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 SEQ CHAPTER \h \r 1AUBURN UNIVERSITY

Department of Rehabilitation and Special Education

1.  Course Title:  
RSED 5110/ 6110 Methods and Materials: Early Childhood Special Education


Meeting Times:

Tuesdays 4-6:15 pm in HC 1218

Credit:


03 semester hours

Prerequisites: RSED 3100, RSED 5060


Instructor:


Dr. Amy Sue Reilly         
 reillam@auburn.edu

Office: 


1232C Haley Center
Phone: (334) 844-7676 or (334) 844-2110


Office Hours: 

Tuesdays 1:00 pm to 3:30:00 pm OR by appointment.
2. 
Date syllabus prepared: 
January 2011





3. Texts:  Supplemental Readings and Texts



McLean, M., Bailey, D. and Wolery, M.  (2009). Teaching infants and preschoolers with disabilities.  Columbus, Ohio, Merrill.


Linder, T.  (2009).  Transdisciplinary play-based intervention.  Baltimore:  Brookes.


Rathlev, M.  (1994).  Universal precautions in early intervention and child care. Infants and Young Children, 6(3), 54-64.

Noonan, M. J. & McCormick.  (2008).  Early intervention in natural environments:  Methods and

procedures.  Baltimore:  Brookes.


Gartrell, D.  (2008).  A guidance approach to discipline.  Albany, New York:  Delmar.


Allen, K. E. & Marotz, L. R.  (2008).  Developmental profiles:  Birth-to-twelve  Delmar Publishers:  Albany, NY.  

And additional required readings are posted on blackboard, reserved in LRC,  at AU Library, or available from instructor.  
4. Course Description:  This course provides students with an awareness of historical and current legislation in the field of early childhood special education, an overview of the impact of disabilities on the process of child development, awareness of models for professional teaming, strategies for assessing the development levels of children, procedures for developing individualized educational programs, procedures for planning and implementing intervention programs in individual and group settings, procedures for monitoring the effectiveness of intervention, procedures for designing educational environments, and procedures for integrating children with disabilities and children who are developing normally in natural settings.

5.  Course Objectives:  Upon successful completion of RSED 5110/6110, students will demonstrate the following competencies. The learner will: 

1.COMPETENCY: Demonstrate knowledge of the history and current status of early intervention.

Instructional Strategies.  Bailey & Wolery Ch. 1 (5); Noonan & McCormick Ch. 1 (9); P.L. 99-457 (10); Public Law 102-119 (11); Smith, Rose, Ballard, & Walsh, 1992 (14). 

2.COMPETENCY: Demonstrate knowledge of the rationale for early intervention (birth-8 yrs). Instructional Strategies.  Bailey & Wolery Ch. 2 (5)

3.COMPETENCY: Demonstrate knowledge of typical holistic growth and development (birth-8 yrs).

Instructional Strategies.  Bailey & Wolery (5); Allen & Marotz(4); Linder, 1993 (8)

4.COMPETENCY: Demonstrate knowledge of disabilities and medical/environmental factors that can impact child development. Instructional Strategies. Independent research; Bailey & Wolery (5). Assignment: 5.Competency: Describe models of team functioning and how they relate to the delivery of services to children with special needs and their families. Instructional Strategies.  Noonan & McCormick Ch. 2 p. 26-31 (9)

