016/05/15/why-your-brave-space-sucks/
	

	August 26th: Introduction to Leadership and Leadership Development
	Required readings:
· Dugan, J. P., Turman, N. T., & Torrez, M. A. (2015). Beyond individual leader development: Cultivating collective capacities. In M. P. Evans & K. K. Abowitz, Engaging youth in leadership for social and political change (New Directions for Student Leadership, no 148, p. 5-15). San Francisco, CA: Jossey-Bass. 

· Hastings, L. J., & Kane, C. (2018). Distinguishing mentoring, coaching, and advising for leadership development. In L. J. Hastings & C. Kane (Eds.), Role of mentoring, coaching, and advising in leadership development (New Directions for Student Leadership, no. 158, pp. 9-22). San Francisco, CA: Jossey-Bass.

· Owen, J. (2015). Transforming leadership development for significant learning. In J. Owen (Ed.), Innovative learning for leadership development (New Directions for Student Leadership, no. 145, pp. 7-17). San Francisco, CA: Jossey-Bass.
	Leadership Philosophy Paper (and Artifacts)

	Sept. 2nd: Labor Day
	Enjoy – no class!
	

	Sept. 9th: Leadership

Efficacy
	Required readings:
· Hannah, S. T., Avolio, B. J., Luthans, F., & Harms, P. D. (2008). Leadership efficacy: Review and future directions. Leadership Quarterly, 19(6), 669-692.
· Kodama, C. M., & Dugan, J. P. (2013). Leveraging leadership efficacy for college students: Disaggregating data to examine unique predictors by race. Equity and Excellence in Education, 46(2), 184-201. [Skim: Focus on results, pp. 190-195]
· Machida, M., & Schaubroek, J. (2011). The role of self-efficacy beliefs in leadership development. Journal of Leadership & Organizational Studies, 18(4), 459-468. 

· Turman, N. T., Alcozer Garcia, K. C., & Howes, S. (2018). Deepening attention to social location in building leader and leadership efficacy. In J. P. Dugan (Ed.), Integrating critical perspectives into leadership development (New Directions for Student Leadership, no. 159, pp. 65-76). San Francisco, CA: Jossey-Bass.
	

	Sept. 16th: 
Leadership

Identity

Development/

Developmental

Readiness
	Required readings:

· Aviolo, B. J. & Hannah, S. T. (2008). Developmental readiness: Accelerating leader development. Consulting Psychology Journal: Practice and Research, 60(4), 331-337.

· Bureau, D. A., & Lawhead, J. (2018). Assessing student leadership development from mentoring, coaching, and advising. In L. J. Hastings & C. Kane (Eds.), Role of mentoring, coaching, and advising in leadership development (New Directions for Student Leadership, no. 158, pp. 73-85). San Francisco, CA: Jossey-Bass.

· Komives, S. R., Longerbeam, S. D., Owen, J. E., Mainella, F. C., & Osteen, L. (2006). A leadership identity development model: Applications from a grounded theory. Journal of College Student Development, 47(4), 401-418. 
· Priest, K. L., & Clegorne, N. A. (2015). Connecting to experience: High-impact practices for leadership development. In J. Owen (Ed.), Innovative learning for leadership development (New Directions for Student Leadership, no. 145, pp. 71-83). San Francisco, CA: Jossey-Bass.
	

	Sept. 23rd: Social Identities, Culture, and Leadership

	Required readings:

· Accapadi, M. M. (2007). When white women cry: How white women’s tears oppress women of color. The College Student Affairs Journal, 26(2), 208-216.
· Bordas, J. (2016). Leadership lessons from communities of color: Stewardship and collective action. In K. L. Guthrie, L. Osteen, & T. B. Jones (Eds.), Developing culturally relevant leadership (New Directions for Student Leadership, no. 152, pp. 61-74). San Francisco, CA: Jossey-Bass.
· Cross, T. L., Pewewardy, C., & Smith, A. T. (2019). Restorative education, reconciliation, and healing: Indigenous perspectives on decolonizing leadership education. In B. A. Nagda & L. D. Roper (Eds.), Centering dialogue in leadership development (New Directions for Student Leadership, no. 163, pp. 101-115). San Francisco, CA: Jossey-Bass.

