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AUBURN UNIVERSITY SYLLABUS

1. 
Course Number:

COUN 7420 



Course Title:


Orientation to School Counseling

Credits:


3

Co-requisites:

None
Prerequisites:

COUN 7400
Day/Time/Class

Wednesday, 4:00-6:50 PM, HC 2011
Date syllabus prepared:
March, 1999; Revised, 7/01; 8/02; 8/03; 7/04; 7/06; 8/06; 
8/08; 8/09; 8/10; 8/11; 11/12; 12/13; updated 12/14
Instructor: 


Suhyun Suh, Ed. D, NCC





(334) 844- 2837





suhsuhy@auburn.edu 

2.
Text:
Required:

Cobia, D. C., & Henderson, D. (2007). Developing an effective and accountable school counseling program (2nd ed.). Upper Saddle River, NJ: Pearson Education.

America School Counseling Association. (2012). The ASCA national model: A framework for school counseling programs (3rd ed.). Alexandria, VA: Author 

3.        Course Description:  

  
This 3-hour course is designed to equip counselors-in-training with sufficient skills and 


knowledge to design effective developmental comprehensive school guidance and 

counseling programs that address the career, personal, and academic needs of students 

in grades k-12.

4.         Course Objectives:

1. Knows history, philosophy, and trends in school counseling and educational systems. (CACREP A.1.; SDE 290-3-3.50(3)(a)1)

2. Knows roles, functions, settings, and professional identity of the school counselor as a system change agent in relation to the roles of other professional and support personnel in the school. (CACREP A.3.; B.2; K.1; O.3.; O.4.;O.5; SDE 290-3-3.50(3)(a)1; (i)1 &2)

3. Knows professional organizations, preparation standards, and credentials that are relevant to the practice of school counseling. (CACREP A. 4.)

4. Understands current models of school counseling programs (e.g., American School Counselor Association [ASCA] National Model) and their integral relationship to the total educational program. (CACREP A.5.; SDE 290-3-3.50(3)(i)1; SDE 290-3-3.50(3)(m)1)

5. Understands the operation of the school emergency management plan (including community) and the roles and responsibilities of the school counselor during crises, disasters, and other trauma-causing events. (CACREP A.7.; C.6.; M.7.)

6. Understand to ethical and legal standards in school counseling and demonstrates the ability to apply and adhere to the standards. (CACREP A.2.;  B.1.; SDE 290-3-3.50(3)(a)1)

7. Knows how to design, implement, manage, and evaluate programs to enhance the academic, career, and personal/social development of students, including transition programs, dropout prevention programs, and crisis interventions. (CACREP C.2.; C.4.; K.2.; SDE 290-3-3.50(2)(a)13; 14; SDE 290-3-3.50(2)(b)1)
8. Understands multicultural counseling issues and demonstrates multicultural competencies by advocating for school policies, programs, and services that enhance a positive school climate and are equitable and responsive to multicultural student populations. (CACREP E.4.; F.1.; F.2.; F.3.; SDE 290-3-3.50(3)(b)1 & 2)

9. Knows current methods of using data to inform decision making and accountability (e.g., needs assessments, behavioral observation, program evaluation, school improvement plan, & school report card). (CACREP G.3.; I.2.; I.3.; I.4.; SDE 290-3-3.50(3)(l)1)

10. Understands the outcome research data and best practices identified in the school counseling research literature. (CACREP I.5.; SDE 290-3-3.50(3)(l)1))

11. Understands curriculum design, lesson plan development, classroom management strategies, and differentiated instructional strategies for teaching, counseling, and guidance related material. (CACREP K.3.)

12. Understands the ways in which student development, well-being, and learning are enhanced by family-school-community collaboration. (CACREP M.1.)

