Clinical Residency in Area of Specialization: Social Science Education 

CTSE 4923/7926: Spring 2017
Instructor:







Class Sessions:

Jada Kohlmeier






Full time in schools 15 weeks
5064 Haley Center








844-3834







Office Hours:


kohlmjl@auburn.edu






Friday 8:00-11:30 and by appt.
2.
Date Syllabus Prepared: 
Spring 2009, Updated Spring 2017
3.  Texts: 
College of Education Internship Handbook

Martorella, P. A. (2006) Teaching Social Studies in Middle and Secondary Schools. Macmillan Pub. Co. and other instructional materials as required by the individual field-based setting

4.
Course Description:

Supervised teaching in a public secondary school, accompanied by scheduled discussions to analyze and evaluate the intern’s experiences.

5.  Course Objectives:
Course objectives include a subset of key indicators from the Alabama Quality Teaching Standards and program-specific indicators. Indicators assigned to CTSE 4920 are highlighted on the performance assessment templates included in the attachments.

6.  Course Content and Schedule:
Weeks 1-15: Directed professional experience at the placement site.
Interns are expected to apply content from their university program of study to the successful completion of their 15-week internship experience.  We recommend that interns begin by observing at least a few days, then assisting their teachers with group work or with individual students who need help.  By the second week, interns should begin to assume some teaching responsibilities and observe other teachers recommended by their cooperating teachers.  During this time interns should finalize plans for their first teaching units.  By the third week, interns should begin teaching their first units.  As the semester progresses they should continue to pick up classes until they carry the full load.  We suggest that independent, full-time teaching should continue for a minimum of four weeks.  At the discretion of the cooperating teacher, the intern may begin to phase out teaching responsibilities as the semester nears its conclusion.

We expect interns to plan systematically and to submit these plans for approval well in advance of implementing them. We expect interns’ unit planning to center on important, enduring social studies questions and issues and to feature a variety of instructional techniques.   

7.
Course Requirements/Evaluation: 

1.
Daily, punctual school attendance and professional participation in school activities for 15 school weeks.

2.
Observation/teaching journal 

3.
Lesson/unit plans

4.
Instructional experiences (3 observations/conferences by university supervisor and weekly evaluation by cooperating teacher) 

5.
Participation in professional and co-curricular activities 

6.
On-campus seminar attendance 

7.
Professional Work Sample including documenting the planning, implementation, reflection and analysis of student learning on a single teaching event during internship.




The Alabama State Board of Education requires all students completing teacher certification programs to be assessed using the Alabama Quality Teaching Standards (AQTS) and program-specific standards. Key internship assessments aligned with the AQTS are (1) the Professional Work Sample, (2) PEPE, and (3) the Inventory of Candidate Proficiencies. Assessment resources include the following: 

· directions and rubrics for key assessments – Internship Handbook, pp. 16-24

· alignment of AQTS with the College’s 15 candidate proficiencies – Attachment A
· alignment of Alabama program-specific indicators with the College’s 15 candidate proficiencies – Attachment B
· alignment of candidate proficiencies with the key assessments – Attachment C
The final internship grade (S, U) is determined by the university supervisor and the cooperating teacher based on the key assessments which include a holistic evaluation of the student’s performance throughout the semester (e.g., Inventory of Candidate Proficiencies). The Inventory of Candidate Proficiencies (ICP) is completed by the cooperating teacher and university supervisor at two points: mid-term and the semester’s end.  
Key dates of assignments are on the “Checklist for Interns and Blackboard.
8.
Class Policy Statements
Participation:  Students are expected to participate in all class discussions and participate in all

exercises.  Assignments are due on announced dates. Unexcused late assignments are unacceptable.  It is the
student’s responsibility to contact the instructor if assignment deadlines are not met.  Students are responsible for
initiating arrangements for missed work.  Students must satisfy all course objectives to pass the course.