· Kelly, B. T., & Bhangal, N. K. (2018). Life narratives as a pedagogy for cultivating critical self-reflection. In J. P. Dugan (Ed.), Integrating critical perspectives into leadership development (New Directions for Student Leadership, no. 159, pp. 41-52). San Francisco, CA: Jossey-Bass.
	

	Sept. 30th: Introducing Critical Perspectives on Leadership
	Required readings:
· Dugan, J. (2017). The evolving nature of leadership. In Leadership theory: Cultivating critical perspectives (pp. 1-28). San Francisco, CA: Jossey-Bass.
· Dugan, J. (2017). Critical perspectives as interpretive frameworks. In Leadership theory: Cultivating critical perspectives (pp. 29-56). San Francisco, CA: Jossey-Bass.
· Dugan, J. (2017). Interpreting leadership theory using critical perspectives. In Leadership theory: Cultivating critical perspectives (pp. 57-84). San Francisco, CA: Jossey-Bass.
	

	Oct. 7th: Person-Centered Theories
	Required readings:
· Dugan, J. (2017). Person-centered theories. In Leadership theory: Cultivating critical perspectives (pp. 85-116). San Francisco, CA: Jossey-Bass. 

· Haber, P., Allen, S. J., Facca, T., & Shankman, M. L. (2012). College students’ emotionally intelligent leadership: An examination of differences by student organization involvement and formal leadership roles. International Journal of Leadership Studies, 7(2), 246-265.
· Tapia-Fuselier, N., & Irwin, L. (2019). Strengths so white: Interrogating StrengthsQuest education through a critical whiteness lens. Journal of Critical Scholarship on Higher Education and Student Affairs, 5(1), 30-44.
	Mid-Semester Reflection Paper
Theory Presentation 1

	Oct. 14th: Theories of Production and Effectiveness + Leadership Program Development

	Required readings:

· Dugan, J. (2017). Theories of production and effectiveness. In Leadership theory: Cultivating critical perspectives (pp. 117-150). San Francisco, CA: Jossey-Bass. 

· Meixner, C., & Rosch, D. (2011). Powerful pedagogies: Teaching strategies for student leadership. In S. R. Komives, J. P. Dugan, J. E. Owen, C. Slack, & W. Wagner (Eds.), The handbook for student leadership programs (2nd ed., pp. 307-338). San Francisco, CA: Jossey-Bass.
· Munin, A., & Dugan, J. P. (2011). Inclusive design. In S. R. Komives, J. P. Dugan, J. E. Owen, C. Slack, & W. Wagner (Eds.), The handbook for student leadership programs (2nd ed., pp. 157-176). San Francisco, CA: Jossey-Bass.
	Theory Presentation 2

	Oct. 21st: Group-Centered Theories

	Required readings:

· Bonebright, D. A. (2010). 40 years of storming: A historical review of Tuckman's model of small group development. Human Resource Development International, 13(1), 111-120.

· Dugan, J. (2017). Group-centered theories. In Leadership theory: Cultivating critical perspectives (pp. 151-188). San Francisco, CA: Jossey-Bass. 

· Epitropaki, O., & Martin, R. (2005). From ideal to real: A longitudinal study of the role of implicit leadership theories on leader-member exchanges and employee outcomes. Journal of Applied Psychology, 90(4), 659-676. 
	Theory Presentation 3

	Oct. 28th: Theories of Transformation

	Required readings:

· Clegorne, N. (2016). “Here we come to save the day”: Exploring the dark side of servant leadership among college freshman. Journal of Curriculum Theorizing, 31(2), 33-44.
· Dugan, J. (2017). Theories of transformation. In Leadership theory: Cultivating critical perspectives (pp. 189-226). San Francisco, CA: Jossey-Bass. 