13. Knows how to build effective working teams of school staff, parents, and community members to promote the academic, career, and personal/social development of students. (CACREP F.4.; M.2.; M.3.; M.5.; SDE 290-3-3.50(3)(k) 2)

14. Understands systems theories, models, and processes of consultation in school system settings. (CACREP M.4.; SDE 290-3-3.50(3)(n)1))

15. Understands the various peer programming interventions (e.g., peer meditation, peer mentoring, peer tutoring) and how to coordinate them. (CACREP M.6.; SDE 290-3-3.50(3)(n) 2)) 

16. Locates resources in the community that can be used in the school to improve student achievement and success. (CACREP N.2.; SDE 290-3-3.50(2)(c)2; SDE 290-3-3.50(3)(n) 2)
5. 
Course Content 

	Date
	Class Focus/Content
	Readings
	Activities/Assignments 

	1/14/15Week 1
	Orientation to the Course  and to the School Counselor Competencies

	ASCA (2012), pp. 148-159
	

	1/21/15Week 2
	Overview of the development of the school counseling profession: Historical events influenced, changes of counselor roles, responsibilities & professional identity



	Cobia & Henderson (2007): Chapter 1 
Article:

Schenck, Anctil, Smith, & Dahir (2012); 
Websites:

-The Education Trust

http://www.edtrust.org/dc/tsc 
-American School Counselor Association     http://schoolcounselor.org/school-counselors-members

	

	 1/28/15Week 3
	Promoting

Academic

Excellence for 

All Students:The Role of 

School Counseling in Promoting Academic Success for Students



 
	Cobia & Henderson (2007): Chapter 2; Appendix A, The Role of professional School Counselor (pp. 263-266); Appendix B, ASCA National Standards for Students (pp. 267-272)
Articles:

Brigman, G., & Campbell, C. (2003); Sink, C. A., Akos, P., Turnbull, R. J., & Mvududu, N. (2008)

Website:

The Ronald H. Fredrickson Center for School Counseling Outcome Research & Evaluation (CSCORE) http://www.umass.edu/schoolcounseling/index.php

	

	2/4/15
Week 4

	Promoting Systemic Change through Leadership, Advocacy, Collaboration, and Teaming;


	Cobia & Henderson (2007): Chapter 3; 
ASCA (2012), pp. 1-20.

Article: Janson, C., Stone, C., & Clark, M. A. (2009)

	

	2/11/15

Week 5

	Comprehensive 

School Counseling 

Programs: Planning, Implementation and Evaluation






	Cobia & Henderson (2007): Chapter 4;
ASCA (2012), pp. 21-40.

ASCA website: Executive 

Summary of the ASCA National School 

Counseling Model 

http://www.ascanationalmodel.org/

	-Personal Beliefs Statement: What do we believe about education, students, teachers, families, and community as to supporting successes for all students?
-State, School District & School Site Mission Statement; State SCP,  School District SCP, Site SCP Mission Statement


	2/18/15

Week 6

	Data-Driven School Counseling Programs: Management and Accountability 


	Cobia & Henderson (2007): Chapter 5;
ASCA (2012), Management, pp. 41-82; Accountability, pp. 99-124


	-Philosophical, Vision, and Mission Statements and Objectives for Your Prospective School Counseling Program Due. These statements should be in line with the vision and mission of the state, district and the site school. These objectives should reflect the domains in the ASCA National Standards for School Counseling Programs. 



	2/25/15

Week 7
	Facilitating Academic Transitions 
	Cobia & Henderson (2007): Chapter 6; Appendix B, ASCA National Standards for Students (pp. 267-272)

	-School Data Profile Analysis/ Needs Assessments/Student Standards Due



	3/4/15

Week 8
	Guidance 

Curriculum,

	Cobia & Henderson (2007): Chapter 7;

Article: Chita-Tegmark, M., Gravel, J.  W., Serpa, M. D. L. B., Domings, Y., Rose, D. H. (2011/2012).

	-Transition Program Due



	3/11/15

Week 9
	Professional Development/

Independent Study/School Visits
	
	

	3/18/15

Week 10
	Individual 

Planning,

Principles of Career Planning and College Admissions/Common Core





	Cobia & Henderson (2007): Chapter 8;

Common Core State Standards Initiative Website:
http://www.corestandards.org/


	-Student Demonstration #1
-Academic Lesson Plan Due



	3/25/15

Week 11
	Spring Break

	
Chapter 9;



	

	4/1/15

Week 12


	Responsive 

Services: Counselor Delivered Interventions


	Cobia & Henderson (2007): Chapter 9;

Article: Knox, K. S., & Roberts, A. R. (2005)
	-Student Demonstration #2

-Career Lesson Plan Due



	4/8/15

Week 13


	Responsive 

Services: Counselor –supported Interventions,
Closing the Achievement Gap/ Peer Helping
	Cobia & Henderson (2007): Chapter 10;

ASCA (2012), pp. 83-98.