Attendance: Attendance is required for all classes unless excused prior to class meeting.

a. Excused absences: Students are granted excused absences from class for the following reasons: illness of the student or serious illness of a member of the student’s immediate family, the death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for university classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays. Students who wish to have an excused absence from class for any other reason must contact the instructor in advance of the absence to request permission. The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence. Appropriate documentation for all excused absences is required. Please see the Tiger Cub for more information on excused absences. 

b. Make-Up Policy: Arrangement to make up missed work due to properly authorized excused absences must be initiated by the student within one week of the end of the period of the excused absences(s). Except in unusual circumstances, such as the continued absence of the student or the advent of university holidays, make-up work will be completed within two weeks of the date that the student initiates arrangements for it. Except in extraordinary circumstance, no make-up work will be arranged during the last three days before the final exam period begins.

Unannounced quizzes:  There will be no unannounced quizzes.

Accommodations: Students who need special accommodations in class, as provided for by the American Disabilities Act, should arrange a confidential meeting with the instructor during office hours the first week of classes - or as soon as possible if accommodations are needed immediately. You must bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have these forms but need accommodations, make an appointment with the Program for Students with Disabilities, 1244 Haley Center, 844-2096.
Honesty Code:  The University Academic Honesty Code and the Tiger Cub Rules and

Regulations pertaining to Cheating will apply to this class.

Professionalism:  As faculty, staff, and students interact in professional settings, they are expected

to demonstrate professional behaviors as defined in the College’s conceptual framework. These

professional commitments or dispositions are listed below:

· Engage in responsible and ethical professional practices

· Contribute to collaborative learning communities

· Demonstrate a commitment to diversity

· Model and nurture intellectual vitality

Justification for Graduate Credit: Graduate Students will connect all Professional Work Sample planning and reflection to pertinent research.

CHECKLIST FOR AU SOCIAL SCIENCES INTERNS

Spring 2017
· All due dates for all assignments will be no later than Friday 8:00 a.m.
· Check Tigermail e-mail at least once a day.  Use Tigermail for correspondence.

· Most of these forms and hand-outs are available on a Canvas site for this course.

· Attendance is essential.  Any missed days for “excused absences” must be made up after the last official day of classes.  You are excused for College Interview Day and for our PWS reflection.

· Notification of absences:  (1) Cooperating Teacher; (2) School; (3) University Supervisor.  In that order, but all three.
1. Wednesday, January 11:  Report to school and give cooperating teacher the two letters from Drs. Saye and Kohlmeier as well as a copy of the hand-book for Curriculum and Teaching Interns. 

2. Friday, January 13:  Information Sheet (If your school is on block schedule, please note different days (red, white, blue, etc.) and add another line for additional blocks as needed.) [email]


3. Friday, January 20:  
a. Self-assessment (pp. 40-41 Handbook).  [hc]
b. Semester Goals to cooperating teacher and university supervisor (p. 42). [hc]  We would like you to set one goal from Standard #1, one from #2, and one from #3 or #4.  For example, “I will design each lesson to clearly connect to a controversial central question” would connect to Standard 1.1 and 1.3.

4. Friday, January 27:  Begin Weekly Assignments and continue each Friday 
a. Weekly Overview (Canvas, one per lesson prep) – this if for the week following the most immediate week .  Must be signed by Cooperating Teacher (if you’re not teaching yet, write up what your teacher is doing).  For example, on January 29 your overview would be for the week of February 8-12. [email to supervisor & hc]
b. Observation Reflection form (Canvas) for week completed, must be signed by Cooperating Teacher [hc]

5. 3-day lesson Overviews for first and final observed lessons:  Due one week prior to observation for feedback from supervisor. [Email]

6. Detailed Lesson Plans:  Due on observation days.  These must conform to model used in methods classes.  They must be original lessons unless prior arrangement with university supervisor.  See example on Canvas for guidance. [HC]


7. Friday, February 10:  PWS Lesson Overview and Unit Frame – Part Ib&c [email]
a. PIH Unit Frame for entire unit
b. Lesson Outline for specific PWS lesson within the unit (approximately 2-3 pages); This is NOT a fully scripted plan, so you should use Roman numerals or bulleted lists:
- objectives
- activities – describe activities you plan to develop
- scaffolds you will develop and how they will be used
- assessment and rubric you will design and explain how it prepares the students to answer the CQ in the proposed culminating activity on the Unit Frame

c. Academic Language Rationale

8. Friday, February 17:  PIH Planning Log  - Part Id [email]

9. Friday, February 24: Professional Work Sample Lesson Plan (with rubrics and scoring criteria) due to your cooperating teacher and university supervisor:  See PWS hand-out Part Ie.  Final draft will be due when PWS lesson is taught and observed. [email]

10. Tuesday, March 7:  Interview Day – 8:00-3:00 – Beard Eaves Colliseum

11. Friday, March 10: Email your university supervisor when you have tested a 3 minute video segment of you working with small groups of students testing the audio and visual quality.
 
