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CTRD 5700/6700/6706: Developmental Reading K-12

Spring 2010

1.
Course Number:
CTRD 5700/6700/6706

Course Title:
Developmental Reading, K-12


Credit Hours:
3 hours


Prerequisites:
Admission to Teacher Education


Corequisite:
None

Schedule: Wednesday 6:30 – 9:00 pm, 3472 Haley Center

Instructor: Edna Brabham, Ph.D.

Associate Professor, Department of Curriculum and Teaching

Office: 5074 Haley Center 

Telephone 844-6793, Fax: 844-6789


E-mail: brabhed@auburn.edu 

Office hours: Wednesday 12:00 – 4:30 (E-mail or telephone me if you have questions or issues about the class or need to make an appointment to meet at a different time.)

2. Date Syllabus Prepared: August 2007; Updated January 2010

3. Texts: 

Graves, M., Juel, C., & Graves, B. (2007). Teaching Reading in the 21st Century. (4th Ed.) Boston: Pearson, Allyn & Bacon. 

Course Packet with Alabama Reading Initiative Professional Development Materials

Supplemental readings such as the following will also be required:

Ehri, L. C. (1998). Grapheme-phoneme knowledge is essential for learning to read words in English. In J. L. Metsala & L. C. Ehri (Eds.), Word recognition in beginning literacy (pp. 3-​40). Mahwah, NJ: Erlbaum. 

Faver, S. (2009). Repeated reading of poetry can enhance reading fluency. The Reading Teacher, 62, 350-352.

Mesmer, E., Mesmer, H. (2009). Response to intervention (RTI): What teachers of reading need to know. The Reading Teacher, 62, 280-290.

McCarthy, P. (2009). Using sound boxes systematically to develop phoneme awareness. The Reading Teacher, 62, 346-349. 

Murray, B. A., & Lesniak, T. (1999). The letterbox lesson: A hands-on approach for teaching decoding. The Reading Teacher, 52, 644-650. 

Samuels, S. J. (1979). The method of repeated readings. The Reading Teacher, 32, 403-408. 

4. Course Description:

Theoretical and research foundations for a balanced approach to reading assessment and instruction, K-12.   Developmental Reading K-12 addresses how to guide students' literacy development as they progress through the elementary and secondary school curriculum. About half the course will be devoted to methods of teaching students how to read (learning to read) and half to methods for teaching students to learn from texts (reading to learn).  Our emphasis will be on explicit instruction in which teachers explain strategies in simple language, model strategies by dramatizing how to solve reading problems, arrange carefully planned instruction and graduated reading practice, and assess progress to make reading a challenging series of successes rather than a frustrating set of negative experiences. Because CTRD 5700/6700/6706 is designed with special attention to the challenges facing Special Education majors, we will focus on ways to help struggling readers.

5. Course Objectives:


Upon completion of this course, students will be able to:

Explain readers' general course of literacy development in terms of stages that suggest past achievements and present challenges, including the ability to recognize words in terms of developmental phases, and theories and models of oral and written communication and of language and literacy development, recognizing the complexity and diversity of language and communication learning with children of varying learning needs.

Apply experimentally validated, research-based approaches to reading and writing instruction, including those identified in the Alabama Reading Initiative (ARI) publication, Essential Skills for Teachers of Reading, and included in the ARI Professional Development Modules.

Design explicit lessons that include developmentally appropriate explanations, modeling that reveals how a strategy works, simplified practice allowing every student to succeed, extended practice reading connected text, and valid assessment that reveals learning and provides direction for further instruction.

Give book talks and read illustrated storybooks aloud with a manner and pace that communicates their meaning with young children.

Teach phoneme awareness lessons that will enable beginners to recognize phonemes in spoken words.

Teach early decoding lessons that help children learn correspondences and read unfamiliar words.

Teach explicit phonics lessons, based on common and consistent English grapheme-phoneme correspondences, to give beginners decoding tools to unlock the identities of words and add them to their sight vocabularies.

Teach fluency lessons involving repeated readings of decodable text, and encourage students to read voluntarily in classroom environments that include opportunities for cooperative learning and various other grouping strategies and that promote necessary reading skills and strategies as well as an appreciation for and enjoyment of reading and writing.

Guide readings of children's literature and encourage students' aesthetic responses to reading.

Teach semantically related vocabulary words to students in ways that establish their meanings and conceptual relationships for use in comprehension and expression.

Teach explicit comprehension lessons that give students strategies for comprehending challenging text.

Use text structures and high-level questioning to guide students' efferent reading of expository text. 

Use writing to help students study and remember the content of expository text. 

Select and administer tests to assess students' reading ability, identify possible causes of reading breakdown, and determine instructional goals to address diverse instructional needs of readers.

6. Course Content:
Week 1 Reading instruction – instructional principles/brief history of reading in the U.S. 

Week 2 The nature of literacy and the challenge of reading education.