	-Small Group Action Plan Due

	4/15/15

Week 14


	System Support/RTI 


	Cobia & Henderson (2007): Chapter 11;

Website: Center on Response to Intervention

http://www.rti4success.org/


	-Closing the Achievement Gap Program Due

-Closing-The-Gap Results Report Due
-Student Demonstration #3

-Personal/Social Lesson Plan Due



	4/22/15

Week 15


	Legal and 

Ethical 

Concerns


	Cobia & Henderson (2007): Chapter 12;

Appendix C (pp. 273-282);

Articles: Lambie, G. W. (2005);  Crespi, T. D. (2009)
	-Student Demonstration #4

-School Emergency Management Plan Due
-School Counseling Brochure Due


	4/29/15

Week 16


	Reflections and Course Evaluation
	
	-Professional Identity Statement and Future Career Plan Due.

-School Counselor Performance Appraisal Due

-Comprehensive Developmental SC Program Binder Due




6. 
Course Requirements:

1. The expectation is held that students will attend all classes and read the book chapters and articles and complete other assignments prior to class. Active participation is essential and will be evaluated in the following way: 
Satisfactory (90-100 pts.) – Proactive/reactive participation: leading, originating, informing, challenging contributions that reflect in-depth study, thought, and analysis of the topic under consideration as well as a demonstrated ability to listen to and build upon the ideas of others. 



Minimally acceptable (80-89 pts.) - Passive participation: present, awake, alert, 


        attentive, but not  actively involved.

Unsatisfactory (0-79 pts.) - Uninvolved: absent, present but not attentive, sleeping, 
       irrelevant  contributions that inhibit or impede the progress of class discussion.
2. All assignments must be submitted via Canvas. Missing assignments will NOT be accepted after due dates and times. 

1)         Classroom Guidance Lessons
            Students will develop three classroom guidance lessons, one in each of the following three domains:  academic, career, and personal/social development. In putting together the lessons consideration should be given to developmental appropriateness of students reflected in selected student competencies and implications for a multicultural student population. Students are required to refer to the ASCA National Standards for Students Developmental Crosswalking tool when they formulate student competencies and corresponding lesson plans. All three lessons will be developed as group work and presented in groups.
2)        Comprehensive Developmental Program
            Each student will complete and submit the following assignments: (1) personal beliefs, mission statements collected from diverse entities, school counseling philosophical statement, vision statement, mission statement and objectives, (2) school data profile analysis, (3) needs assessments, (4) standards for student academic, career and personal/social development, (5) annual calendar for school counseling department, (6) weekly school counseling activities schedule (7) a transition program, (8) a closing achievement gap program, (9) a school emergency management plan, (10) 3 classroom guidance lessons, (11) annual agreement, (12) small group action plan, (13) school counselor performance appraisal, (14) use of time assessment, (15) closing-the-gap results report, (16) school counseling program assessment, (17) list of community resources, (18) school counseling brochure, and (19) professional identity statement and future career plan.
            These assignments will be revised based on instructor feedback and will ultimately be compiled into a program binder organized into four different sections: Foundation (1, 4, 19), Delivery (10), Management (2, 3, 5, 6, 7, 8, 9, 11, 12, 15, 17, & 18), and Accountability (13, 14, & 16) as outlined by the American School Counseling Association (ASCA).  This binder is due on the last class day. 
3)         Individual/Class Visits to School Counseling Programs at Local School
            Individual students are required to visit two local schools to learn about their school counseling programs. One of these visits should be to an elementary school (P-5) and the other visit should be to a middle or high school (6-12).  

4)
Students are required to write one (1) reflection summarizing their course experiences due at the end of the semester.  The reflection should be 4-5 pages total. Within the 4-5 pages, students should cover each of the following topics: (a) your individual visits to school counseling sites, (b) reading book chapters and articles, (c) all non-lecture class activities, and (d) lectures and guest lectures. For each topic, please be sure to address the following two questions: (a) How have these activities contributed to improve your school counseling knowledge and skills in developing your school counseling competencies?; (b) What could have been done differently to have your experiences more meaningful and productive?  