12. Wednesday, March 29 Professional Work Sample Group Reflection: 8:30-12:30 pm. & afternoon
a. Lesson Summary (4 copies):  See PWS hand-out, Section IIa [hc & email]
b. Self-Assessment of PWS lesson
c. Midterm Evaluation:  One filled out by you and one by your cooperating teacher, each signed.  (see Handbook). [hc]
d. Professional Dispositions Checklist:  One filled out by you and one by your cooperating teacher, each signed. (see Handbook) [hc]
e. Goals you set at start of internship
f. Video segments: two, 10 min (max) clips saved on thumb drive

13. Friday, March 31:  

a. Post-Reflection narrative to university supervisors:  PWS hand-out IIIb. [email]
b. New Goals for second half of internship (if applicable).

14. Monday, April 10:  Internship Portfolio (PWS and Philosophy Statement).  PWS hand-out for details. [HC – in divided notebook by sections – no plastic sleeves please]

15. Friday, April 28:  Last Day In Schools


16. Monday, May 1:  Final Intern Meetings
9:00 am -12:00 pm individual conferences with supervisor
3:00-5:00 college wide meeting HC 2370

Documents due: triple check for signatures!!!!
a. EDUCATE Alabama summative assessment, one from you and one from cooperating teacher [hc]
b. Professional Dispositions checklist – one from you and one from cooperating teacher  [hc]
c. Internship Verification form (Canvas) [hc]
** Successful completion of the student internship is dependent upon fulfillment, according to prescribed timetables, of all professional responsibilities outlined in The Handbook for Internship, by the University Supervisor, and by the Cooperating Teacher and hosting school system.

In the event that a student intern fails to fulfill their responsibilities in the prescribed manner, the procedure will be as follows:

A. 1st failure to properly fulfill professional responsibilities – formal warning from supervisor that internship is in jeopardy if negligence continues.

B. 2nd failure to properly fulfill professional responsibilities – Meet with Dr. Saye and supervisor to discuss conditions for continuing internship with a formal written statement of conditions for continuation.

C. 3rd failure to properly fulfill professional responsibilities – Depending upon circumstances, receiving an Incomplete or Failure for internship.

Contact Information for supervisors:
Dr. John Saye





Dr. Jada Kohlmeier

5054 Haley Center




5064 Haley Center
Auburn, AL  36849




Auburn AL, 36849
334-844-6891 (office)




334-844-3834 (office)
334-524-3976 (cell)




334-663-5192 (cell)


 
Email: sayejoh@auburn.edu

 

Email: kohlmjl@auburn.edu 
Auburn University Secondary Social Sciences Education Internship Portfolio

Professional Work Sample Guidelines

The intention of the professional portfolio is to highlight your growth and strength as an educator during your internship.  The audience for this portfolio is first your university supervisor, and secondly any potential employer.  This portfolio should illuminate your strengths as an educator including your ability to plan and implement instruction, assess learning in your students and yourself, and your ability to adjust your teaching based on careful, evidence-based reflection.
For your PWS lesson, you will conceptualize a PIH unit centered on an evaluative central question related to a persistent issue.  Within that unit, you will plan one key lesson, essential to the students’ ability to answer the CQ for the broader unit.  A PWS lesson in the PIH model includes assumptions of multiple instructional interactions such as a grabber, background lecture/research, individual or group construction of learning, debate and discussion, etc.  For example, one Think Aloud lesson would include:  (1) grabber for relevance of topic/question; (2) historical context and background (lecture, maps, etc.); (3) class reading of “Think Aloud” document of historical dilemma faced by the leader; (4) expert group research of advisor opinion on options; (5) collaborative group of advisors coming to consensus on advice to historical figure; (6) reporting and class discussion of pros/cons of decisions; (7) revelation of historical event and results; (8) individual assessment in which each student shares judgment on appropriateness of decision made by historical figure.  
Part I:  Lesson Planning
a. One page narrative explaining how the lessons of your unit work together to assist students in exploring and deciding the central question.  Explain why you feel the content is significant to future citizens and how each lesson builds toward the culminating activity.  Explain why you selected the focus lesson to become your PWS and what students experienced in lessons before and after the PWS lesson.  [Note:  This is not the same as the narrative in Section II.]