Week 3 Summative and formative assessment and progress monitoring of students’ responses to intervention (RTI)

Week 4 Motivation and engagement/language development

Week 5 Emergent literacy

Week 6 Word recognition

Week 7 Fluency

Week 8 Vocabulary development

Week 9 Consolidation and midterm exam

Week 10 Scaffolding students’ understanding of text

Week 11 Teaching comprehension strategies


Week 12 Encouraging independent reading and reader response

Week 13 Fostering higher-order thinking and deep understanding in content reading

Week 14 Writing and reading

Week 15 Reading instruction for English-language learners and other special needs students

Week 16 Consolidation and final exam

7. COURSE REQUIREMENTS

a. Attendance and participation (105 points) in discussions is required for all class sessions and exercises, either physically in the on-campus classroom or electronically through streaming video and text or direct voice chat and/or Live Classroom communications. All students in the on-campus and on-line sections of CTRD 5700/6700/6706 meet simultaneously and synchronously for each class session.

b. Homework/reading strategies assignments or quizzes (125 points) will be given for readings to help you monitor your understanding of course material and allow you to practice/implement active reading strategies and assessment options that you can use to engage students in reading and learning. 

c. Assessments (100 points) of reading abilities for a student or a group of students will be used to generate data that will be used to identify possible causes of reading breakdown and determine instructional goals for developing lesson designs.
d. Lesson designs (120 points). As we study developmental reading, you will use student assessment data to compose and pilot 8 of the 12 lesson designs below. These 12 lesson design options provide literacy instruction formats for a range of student needs from pre-school through the elmentary and secondary grades. To create the design, you will identify specific learning goals based on assessment data and assemble pre-, during, and post-reading features which include an explanation, a model, a simple activity for motivated practice, reading a whole text, and an assessment you can use to evaluate student mastery of learning goals. To pilot the design, you will try it out with one or several actual student(s). As you add each component, you will prepare the lesson design using examples and guidelines recommended in the textbook and accompanying book of assessments and lesson plans or in supplemental readings in articles. After teaching the lesson, you will write a report on what happened and how each part of the lesson design did or did not help students master learning goals you identified by examining assessment data.  At the conclusion of the course, you will have created a collection of teaching ideas for reading that may span a developmental spectrum, with feedback from real students and your own reflections on what was/was not effective and changes that will improve the design and your instruction. Specific point values for components of this project are as follows:

15 A read aloud of an illustrated story or selections from a chapter book for a lesson aimed at modeling and teaching a specific comprehension strategy (such as using prior knowledge, summarizing, visualizing, etc.).

15 A phoneme awareness lesson to teach beginners to recognize a phoneme in the context of spoken words.

15 A letterbox lesson to explicitly teach phonics by focusing on one new phoneme-grapheme correspondence for accurately spelling and reading familiar and unfamiliar words.

15 An explicit phonics lesson, based on a major English grapheme-phoneme correspondence, to give beginners a decoding tool to accurately unlock the identities of words and sufficient exposures to add them to their sight vocabularies for automatic recognition and access to meaning.

15 A guided, repeated oral reading lesson for building fluency that scaffolds student's reading and rereading of decodable text.

15 A fluency lesson involving repeated readings of poetry or other texts such as Readers’ Theater scripts to prepare for and produce a performance.

15 A vocabulary lesson that establishes word ownership by teaching students to how and when to use context clues to infer word meanings.

15 A vocabulary lesson that establishes word ownership by teaching students common morphemes and how to morphemic analysis to unlock meanings of unknown words.
15 A guided silent reading lesson with literary text that encourages students' aesthetic responses.

15 A guided silent reading lesson that explicitly teaches one specific comprehension strategy or a set of comprehension strategies (as in Reciprocal Teaching or Questioning the Author) and promotes independent student learning from challenging text.

15 A guided lesson with an expository text emphasizing text structures and high-level questioning.

15 A lesson involving writing to help students study and remember the content of an expository text. 

e. Exams (300 points) will feature both objective questions (e.g., multiple choice, true-false, and matching questions) and essay items (brief explanations, abbreviated lesson designs, and at least one extended essay selected from several options and planned using an outline, web, or graphic). Exams will cover both assigned readings and class work.  Questions will generally aim at an applied level of understanding rather than literal recall.

f. Graduate Research Paper completed by students in 6700 and 6706 (worth up to 100 additional points) will demonstrate the following: 

Select one of the five components of effective reading instruction (phoneme awareness, phonics, fluency, vocabulary, comprehension) identified by the National Reading Panel in 2000;

Locate a minimum of five research articles related to the selected component of reading instruction that have been published in refereed journals since 2000; and 

Produce a written paper that provides evidence of critical reading and evaluation of the research questions, design, methodology, results, and conclusions for each of the articles and the ability to not only summarize but also synthesize research findings from at least five different sources.
8. Grading Plan. Approximately 750 - 850 points, depending on whether you are an undergraduate or graduate student, will be earned by the various means described above. Semester grades will be calculated by determining the student's percentage of this total, where 90-100% is A, 80-89% is B, 70-79% is C, and 60-69% is D. Please note that this is only a plan; point totals for course requirements may change during the semester if assignments are added or deleted.

