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Orientation Handout: Spring 2011

Course: 

CTSE 7520, Curriculum & Teaching in ELA Education

Instructor: 

Barbara Hoetker Ash, Associate Professor of ELA Education

Contact: 
5006 Haley Center. 844-6879
. ashbarb@auburn.edu


Office hours: 

T & TH, 1-3. Other office hours by appointment only.

**********************************************************************

Ground rules


I expect you to attend all scheduled class meetings, arrive on time and not leave early, come prepared, and contribute by participating in discussions and other activities. I abide by all university rules, including those concerning academic honesty and harassment or discrimination and professionalism. Please notify me ahead of time, if at all possible, if you must be absent. Check with me outside of class (email, office hours) about make up.


Specifications for word-processed documents: Double spaced, 12-point font, 1” margins.


Make-up day winter-weather closing on 01/11: TBA

***********************************************************************

Textbooks

Haussamen, B. (2003). Grammar alive! A guide for teachers. Urbana, IL: NCTE.

Weaver, C. (1996). Teaching grammar in context. Portsmouth, NH: Heinemann.

Wiggins, G. & McTighe, J. (2005). Understanding by design (2nd ed.) Alexandria, VA: ASCD.

Wilhelm, J. D. (2008). “You gotta BE the book”: Teaching engaged and reflective reading with adolescents (2nd ed.). New York: Teachers College Press.


***********************************************************************

Central concepts: Understanding and inquiry

Questions to guide reading, discussion, and formative and summative assignments

1. What does it mean to have “understanding” as a goal for teaching and learning and “inquiry” as a means of teaching and learning? What are the arguments for understanding and inquiry as a foundation for education in secondary education (grades 6-12 certification)?

2. How do understanding and inquiry fit with the goals and means of reaching the goals we have experienced in our years of schooling?

3. How do understanding and inquiry fit into the teaching and learning of English Language Arts? Understanding of what? Inquiry into what?

4. How do understanding and inquiry fit into the goals for the teaching and learning of “grammar” (structures) as articulated by Weaver and the leaders of NCTE’s Assembly for Teaching English Grammar (ATEG, Grammar Alive!)? How do the two concepts fit with the means for reaching the articulated goals? How are the articulated goals and means alike and different? What are the arguments for adopting the articulated goals and means?

5. How do understanding and inquiry fit into the perspectives on usage and punctuation articulated by Weaver and ATEG? How are the goals for teaching and learning usage and punctuation, and the means for reaching the goals, influenced by the authors’ perspectives? How are these perspectives, goals, and means alike and different? What are the arguments for adopting the articulated goals and means?

6. How do understanding and inquiry fit into the goals for the reading of literature as articulated by Wilhelm? How do these concepts fit into the process whereby Wilhelm developed his goals and means for reaching those goals? What are the arguments for adopting his articulated goals and means?

***********************************************************************

Contingency statement


If I am to be absent from class, I will make every effort to send you an email message ahead of time (or have one sent to you by our departmental secretary).


If the university closes for emergency or crisis situation (e.g., an ice storm), I may have to modify the syllabus, the course plans, and other assignments. If this happens, I will replace the original syllabus with one having an addendum. I’ll do the same to assignments already published.

************************************************************************

The College of Education’s Statement on Professionalism


As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

· Engage in responsible and ethical professional practices.

· Contribute to collaborative learning communities.

· Demonstrate a commitment to diversity.

· Model and nurture intellectual vitality.

***************************************************************************

State Board Mandates: Alternative Master’s

These State Board of Education mandates apply only to those in the Alternative Master’s program.

1. Observing for 15 clock hours at Opelika High

2. Completing an ESOL module

3. Completing a math component

****************************************************************************

Accommodations. There are new procedures to follow for requesting special classroom accommodations. Requests must be submitted via AU Access. For more information, contact the Program for Students with Disabilities.

****************************************************************************
Grading. I use a 10-point scale, 100-90, A; 89-80, B; etc.

	Percentage
	

	15%
	Formative assignments

Reading notes

After-discussion reflections

Exercises

	85%
	Summative assignments

One 5-page paper demonstrating an understanding of an articulated goal for the teaching and learning of one of the aspects of ELA we are studying; and establishing a relationship of the goal to the central concepts of understanding and inquiry
One 5-page paper demonstrating understanding of an argument for adopting one of the articulated goals for ELA (not the goal that’s the topic of the other paper); and establishing a relationship of the goal to the central concepts of understanding and inquiry
One 5-page paper, TBA