6.COMPETENCY: Demonstrate knowledge of appropriate assessment strategies for developing educational programs across all curriculum areas with young children with disabilities. Instructional Strategies.  Bailey & Wolery Ch. 4 (5); Linder, 1993 (8); Noonan & McCormick Ch. 4 p. 91-114 (9). Assignment: 
7. COMPETENCY: Develop an appropriate individualized educational plan based on assessment results which will a) address needed areas of intervention and b) prepare the child for the next educational environment. Instructional Strategies.  Class Handouts; AL Special Education Forms (1); AL Dept of Dept of Special Education-Master the Maze, 1993 (2); AL IEP (3); Bailey & Wolery Ch. 4 (5); Linder, 1993 (8); Noonan & McCormick Ch. 4 p. 114-128; (9)Rule, Fiechtl, & Innocenti (13); Strickland & Turnbull, 1990 (15). Assignment: 
8.COMPETENCY: Demonstrate knowledge of educational adaptations necessary to accommodate for physical, sensory, communication, learning, behavior or health problems. Instructional Strategies.  Bailey & Wolery Ch. 5 - 15 (5). Assignment: 
9. COMPETENCY: Identify curriculum materials to be used as resources in the development of intervention programs for children with varying disabilities. Instructional Strategies.  Bailey & Wolery Ch. 5 - 15 (5); Linder, 1993 (8); Noonan & McCormick Ch. 5 (9). Assignment: 
10. COMPETENCY: Demonstrate knowledge of basic instructional principles appropriate for early childhood special education. Instructional Strategies.  Bailey & Wolery Ch. 5 & 6 (5); Noonan & McCormick Ch. 6 -9 (9); Wolery, Bailey, & Sugia (17) Assignment: 

11. COMPETENCY: Demonstrate the ability to design and implement an appropriate intervention program in a one-to-one instructional situation including an appropriate data collection strategy to monitor child progress. Instructional Strategies.  Bailey & Wolery (5); Noonan & McCormick Ch. 6 -9 (9); Wolery, Bailey, & Sugai (17). Assignment: 
12. COMPETENCY: Develop intervention as well as lesson plans and carry out instruction for routine and activity based large group instruction, including appropriate data collection strategies. Instructional Strategies.  Bailey & Wolery (5); Noonan & McCormick Ch. 9 (9); Wolery, Bailey, & Sugia (17). Assignment: 
13. COMPETENCY: Demonstrate knowledge of appropriate data collection systems to monitor child progress through an intervention program. Instructional Strategies.  Class handouts; Bailey & Wolery Ch. 5 (5); Wolery, Bailey, & Sugia (17). Assignment: 
14. Competency: Design effective physical and social learning environments for young children with varying special needs. Instructional Strategies.  Bailey & Wolery (5); Linder, 1993 (8); Noonan & McCormick Ch. 10-11 (9). Assignment: 
15. COMPETENCY: Demonstrate awareness of techniques for selecting, training, supporting, and monitoring paraprofessional early interventionists. Instructional Strategies.  Class discussion; Cook, Tessier, & Klein, 1992 (6). Assignment: 
16. COMPETENCY: Demonstrate knowledge of effective strategies for integrating children with special needs and typically developing children into instruction in natural environments. Instructional Strategies.  Class Discussion; Bailey & Wolery (5); Linder, 1993 (8); Noonan & McCormick Ch. 8 (9). Assignment: 
17. COMPETENCY: Demonstrate awareness of effective strategies for preventing problem behaviors and implementing a guidance approach to discipline. Instructional Strategies.  Bailey & Wolery Ch 11 (5); Gartrell, 1994 (7); Strain & Sainato, 1987 (16). Assignment: 
18. COMPETENCY: Demonstrate awareness of parent rights and required documentation associated with IEPs/intervention. Instructional Strategies. AL Dept of Special Education, 1993 (2). Assignment: 
19. COMPETENCY: Demonstrate awareness of parent support and advocacy groups/organizations.  Assignment: Friends for Life and Best Buddies.
6.  COURSE CONTENT: RSED 5110/6110 Early Childhood Special Education Curriculum

	TUES
4-6:15
	TOPICS
	INFORMATION AND CHAPS
	PROJECTS DUE DATE

	Jan 18
	Discussion of Course

Review of Projects

Confidentiality

Select Disability Abstract

Assign Curr for Review
	Blackboard Info & Readings
Due Dates
PowerPoints

Class Calendar
	

	Jan  25

	Intervention Plans

Data Collection

Lesson Plans

	Project Pts Due Dates 
Grading Criteria 

Names of Dis and Curricula  

Task Analysis
Working with Paraprofessional

Learning Centers
	

	Feb 1
	Paraprofessional Issues
	B&W: Ch. 1-3

Gartrell: Ch. 1 (?s 3-5)
	

