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1. Course Number:
HIED 7270
Instructor:

Antonio Duran, Ph.D.  
Course Title:

Overview of Postsecondary Education
Class Date/Time:
Tuesdays, 5:00pm to 7:50pm 
Class Location:
Hyflex Format (see below for dates)



In-Person Location: Haley 2438



Zoom Link: https://auburn.zoom.us/j/85325359013
Office:


Haley Center 4082
Cell Phone:

(602) 626-0777
Office Hours:

Anytime by appointment; Sign up for a meeting with me at: https://antonio-duran.youcanbook.me/
E-mail:

antonio.duran@auburn.edu
2. Catalog Overview:
Overview of the history and evolution of postsecondary education.


Credit Hours:   
3 semester hours

Pre-/Co-requisites:
Graduate student status

3.
Required Text:
Thelin, J. R. (2019). A history of American higher education (3rd ed.). Baltimore, MD: John Hopkins University Press.
4.
Suggested Text:
American Psychological Association. (2020). Publication manual of the American psychological association (7th ed.). American Psychological Association.
5.
Course Description:
“The academy never stood apart from American slavery—in fact, it stood beside church and state as the third pillar of civilization built on bondage” (Wilder, 2013, p. 11).

This graduate course traces the history and evolution of U.S. higher education from the colonial era to the present. Emphasis is placed on how colleges and universities shape and, at the same time, are shaped by local, regional, national forces and influence governance, institutional types, roles of faculty, student demographics, curriculum, equity, academic and student affairs, and alternative models of postsecondary education. To this end, this course explores four enduring questions:
· How has higher education evolved?

· What is the purpose of higher education?

· How has U.S. higher education (re)produced systems of exclusion and inclusion throughout history?

· What role do scholars, practitioners, and policymakers play in shaping higher education? 

Addressing these questions is intended to deepen students’ understanding of U.S. higher education history as well as the impact that colleges and universities have on American society.
6.
Course Objectives:

In this course, students will…

1. Examine historical factors that influence contemporary U.S. higher education (e.g., governance, curriculum, and students).

2. Articulate the histories of exclusion and inclusion of diverse communities in U.S. colleges and universities from a critical perspective.

3. Use historical methodologies and methods to explore, critically analyze, and contribute historical knowledge to the profession.

4. Develop competence in analyzing, synthesizing, and communicating information related to the history of higher education.

5. Describe how one’s understanding of history applies to professional practice in higher education.

7.
Course Expectations and Structures
Learning in the Time of COVID-19

At the time of creating this syllabus, the world continues to wrestle with the effects created by COVID-19. The evolution of this pandemic has had a profound impact on Auburn, the field of higher education, the nation, and all of us. Although we do not know what the future holds, I do want to make it very clear that my commitment to you as an instructor is to support you as individuals first. This syllabus represents an outline for our time together, but as I note below, the syllabus is a working document. I am happy to modify assignments, deadlines, and other aspects of the class as circumstances dictate based on what is reasonable for you and your learning process. As always, please do not hesitate to reach out if I can be of assistance to you during this time. 
Engagement with Your Classmates & The Instructor
Active engagement and participation are important; however, participation does not mean merely verbal interaction or taking up air time. I recognize that individual participation is influenced by a range of factors, including learning style. Participation, therefore, is not based on the frequency of participation, but the quality. Discussions in class are about learning; not always having the “right” or most profound comment. I encourage each of you to challenge yourself to contribute as fully as possible. This will be especially important as it relates to your work in your small timeline groups throughout the semester. 
Timeliness

Please arrive on time for all class meetings. The success of this class necessitates the timely completion of required work. There are a number of assignments in this class, and ones that are team-oriented. Getting behind will have serious consequences for both you and those with whom you are working. Late work will need to be discussed with me in advance.
APA style and Quality of Writing
All written work must be completed using the Publication Manual of the American Psychological Association (APA), 7th edition. Quality of writing, including proper documentation, grammar, and congruence with APA-style, will be taken into account in evaluation of your work. Be sure to carefully proofread and edit all your work.