(Attendance/Participation: 105 points, 15 classes @ 4 points for each class attended and 3 points for participation with 2 instead of 4 points for attendance if you arrive more than 15 minutes after class begins and zero points for attendance and participation for each unexcused absence after the first one.

(Lesson Designs: 120 points (see point values on the preceding page)

(Homework/Reading Strategies Assignments or Quizzes: 125 points

(Assessments of Student Reading Ability: 100 points

(Two exams: 300 points @ 150 points each

(Graduate Research Paper for 6700 and 6706 students: 100 points

9. Class Policy Statements:

Attendance/Absences:  Attendance is required at each class meeting.  The same attendance policy applies to both on-campus and distant students. The instructor will take attendance for each class by determining which on-campus students are present or absent in the classroom and which distant students log into the class chat and participate in class activities and discussions. Attendance/participation points will not be deducted for excused absences if assignments are completed. Attendance/participation points will be deducted for each unexcused absence after the first one. If a class is missed, the absence may be excused only for university-approved reasons as outlined in the AU Tiger Cub Handbook and if the student provides appropriate documentation to the instructor. Arrangement to take a make-up quiz or exam must be made in advance. Students who miss an exam or quiz must provide a doctor’s statement for verification of illness or some other documentation to justify a univeristy-approved excused absence and should arrange a make-up time as soon as possible. Late assignments will lose 10% credit per weekday late (including days when class does not meet) and will not be accepted nor earn any credit if they are turned in after the next class meeting. After the third excused and/or unexcused absence, students may be asked to withdraw from the class.  It is the student’s responsibility to contact the instructor if assignment deadlines are not met and to initiate arrangements for making up missed work.

     Participation:  Students are expected to participate in all class discussions, activities and exercises either physically or electronically in order to earn participation points for each class session.

Unannounced quizzes:  All quizzes will be scheduled and will relate to Homework/Reading Assignments. There will be no unannounced tests or exams that are graded.
Accommodations: Students who need special accommodations in class, as provided for by the American Disabilities Act, should arrange a confidential meeting with the instructor during office hours the first week of classes - or as soon as possible if accommodations are needed immediately. You must bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have these forms but need accommodations, make an appointment with the Program for Students with Disabilities, 1244 Haley Center, 844-2096.
Honesty Code:  The University Academic Honesty Code and the Tiger Cub Rules and Regulations pertaining to cheating will apply to this class.

Professionalism:  As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are described in the College of Education’s Conceptual Framework as Candidate Proficiencies 11 through 14, and they are listed below:

11. Engage in responsible and ethical professional practices.

12. Contribute to collaborative learning communities.

13. Demonstrate a commitment to diversity.

14. Model and nurture intellectual vitality.
______________________________________________________________________________
Justification for Graduate Courses: CTRD 6700/6706
CTRD 6700/6706 provides comprehensive coverage of the theoretical and research foundations for a balanced approach to reading assessment and instruction, K-12. On-campus students enroll in CTRD 6700, and CTRD 6706 is designed for distance education graduate students. Both CTRD 6700 and 6706 provide introductory coursework in reading to candidates in programs for allied educators and professionals (e.g., special education teachers, administrators, media specialists) who have had no other coursework in reading. CTRD 6700/6706 is offered primarily as a service course for graduate programs outside of the Department of Curriculum and Teaching and is a required course for distance education graduate programs in Rehabilitation and Special Education.

_____________________________________________________________________________

Assignments for Weeks 1 – 3 

For Week 1, January 13 - Attend class for an introduction to the course, review of the syllabus, preview of required texts, and a PowerPoint presentation with additional information on theoretical and historical perspectives discussed in Chapters 1 and 2 “Reading and Learning to Read” and “Reading Instruction” from the CTRD 5700/6700/6706 textbook, Teaching Reading in the 21st Century (Graves, Juel, & Graves, 2007). You will also start your own personal K-W-L (see pp. 261-3 in the textbook) for concepts and terms you’ll encounter in Chapters 1 and 2.

For Week 2, January 20 – Read pp. 1-13 in Chapter 1 and pp. 30-52 in Chapter 2 in the textbook. As you read, use active reading behaviors such as those described on p. 33 (see “in the Classroom 2.1”) to take notes and add to the K and W parts and complete L section of your K-W-L. Post your K-W-L in Blackboard (Bb) Assignments and have a copy in class.

For Week 3, January 27 – Read pp. 427-460 in Chapter 14 “Classroom Assessment” and an article from The Reading Teacher by Mesmer and Mesmer (2009) on response to intervention (RTI). For your homework/reading strategies assignment, use information from both readings (cite sources and page numbers in parentheses) to draft a philosophy of teaching and assessment for you as a K-12 collaborative teacher or teacher in Early Childhood special education. Post your philosophy in Bb Assignments and have a copy available to read and refer to during class.

These and additional assignments will be listed on Bb Assignments for CTRD 5700/6700/6706.