	Feb 8
	 Pre-Referral Process

Referral Process

IEP
	· Compliance Checklist

· Prereferral and Referral Forms

        www.alsde.edu
	

	Feb 15
	 Evaluation Process

   Determining Eligibility

   Reporting Results  


	· Compliance Checklist

· Prereferral and Referral Forms

        www.alsde.edu
	

	Feb 22
	Program Planning

Assessing Skill Level

   Reporting Results
	· Mastering the Maze

· Sample Reports


	DUE:

PROJ 1: Curric
PROJ 2: Disabilities

	Mar 1

	Transitional Planning
	B&W:  Ch. 4,5

Gartrell: Ch. 2 (?s 3-6)

Blackboard Information
	

	Mar 8
	Gartrell Guidance Versus Discipline
	B&W: 1-7

Gartrell:  1-4

Blackboard Information
	

	Mar 22
	Teaching Ideas

Assistive Technology Environmental Design
	B&W:  Ch. 8,9

Gartrell: Ch. 5 (?s 1-5)
	DUE:

PROJ 3: Working with Para
PROJ 4: Prevent Behav Probl

	Mar 29
	Program Planning

ECSE Curriculum

Lesson Plans

Intervention Plans
	B&W Ch. 1-5 

Gartrell: Ch. 3 (?s 1-6)
	DUE:

PROJ 8: GRAD PROJECT


	Apr 5
	Teaching Ideas

Assistive Technology Environmental Design
	B&W:  Ch. 10-13

Gartrell: Ch. 6 (?s 1-5)

Blackboard Information
	DUE:

PROJ 7: Enivorn  Design 



	Apr 12
	Program Planning

ECSE Curriculum

Lesson Plans

Intervention Plans 
	B&W:  7, 14, 15

Gartrell: Ch. 6-8 

Gartrell: Ch. 9-11


	DUE:

PROJ 5: Eval/Assmt/Prog Plan


	Apr 19
	Presentation of 

PROJECTS 5, 7, & 9
	
	DISCUSSIONS of Projects 5,7, & 9 

	Apr 26
	Presentation of 

PROJECT 6 

Course Evaluations
	
	DUE:

PROJ 6: Unit/LC 

Portfolio Review


7. 
Course Requirements:  In addition to preparation and participation in each class, course requirements include a variety of projects. Each student will complete and pass each required project, quizzes, and exams with a minimum of 80% before the student will be assigned a passing grade for the course.  Each student should come to class prepared to demonstrate their knowledge of the content to be addressed in written format.

Methodology used by professor in class: A variety of teaching methods are used in this class. They include, but are not limited to, lecture, discussion, viewing and discussion of slides and videotapes, simulations, and completion of projects.
Confidentiality: Because professionals must respect families' rights to privacy, RSED students will keep the identity of children and families confidential. Names included on project reports will be fictitious. Code names are to be used any time references are made to children and families. At no time will students in any way identify or reveal any information about children and families to individuals not directly authorized as team members. 
COURSE ASSIGNMENTS:  Submit all work through blackboard assignments.  Save documents using your last 

name, course number, and topic (i.e., Pope RSED 5110 Eval Prog Plan or Pope RSED 6110 Eval Prog Plan) .
1. Curricula Review (Individual) 200 points.  Each student will review the Developmentally Appropriate 

Practices (Bredekamp, 1987) and other curricula applicable for preschool or primary level in early childhood special education.  Students will provide at least a two-page summary. Students will bring the materials to class and present the curricula in a "Show and Tell" format.  The review will address (a) name of the curriculum, (b) publisher, (c) author, (d) date published, (e) philosophical basis, (f) target population and age level of the curriculum, (g) purpose domains/areas addressed, (h) adaptations, (i) advantages, and (j) disadvantages. In addition any research regarding the effectiveness of the curriculum will be reviewed.  Students will e-mail their completed project to each student in the class.