7. Grading and Evaluation:

	Requirements

	Total Possible Points
	
	

	Class participation
	100 
	
	

	Foundation
Delivery

Management

Accountability

Presentations

Reflection
	50
30

120

30

40

30
	
	

	
	
	
	

	
	Total=

400 Possible Points
	
	


	Pt. Range  
	Grade



	400-360
	A

	359-320
	B

	319-280
279-240
	C

D

	under 279
	F


8. Class Policy Statements:

A. Participation:  Students are expected to participate in all class discussions and participate in all exercises.  Assignments are due on announced dates. Unexcused late assignments are unacceptable. It is the student’s responsibility to contact the instructor if assignment deadlines are not met. Students are responsible for initiating arrangements for missed work. Students must satisfy all course objectives to pass the course.

B. Excused Absences:  Students are granted excused absences from class for the following reasons:  Illness of the student or serious illness of a member of the student’s immediate family, the death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for University classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays.  Students who wish to have an excused absence from this class for any other reason must contact the instructor in advance of the absence to request permission.  The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence.  Appropriate documentation for all excused absences is required. Please see the Student Policy eHandbook for more information on excused absences (http://www.auburn.edu/student_info/student_policies/).
C. Disability Accommodations: Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. To set up the meeting, please contact the instructor by e-mail. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
D. Honesty Code:   All portions of the Auburn University student academic honesty code (Title XII) found in the Student Policy eHandbook will apply to this class.  All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.
E. Course contingency: If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, and addendum to your syllabus and/or course assignments will replace the original materials. 

F. Professionalism:  As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

· Engage in responsible and ethical professional practices

· Contribute to collaborative learning communities

· Demonstrate a commitment to diversity

· Model and nurture intellectual vitality

Related Websites:
US Dept. of Education


http://www.ed.gov/
The Education Trust



http://www.edtrust.org/main/indes.asp
ERIC Clearinghouse on Assessment 
http://ericae.net/
American Counseling Association

http://counseling.org/
American School Counselor Association
http://www.schoolcounselor.org/
National School Boards Association

http://asbj.com/achievement/index.html
Presentations assistance


http://www.ncjrs.org/pdffiles1/ojdp/178997.pdf
Forum on Child and Family Statistics

http://www.childstats.gov/
Annie E. Casey Foundation Kids Count
http://www.aecf.org/kidscount/kc


CACREP 2009 Standards

            http://www.cacrep.org/2009standards.html
Alabama Board of Examiners in Counseling
http://www.abec.alabama.gov/
Center for School Counseling Outcome 

Research and Evaluation


http://www.umass.edu/schoolcounseling/
National Office for School Counselor

Advocacy




https://nosca.collegeboard.org/
Articles to Read:

Brigman, G., & Campbell, C. (2003). Helping students improve academic achievement and school success behavior. Professional School Counseling, 7, 91-98.

Chita-Tegmark, M., Gravel, J.  W., Serpa, M. D. L. B., Domings, Y., Rose, D. H. (2011/2012). Using the universal design for learning framework to support culturally diverse learners, Journal of Education, 192(1), 17-22.
Crespi, T. D. (2009). Group counseling in the schools: Legal, ethical, and treatment issues in school practice, Psychology in the Schools, 46(3), 273-280.


Janson, C., Stone, C., & Clark, M. A. (2009). Stretching leadership: A distributed perspective for school counselor leaders, Professional School Counseling,13(2), 98-106.

Knox, K. S., & Roberts, A. R. (2005). Crisis intervention and crisis team models in schools, Children & Schools, 27(2), 93-100.

Lambie, G. W. (2005). Child Abuse and Neglect: A Practical Guide for Professional School Counselors, Professional School Counseling, 8(3), 249-258
Schenck, Anctil, Smith, & Dahir (2012). Coming full circle: Reoccuring career development trends in schools, The Career Development Quarterly, 60, 221-230. 

Sink, C. A., Akos, P., Turnbull, R. J., & Mvududu, N. (2008). An investigation of comprehensive school counseling programs and academic achievement in Washington State middle schools. Professional School Counseling 12, 43-53.