· Harrison, L. M. (2011). Transformational leadership, integrity, and power. In R. B. Young (Ed.), Advancing the integrity of professional practice (New Directions for Student Services, no. 135, pp. 45-52). San Francisco, CA: Jossey-Bass.
· Museus, S., Lee, N., Calhoun, K., Sánchez-Parkinson, L., & Ting, M. (2017). The social action, leadership, and transformation (SALT) model. Ann Arbor, MI: National Center for Institutional Diversity
	Theory Presentation 4

	Nov. 4th: Relationship-Centered Theories

	Required readings:

· Domingue, A. (2015). “Our leaders are just we ourself”: Black women college student leaders’ experiences with oppression and sources of nourishment on a predominantly white college campus. Equity & Excellence in Education, 48(3), 454-472.

· Dugan, J. (2017). Relationship-centered theories. In Leadership theory: Cultivating critical perspectives (pp. 227-256). San Francisco, CA: Jossey-Bass. 
· Kezar, A., & Wheaton, M. (2017). The value of connective leadership: Benefiting from women’s approach to leadership while contending with traditional views. About Campus, 21(6), 19-26.
· Miller, R. A., & Vaccaro, A. (2016). Queer student leaders of color: Leadership as authentic, collaborative, culturally competent. Journal of Student Affairs Research and Practice, 53(1), 39-50. 
	Theory Presentation 5

	Nov. 11th: Vanguard Theories
	Required readings:

· Dugan, J. (2017). Vanguard theories. In Leadership theory: Cultivating critical perspectives (pp. 257-296). San Francisco, CA: Jossey-Bass. 

· Giacalone, M. D. (2017). Advisor as leader? Using adaptive leadership as a framework for student affairs advising. Journal of Student Affairs, 26, 41-48.
· Jourian, T.J. (2014). Trans*forming authentic leadership: A conceptual framework. Journal of Critical Thought and Praxis, 2(2), 1-15. 

· Jones, S. R. (2016). Authenticity in leadership: Intersectionality of identities. In K. L. Guthrie, T. B. Jones, & L. Osteen (Eds.), Developing culturally relevant leadership learning (New Directions for Student Leadership, no. 152, pp. 23-34). San Francisco, CA: Jossey-Bass.
	Theory Presentation 6

	Nov. 18th: Toward a Justice-Based Approach
	Required readings:

· Bishundat, D., Velázquez Phillip, D., & Gore, W. (2018). Cultivating critical hope: The forgotten dimension of critical leadership development. In J. P. Dugan (Ed.), Integrating critical perspectives into leadership development (New Directions for Student Leadership, no. 159, pp. 91-102). San Francisco, CA: Jossey-Bass.
· Brown, K. M. (2004). Leadership for social justice and equity: Weaving a transformative framework and pedagogy. Educational Administration Quarterly, 40(1), 77-108.
· Dugan, J. (2017). Toward a justice-based leadership model. In Leadership theory: Cultivating critical perspectives (pp. 297-312). San Francisco, CA: Jossey-Bass.
	Leadership Intervention Program

	Nov. 25th: Thanksgiving Break
	Enjoy – no class!
	

	Dec. 2nd: Applying What We’ve Learned
	Required readings:

· Dugan, J. (2017). Integration and the path forward. In Leadership theory: Cultivating critical perspectives (pp. 313-330). San Francisco, CA: Jossey-Bass.
· Evans, M. E., & Lange, A. C. (2019). Supporting student activists: An appreciative inquiry. In G. L. Martin, C. Linder., & B. M. Williams (Eds.), Leadership learning through activism (New Directions for Student Leadership, no. 161, pp. 65-77). San Francisco, CA: Jossey-Bass.
· Ryan, J. (2016). Strategic activism, educational leadership, and social justice. International Journal of Leadership in Education, 19(1), 87-100.
	Final Course Reflection
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