HELP

The Integrated Curriculum
Carolina
Social Integrated Curriculum

Cognitively Oriented Preschool Curriculum
SkiHi

Young Children in Action

Lovaas-Me Book
Developmentally Appropriate Practice
Augmentative Communication

Teaching Young Children with Motor Delays
Reach Out and Teach
Feeding
Home Program

Instruction Sheets
Toileting for Infants & Young Children
Down's Syndrome Curriculum


Oregon 
Insite
Montessori
Get a Wiggle On
Anti Bias Curriculum
PROJECT 2:  DISABILITIES ABSTRACT (Individual) 100 POINTS.  Each student will select one type of exceptionality experienced by young children in early childhood special education programs.  The exceptionality will be relatively unknown to the students. Develop a single page fact sheet in bulleted format with references for each area of exceptionality.  Examples include vision impairment, hearing impairment, ambulatory cerebral palsy, non-ambulatory cerebral palsy, mental retardation, multiple disabilities, autism.  This information is to be current and complete enough to be referenced in the future as needed.  The summary is to be organized around the following headers: (a) general characteristics, (b) symptoms, (c) etiology, (d) prevalence, (e) typical population, (f) educational implications, (g) resources/references, (h) etc.  Each student will provide all other students in the class with a copy of their fact sheets.  Six references are to be provided in APA format. References may include 2 internet sources, 2 journal articles, and 2 books. The National Organization of Rare Disorders (NORD) will be of assistance.  All suggested information may not be available for each disability. Avoid overgeneralizations. Students will give instructor and submit three page fact sheets organized according to the criteria listed above. 
PROJECT 3: WORKING WITH PARAPROFESSIONAL ECSE (TEAM) 200 POINTS.  Early childhood special educators must team effectively with a variety of individuals, some of whom do not have professional training.  Student teams will develop a comprehensive plan for effective teaming with paraprofessionals.  To facilitate effective teaming skills, each professional must be able to communicate effectively.  Teams will jointly develop a coordinated packet of materials to facilitate their future teaming with paraprofessionals.  Students will have at least SIX references (no more than 2 internet) referenced APA style.  
This comprehensive plan presented in a PowerPoint will reference/provide the following and be organized around these headers: 

(a) Job Description.  Specify a job description including clear expectations about what the paraprofessional will and will not be expected to do; include a task analysis of behavior and a task analysis of process expected of paraprofessional in a given task or area and each analysis will have at least 10 steps;
(b) Needs Assessment.  Provide needs assessment of skills sets needed (evaluation of current skills to identify strengths and areas in need of training);

(c) Training.  Provide appropriate in-service training and support for paraprofessionals to address needed skills (Pre-service training must include program philosophy);

(d) Respectful Rapport.  Describe procedures for establishing respectful rapport with a paraprofessional working in an early childhood education program;

(e) Support for a Specific Child.  Elicit that paraprofessional's support in implementing intervention for a specific child;

(f) Intervention Plan.  Describe procedures you would use to explain all aspects of an intervention plan;

(g) Intervention Strategies.  Describe procedures you would use to explain intervention strategies and data collection procedures and monitoring student’s progress;
PROJECT 4: PREVENTING PROBLEM BEHAVIORS (TEAM) 100 POINTS.  To be an effective early childhood special educator, students must be able to both prevent and respond to problem behavior.  
Student teams will give the instructor a:


(a) Guidance oriented plan for preventing and responding to problem behavior for a whole classroom; 


(b) Written plan for preventing and responding to a current or potential problem behavior focused on one

child using a guidance approach;  

(c) Positive behavior support plan for addressing inappropriate behaviors by replacing them with appropriate 



Behaviors; and


(d) Include an antecedent-consequence analysis, intervention strategies and a data collection system for


measuring child progress.  Keep in mind the relationship between decreasing one behavior and other

behaviors.  