Open Communication in Graduate Studies

Graduate studies can be, at times, difficult and overwhelming. If there is anything in your life that is preventing you from being the best scholar-practitioner in this class and beyond, please feel free to reach out to me so that we can discuss. My ultimate goal is to have you learn and engage in this class/the program in ways that are helpful/healthy for you. 

8.
Assignments:

Please submit all written assignments as Word documents (e.g., .doc, docx) on Canvas by class time on the day they are due. If you would like constructive feedback prior to submitting assignments, you must make arrangements with me at least one week prior to the deadline. When submitting assignments, please use the following naming convention: Last Name, Initial of First Name, and Assignment Title (e.g., DuranA--ThelinSingleStoryEssay).
Also, note that when page limits are provided, these do not include your cover page or references. Thus, a 3-4 double space page paper would have to be 3-4 double space pages of writing. 
Attendance & Participation (10%)
Attendance - Your attendance is very important to the functioning of the entire class and your participation is taken into account in the evaluation of your performance in the course. Unexcused absences will be reflected in final grades. If you must be absent from class for reasons of illness or other obligations, please send me an email message in advance of class. We will work together to see how you can make up what you missed that particular week.
Participation - This is a graduate class and designed for a seminar format which
depends upon active student engagement and group discussions. As such, preparation for each class, thorough completion of each week’s readings as well as thoughtful reflection on the topics, is critical to your own learning as well as the learning environment of the entire class. Active participation means critically reading all articles and books prior to each class, reflecting on the authors’ arguments, thinking about the relationship of the readings to your life and work, generating and asking questions, contributing in small groups/pairs, and being engaged in class discussions. 
A Note on Reading – For many of you, this will be the first time that you take a class where you read historical texts. Note that the expectation is not that you memorize dates and events (I’ll let you know which ones are important to remember). Rather, the intention is that you read for major themes on what characterizes the specific periods or institutional types that we are engaging with and how these lessons translate to contemporary times. 
Thelin’s Single Story Essay (10%)

Submit a 3-4 double spaced page paper that addresses the single stories that you see evidenced in A History of American Higher Education (Thelin, 2011) based on the additional texts that we have read in class and our course discussions. Note that you should be articulating how Thelin himself perpetuates single stories and potentially erases/minimizes the perspectives of certain groups, not how higher education institutions overlooked minoritized populations. Questions that you should address in the essay are as follows:

· Which groups and perspectives does Thelin emphasize in the text? How does Thelin foreground them? 
· Which groups and perspectives are less emphasized in Thelin’s text? Which voices have yet to be amplified? 
· What myths, stereotypes, or narrow-minded realities are perpetuated in this book? 
· How do the answers to the questions above perpetuate Thelin’s single story?

Revisit Chimamanda Ngozi Adichie’s TEDx, “The Danger of a Single Story, to inform your thinking. Furthermore, I encourage you to bring in other class readings to make your claims in the essay. 
Please reference the rubric found on Canvas that details the ways that I will be assessing your essay. 
Due: Week 5 (February 9th)
Institutional History and Development Infographics & Reflection Paper (20%)
 

In order to dive deeper into the topics we will be covering each week, you (alongside another classmate) will be tasked with researching an institutional history that exemplifies the contexts we will be discussing in class. During the second week of class, you will have the opportunity to sign up for the week you would like to present. Please note that you can connect with me to determine the relevance of the institution that you are interested in researching. This assignment will be relevant to the following weeks:

· Week 7: February 23rd (Liberal Arts College or Land-Grant University)

· Week 8: March 2nd (Women’s College)

· Week 9: March 9th (Historically Black College & University)

· Week 10: March 16th (Selective Institution)

· Week 13: April 6th (Kent State University or University of California, Berkeley) 

· Week 14: April 13th (Minority-Serving Institution)

Develop two infographics where one highlights the historical development of your chosen institution and the other showcases a period of five to ten years at the institution to address substantial concerns that students, faculty members, or administrators raised during that period. You may use Canva or a related program to develop your infographic.  
The historical development infographic should address the following points:
1. By whom, when, and in what social/historical context was the institution created?
2. What has been its primary educational mission? This may include serving a certain population demographic, as well as curricular focus.
3. Has that mission changed over time and if so how?
 