b. PIH Planning Log:  Conceptualizing Instruction – Framing the Unit (the entire unit, not PWS lesson)


c. Academic Language Rationale (EdTPA).


d. PIH Planning Log:  Conceptualizing Instruction – Planning a PBHI Lesson
 

e. Lesson Plan for PWS lesson within PIH unit: This lesson should be thoroughly scripted and all scaffolds and student materials provided.


Part II:  Implementing the Lesson
a. One page summary of the teaching of your lesson describing the procedures and your role as the teacher (and how that might have differed from your original plan)


b. Cooperating teacher and university supervisor assessments


c. Video: Two, 10-minute (maximum), unedited segments. One segment should show you demonstrating the relevance of the learning task and question. One segment should show you working with small groups scaffolding their understanding of disciplinary learning. Ideally the video would be from the same lesson observed by your university supervisor, but exceptions are possible if agreed upon with your supervisor.


d. Student work: You will include three samples of student work, rubrics, your feedback, etc. as data in your portfolio.  This assessment data may come in the form of products created during the lesson and/or assessments carried out at the end of the unit.

Part III:  Teaching Reflection
a. Self-assessment of lesson, including anecdotal evidence from video and other learning segments to support your assertions. 
b. Post-group sharing reflection:  After the discussion, review the lesson goals and objectives you outlined in the planning scaffolds and your lesson plan.  Write thorough responses to the following two questions:
1. What additional insights into your lesson and students did you gain through the group reflection?

2. What changes might you make in your teaching as a result of this conversation?


Part IV:  Analysis of Student Learning
The purpose of this section is for you to use the assessment of student learning to evaluate your success in teaching your learning goals in this lesson so you can make necessary adjustments in the future.  Using the assessment data collected during the lesson and/or culminating activity, evaluate the progress each of your students made toward achieving your learning goals for this lesson.  Do this by considering the trends in the work they produced (tests, scaffolds, products, etc.). 
Introduction (1-2 paragraphs)

· orient reader to section

· define lesson objectives and purposes; provide very brief recap of lesson

· describe assessments that measured learning

Define Teacher Expectations

· describe expectations for each assessment (define exemplary student work/explain rubric)

· focus on most significant assessment 

Examine Broad Trends

· look for trends across whole class – percentages are helpful (achievement by prior achievement in previous units/assessments/course grade, SES (if you can get it), comparisons between classes, short-term v. long-term memory of information, etc.)

· if trend exists, explain – big picture snapshot of trend

· use tentative wording

Examine 3 Student Work Samples (one focus student must have specific learning needs – IEP, 504, ELL, struggling reader, underperforming student, gifted student)
· explain what student work reveals about learning 
· consider student mastery of content/skills you set as goals in your objectives

· tie student work to rubric, expectations, and/or objectives – provide rationale for student work you chose (best example, good example, poor example?)

· be specific - use examples to support claims of learning – refer to labeled student work samples often

Informal Indicators of Student Learning

· speak to informal observations of students and what they reveal about learning (engagement, participation, confusion, time allotment, etc.)  You might reference self-reflections and observations made on focus students.
Implications for Future

· What modifications does the data suggest are needed for the lesson to succeed if taught it again?

· What insights have you gained through this lesson that you can apply to other units and lessons in the future?

· Be sure to include data to support these implications – connect to the analysis of student work
Part V:  Professional Philosophy Statement
Edit your philosophy statement from 4060 to include in your portfolio.