PROJECT 5:  EVALUATION FOR ELIGIBILITY, ASSESSING FOR PROGRAM PLANNING, and PROGRAM PLAN PROJECT (TEAM).  Students will work as a team to assessment a child.  Students will use naturalistic observation to complete a program planning assessment.  The student is responsible for a comprehensive assessment.  This is a scaffolding process within this scaffold project. 

A. Teams will administer EVALUATIONS to DETERMINE ELIGIBLY using the following evaluation 



tools:


1. Functional hearing and vision kit;  


2. The Denver Developmental Screener

3. The Battelle;

4. ELAP (language evaluation);

5. BASC, TABS or Vineland (Use two);

6. Transdisciplinary Play-Based Assessment (TPBA);

7. Naturalistic observation format; and 

8. Reference typical scope and sequence (“Developmental Milestones Book Birth to12”)

* The Evaluation for Eligibility section of this project will be worth 125 points

B. Teams will administer ASSESSMENTS to DETERMINE PROGRAM PLANNING using the following 
assessment tools:

1. Carolina;  

2. AEPS;
3. HELP;
4. Language Sample;
5. DACY;
6. Transdisciplinary Play-Based Program (TPBA);
7.  Naturalistic observation format;

8. Reference typical scope and sequence (“Developmental Milestones Book Birth to12”)
** The Assessing for Program Planning section of this project will be worth 125 points.


C. Teams will follow the “Eligibility and Program Planning Report” example model posted on Blackboard as the model for teams’ eligibility and program planning report on child.   In report each team will reference the typical scope and sequence of child development, as well as the child's individual needs and learning style.
 Students are to address the following developmental domains individually and from a holistic, interrelated perspective:  (1) overall physical condition = medical diagnosis, medical condition; (2) cognition; (3) communication = expressive, receptive language, and nonverbal; (4) social =  engagement, interaction, social behaviors: (5) emotional =, inappropriate behaviors, behavioral concerns, coping strategies;  (6) motor = fine and gross; (7) self help and adaptive = self-dressing, feeding, toileting skills, accommodation skills.  

*** The written Evaluation and Assessment Report will be worth 125 points.


D.  In the report teams will also address suggested IEP goals and benchmarks as related to the ALSDE standards which then will be written up as an IEP on the child while remembering to respect family concerns, priorities, and resources.
**** The written IEP will be worth 125 points.


E.  An additional section will be the development of a plan to facilitate the transition of a selected preschool child to the next educational placement.  The child’s transition plan section will include timelines, participants and their roles/responsibilities, and activities.   
***** The written child’s transition plan will be worth 100 points.

PROJECT 6:  UNIT THEMES AND LEARNING CENTERS (Individual).  Using webbing procedures demonstrated in class, student will select ONE theme for an educational unit.  KEY = Responsible for developing a learning center to cover one full week and to be used in the classroom.  Examples include a theme of animals with students developing learning centers on farm, animals pets, and the zoo. 
The themes will be developmentally and age appropriate and will involve concrete learning experiences which include tactile, auditory, and visual experiences as well as activities which can be used during circle, small group, large group, etc.  Include ALSDE Preschool Standards and Typical developmental milestones.
A. COMPOENTS OF LEARNING CENTER: 

ONE learning centers which must include the following in a large plastic 48--58 QT bin with lid: 

· 4 folder games 
· 4 books age appropriate (e.g, Brown Bear Brown Bear; Wheels on the Bus; Hungry Caterpillar) 
· 4 manipulatives (e.g, trucks, play dough, cause-effect toys)
· 12 songs on CD (Songs can be related to books, behavior of clean up, ect).
· 12 songs on CD for Circle Time (e.g.,  Good Morning, Good Bye, Days of the week)
· 4 art activities
· 4 pre reading/reading activities

· 4 teaching positive appropriate behaviors

Infant Toddler and PreK = your activities may include some or all of the following: Arrival, Snack, Circle, Art,  Bathroom/Diapering, Self-select play, Lunch,  and any other relevant to assigned classroom
The COMPONENTS of LEARNING CENTER will be worth 300 points.