The infographic which explores a substantive issue during a specific five to ten-year period, should cover the following:
1. What is the nature of the concern(s) you have chosen?
2. What is your critical, informed analysis of those issues and how they were addressed at this institution?
During class, you will be allocated approximately 25 minutes to present and facilitate conversation regarding the two infographics that highlight historical developments of the institution and that illustrate a substantial issue or concern raised by students, faculty members, and/or administrators over a period of five to ten years. I will ask you all to come prepared to critique the histories you have reviewed, by answering the following questions:

a) What is the “purpose” of the history (to chronicle, to elicit support, as an apologetic, etc.)?
b) Who is the target audience?
c) What voices are absent in the story?
Note that this should not be a simple presentation. Instead, you should engage your classmates by asking questions of them (e.g., what they notice, how does this connect to our larger topic for the week, what are their thoughts on the actual histories themselves). 
 
You will also be asked to write a 2-3 double spaced page individual reflection paper. In this paper, you will discuss your process in searching for the institutional history, the hidden histories that you noticed while searching for information, and what this institutional history means for the larger period of U. S. higher education. 
Please reference the rubric found on Canvas that details the ways that I will be assessing your assignment. 

Due: Week You Signed Up For
Oral History Interview, 1950-1995 (25%)
This assignment will allow you to bring to life the stories that you are learning about in class or that you have a particular interest in personally. Specifically, this assignment will ask you to engage in an oral history project with someone who attended college in Alabama (preferably) or in the South broadly between the 1950-1995 period. In particular, this person should identify with a marginalized community (e.g., a Person of Color, a queer/trans individual, or a disabled person). I would encourage you not to select a person with whom you have a preexisting relationship. 
Craft a list of questions based on your understanding of the historical context. Then, conduct an oral history interview with the individual. When done, write a short essay, including quotes from the interview. Also, please draw from secondary sources to support the individual’s perspectives. Your oral history essay should be no more than a 5 double spaced page paper. 
The essay should address the following questions:

· What did the individual’s history reveal about their time at the institution relevant to the topics that we have been discussing in class?

· How did they describe their identities or the identities of others playing into experiences at the institution?

· What details would you have liked to learn more about of? 

· How does their story relate to the larger historical topics present in the course? 

· Conclude with what you learned from conducting the oral history interview and what you might have done differently moving forward. 

Please hand in a transcript of the interview along with your essay. Note that Zoom provides you with a rough transcript that will be allowable for this product. 
Please reference the rubric found on Canvas that details the ways that I will be assessing your essay. 

Due: Week 12 (March 30th)
Historical Connections to the Present Essay Proposal (5%)
By March 9th at the latest, submit a 1-2 double space page proposal that details what topic you are going to be addressing in your historical connections to the present essay. Include the rationale for what you are going to be examining (especially how it relates to social justice), a tentative structure for the paper/what events you will be pulling from, and an idea of what references/primary source you will use to guide your investigation. 

Note that you have to turn this in by March 9th at the latest. In the interest of getting feedback earlier rather than later, I would encourage you to submit this proposal in advance of this deadline and I will prioritize returning my comments in a quick manner. 

Due: Week 9 (March 9th) – at the latest
Historical Connections to the Present: A Social Justice Topic Essay (30%)
As Thelin noted, too often, institutional actors have forgotten history when addressing problems in the present. To draw the connections between historical events and higher education policy/practice today, write an 8-10 double space page essay on a contemporary issue in higher education having to deal with a social justice topic. Be sure to cite historical data and literature to provide readers with the historical context to understand this contemporary issue. This essay is intended for you to express your opinion, but your view must be based on evidence. In addition to providing historical context around this issue, I also ask that part of your essay focuses on how history can inform student affairs practice and/or higher education policy today.
A recommendation will be that you incorporate a primary source in your analysis of this contemporary issue. Consider examining the digital university archives to see if a primary source exists specific to this institution.  
Potential questions to reflect on in the essay are as follows:
· What is the relevance of the topic to practitioners, faculty, and policymakers today?
· How is the topic directly related to social justice issues?

· What were some of the earliest “iterations” or “occurrences” of this topic in higher education? How did institutions deal with this issue differently over time?

· In what ways has this issue been shaped by larger dynamics of power, privilege and oppression? (e.g., how have marginalized populations been treated? Who has had the decision to influence the issue?)