B. LESSON PLANS
Design and develop a learning center compatible with the theme including concrete materials and FOUR LESSON PLANS broad enough to facilitate a variety of educational objectives.  Using the format provided in class, students will develop a routine or activity based lesson plans for 

(1) LARGE GROUP OF SIX OR MORE CHILDREN AT A CIRCLE TIME ACTIVITY; 

(2) SMALL GROUP FOR FOUR OR LESS CHILDREN; 

(3) ONE-ON-ONE LESSON PLAN; and 


(4) ADDITIONAL large group, small group, or one-on-one focusing on pre reading-reading. 
All lesson plans must identify the theme, activity title, activity description, students to participate (first names only), justification that the activity/lesson is developmentally and age appropriate for participating students, general objective of the activity, individualized objectives for a required number of children indicted by large group, small group, or one-on-one, materials needed for the activity, preparation activities, procedures including verbal cues/instructions, expected outcomes, evaluation criteria, etc.  

THE FOUR LESSON PLANS will be worth 200 points.


C. INTERVENTION PLANS (data collection, plot-graph-narrative)
This will include three written intervention plans following the format posted on blackboard.  Teams will develop three intervention plans for one child. Intervention plans must identify the child's long term goal, short term objective, baseline status, a description of the relationship between baseline status and short term objective (to justify the appropriateness of the objective), instructional activities, intervention strategies, sample data, a data collection system which matches the nature of the short term objective (must use three different data collection procedures), a schedule for data collection, and a line graph designed to assist in monitoring progress (plotting and graphing information) toward achieving the short term objective and a narrative under each day’s data collection results to indicate student’s work.  Students will plot a minimum of 10 data points for two of the procedures using the examples provided in class. These intervention plans will be developed as a group effort by the assessment teams and address the development of children assessed in section A.  Each intervention plan will include data collection and a plotted graph and narrative for each data day.
The THREE written child’s INTERVENTION PLANS will be worth 200 points.

PROJECT 7:  ENVIRONMENTAL DESIGN (TEAM) 100 POINTS 
Design an educational environment in which they would like to teach the children.  Specifically describe both the physical and social environment.  Indicate major pieces of equipment, materials or curriculum products, and a rationale for the choice.  Indicate three designs (a) low cost; (b) medium cost; and (c ) high cost.   Include a minute-by-minute schedule of daily activities for each adult including adult and child roles and activities.   
PROJECT 8: GRADUATE STUDENTS:  Graduate students will select a topic, with the assistance to the instructor, and develop a PowerPoint presentation in APA format.   A rubric of the project will be posted. 
The GRADUATE PROEJCT will be worth 200 points.

Instructional Activities:  A variety of instructional activities will be used in this course.  These include, but are not necessarily limited to, reading, discussion, observations, in and out of class projects, presentations, lecture, demonstration, and lab experiences.  These activities are designed to facilitate mastery of course objectives.  Students are given a variety of opportunities to practice and apply the concepts and skills required in this class.  Students will take responsibility for leading brief discussions and demonstrating specific activities.

Schedule of Classes:  A schedule of classes is provided below.  Students have the responsibility for keeping abreast of the class schedule, being prepared for each class, and bringing the necessary materials for each class. Lab:  Lab experiences are to be scheduled independently around class projects.  Students are encouraged to observe in a variety of early intervention programs frequently.

EVALUATION:  Final grades will be based on points assigned through completion and evaluation of course requirements and grades will be assigned on the basis of number of accumulated points, as follows:

For UNDERGRADUATE students, the grade will be based on the following components:

	PROJECTS
	PTS

	Project 1: Curricula Review (Individual) 
	200 

	Project 2: Disabilities Abstract (Individual) 
	100 

	Project 3: Working with Paraprofessional ECSE (TEAM)
	200

	Project 4:  Preventing Problem Behaviors (TEAM)
	200

	Project 5: Evaluation for Eligibility, Assessing for Program Planning, & Program Plan (TEAM)
	600

	Project 6: Unit Theme and Learning Center (Individual)
	700

	Project 7:  Environmental Design (TEAM) 
	100 

	TOTAL POINTS
	2000 


2000-1800 pts = A    1799-1600 pts = B    1599-1400 pts = C   1399-1200 pts= D   1199 pts below= F
For GRADUATE students, the grade will be based on the following components: 
	PROJECTS
	PTS

	Project 1: Curricula Review (Individual) 
	200 

	Project 2: Disabilities Abstract (Individual) 
	100 

	Project 3: Working with Paraprofessional ECSE (TEAM)
	200

	Project 4:  Preventing Problem Behaviors (TEAM)
	200

	Project 5: Evaluation for Eligibility, Assessing for Program Planning, & Program Plan (TEAM)
	600

	Project 6: Unit Theme and Learning Center (Individual)
	700

	Project 7:  Environmental Design (TEAM) 
	100 

	Project 8: GRADUATE PROJECT
	200

	TOTAL POINTS
	2200 


2200-1980 points = A      1979-1760 pts = B    1759-1540 pts = C    1539-1320 pts= D      1319 pts below= F
Grading Criteria: Projects turned in late with the instructor’s approval will be worth 80% of their on-time value. Projects turned in late without the instructor's prior approval will not be accepted.  Students will revise projects and exams as indicated. Revisions given to the instructor within one week may earn a potential of half of the credit not obtained on the original project. Attendance and preparation as demonstrated by class participation will be considered when calculating final grades. Incompletes will drop a letter grade. All incompletes must be resolved by the first day of class the following semester.

Course Evaluation: Student perception and evaluation of the course is valued by the instructor, the department, 

and the university. Three specific methods for obtaining student perception and evaluation of the course are
requested. These evaluation procedures are both formative and summative in nature. Students will be asked to

complete the Auburn Course Evaluation Survey (ACES). The computer scored results are summarized for the
department and submitted to the department chairman and the instructor.

8.  CLASS POLICY:
Attendance:  Students are expected to attend class and participate in class discussions and activities. According to the Auburn University Bulletin, “Specific policies regarding class attendance are the prerogative of individual faculty members.  Faculty shall inform each class in writing at the beginning of the course regarding the effect of absences on the determination of grades.”

The Department of Rehabilitation and Special Education attendance policy is that (a) only one (1) absence is permitted for a semester course that meets once a week, and (b) only two (2) absences are permitted for a semester course that meets two or more times a week. Failure to meet this standard will result in a grade of “FA” (failure for excessive absences) unless the student withdraws from the class prior to the withdrawal date (see university semester calendar).  At the discretion of individual instructors, verified absences may be excused under unusual circumstances (see Tiger Cub). In order for the absence to be considered excusable, however, the instructor must be in receipt of the documentation within seven days from the class in which the absence occurred.

Assignments: All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). Written assignments are expected to be typewritten, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional. 

All assignments must be turned in the day each are due and during the regularly scheduled class time. Assignments must be turned in by the student completing the assignment.  No late assignments will be accepted unless accompanied by a university approved excuse. If a student misses turning in an assignment and has a university approved excuse, he or she will have one week from the time he or she returns to class to turn in the assignment.
Organization:  All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). Written assignments are expected to be typewritten, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional.  All projects/exams must be typed APA format and stapled.  Those assignments and projects that are to be typed need to be done in the following format.  Font:  Times New Roman, 11 inch font, margins: top, right, bottom .5, left 1, spacing:  1.5.  Running head:  9 inch font, italicized, bold Running head should say:  Last Name Course Number Project Description (specific name of project) page x of y.   

NOTE: Any assignments completed and/or submitted that do not comply with the above requirements will be returned and will not be accepted for credit.

Exams: Arrangements to make up missed major examinations (e.g. hour exams, mid-term exams) due to properly authorized excused absences shall be initiated by the student within one week from the end of the period of the excused absence. Normally, a makeup exam shall occur within one week from the time the student initiates arrangements for it.

Accommodations: Students who need accommodations are asked to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternative time can be arranged. To set up this meeting, please contact me by e-mail. Bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have an Accommodation Memo but need accommodations, make an appointment with the Program for Students with Disabilities at 1244 Haley Center, 844-2096 (V/TT).

Professionalism: As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

• Engage in responsible and ethical professional practices

• Contribute to collaborative learning communities

• Demonstrate a commitment to diversity

• Model and nurture intellectual vitality

Classroom Behavior and Honesty: Students are expected to read and adhere to all the classroom polices in the Auburn University’s Tiger Cub regarding classroom behavior and honesty.

Classroom Behavior: “Behavior in the classroom that impedes teaching and learning and creates obstacles to this goal [learning] is considered disruptive and therefore subject to sanctions… Students have the responsibility of complying with behavioral standards… Examples of improper behavior in the classroom (including the virtual classroom of e-mail, chat rooms, telephony, and web activities associated with courses) may include, but are not limited to the following: arriving after a class has begun; use of tobacco products; monopolizing discussion; persistent speaking out of turn; distractive talking including cell phone usage; audio or video recording of classroom activities or the use of electronic devices (including cell phones) without the permission of the instructor; refusal to comply with reasonable instructor directions; employing insulting language or gestures; verbal, psychological, or physical threats, harassment, and physical violence.” (See Tiger Cub).

Honesty Code: The University Academic Honesty Code and the Tiger Cub Rules and Regulations pertaining to Cheating will apply to this class.  The Auburn Academic Honesty Code is found in both the Tiger Cub and the Student Government Association’s Code of Laws.  Students are to read the honor code carefully, making sure they understand the policy, its implications for their work (e.g. tests, reports, papers, projects), and the consequences of code violation.  Non-compliance with this policy will result in formal action with the university academic honesty procedures.  Among other things, students are responsible for understanding the definition of plagiarism.  Individuals are to (a) reference materials they use, and (b) reference only material they access directly.  Individuals who copy or use ideas from the works of others without properly acknowledging the author, risk grave consequences.

Student Academic Grievance Policy: The purpose of this university policy is to “resolve academic grievances of students, which results from actions of faculty or administration.  This resolution should be achieved at the lowest level and in the most equitable way.  The burden of proof rests with the complainants.”  See Tiger Cub for steps toward redress.

Confidentiality: Respecting family rights to privacy, the identity of children and families will be confidential.

Team Work: Special educators team with a variety of other individuals including parents, professionals, and paraprofessionals. Professionals team to provide comprehensive services to children and families. As team members, individuals complete their responsibilities in a timely fashion.

Contingency Plan includes the following:

Access to Course Content:

All class lecture notes and PowerPoints are posted on Blackboard for all lectures presented in class.   Audio can be added to each of the PowerPoint and other lecture notes as need, and posted on Blackboard.   

Completion of Assignments and Exams:

Class lectures would be supplemented with reflection questions and activities that could be completed outside of class.   In addition, a discussion group would be established in order to provide for greater interaction between the instructor and students with regard to the content.

Alternative assignments are posted on Blackboard for students and will be assigned as needed.   These assignments are submitted electronically.  

Exams are taken on Blackboard, thus exams can be taken at a later date or proctored from a different location.  