· How is it that understanding the history behind this issue can inform student affairs practice and/or higher education policy today?

Please reference the rubric found on Canvas that details the ways that I will be assessing your essay. 

Due: Week 15 (April 20th)
9.
Evaluation of Learning Assignments

Grades should not be the primary motivation in graduate school. After all, grades will not be present in your professional roles. As such, not all activities will be graded. Occasional in-class assignments (i.e., discussions, written work, etc.) will not be graded. These, and other possible ungraded assignments, should be treated as equally important to any graded assignment. Failure to treat these assignments seriously may result in a lower final grade for the course.

Below, you will find general guidelines I use when assigning grades.  As the semester progresses, I will provide additional guidelines related to grading criteria for specific assignments.   

· A = Work of excellent quality that demonstrates an excellent understanding of course material; the writing includes thoughtful and meaningful reflection; excellent writing style, grammar and mechanics.

· B = Work of good quality that demonstrates a good understanding of the course material; evidence of a fair amount of reflection, where appropriate, but still room for more depth; writing (as defined above) that is generally good but includes some mistakes and/or some places where the writing needs improvement.

· C = Minimally adequate completion of the assignment demonstrating a limited understanding of the course material; evidence of minimally adequate reflection; minimally adequate writing (as defined above).

· D = Less than minimally adequate completion of the assignment demonstrating little understanding of the course material; evidence of less than minimally adequate reflection, where appropriate; less than minimally adequate writing (as defined above).

· F = Failure to complete an assignment or completion of assignment that does not meet any of the levels of performance described above.

Distribution of Final Grade

10% = Assignment #1: Attendance & Participation

10% = Assignment #2: Thelin’s Single Story Essay
20% = Assignment #3: Institutional History and Development Infographics & Reflection Paper
25% = Assignment #4: Oral History, 1950-1995
5% = Assignment #5: Historical Connections to the Present Proposal
30% = Assignment #6: Historical Connections to the Present: A Social Justice Topic Essay
Incompletes will be granted only under dire circumstances and after consulting with me in advance. Incompletes will not be granted simply because more time is desired to complete assignments associated with this course.

10.
Course Policies:

Students with Disabilities Statement

Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to make an individual appointment with the instructor during the first week of classes – or as soon as possible if accommodations are needed immediately. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
Academic Honesty Statement

All portions of the Auburn University Student Academic Honesty code (Title XII) found in the Student Policy eHandbook will apply to this class. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.

Classroom Behavior Policy

The Auburn University Classroom Behavior Policy is strictly followed in the course; please refer to the Student Policy eHandbook for details of this policy.
Emergency Contingent Policy

If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation (such as an H1N1 flu outbreak), the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, an addendum to your syllabus and/or course assignments will replace the original materials.
Changes to Syllabus Policy
As the instructor, I reserve the right to alter the syllabus at any point in the semester to better the learning experience of those in the course. 

11.
Class Schedule:

	Week and Topic
	Readings
	Assignments Due

	January 12th: Course Overview [ONLINE]
	Required reading:
· Kimball, E. & Ryder, A. (2014). Using history to promote reflection: A model for reframing student affairs practice. Journal of Student Affairs Research and Practice, 51(3), 298-310.
· Thomas, J. W., & Foster, H. A. (2020). Higher education institutions respond to epidemics. History of Education Quarterly, 60(2), 185-201.

Suggested additional reading:
· American College Personnel Association & National Association of Student Personnel Administrators. (2015). ACPA/NASPA professional competency areas for student affairs educators. Authors. [Read pp. 18-19]
· Geiger, R. L. (2016). The ten generations of American higher education. In M. N. Bastedo, P. G. Altbach, & P. J. Gumport (Eds.), American higher education in the 21st century: Social, political, and economic challenges (4th ed., pp. 3-34). Johns Hopkins University.
· Nicolazzo, Z., & Marine, S. B. (2016). Teaching the history of U.S. higher education: A critical duoethnography. Journal for the Study of Postsecondary and Tertiary Education, 1, 215-232.
· Wilder, C. S. (2013). Prologue. In Ebony and ivy: Race, slavery, and the trouble history of America’s universities (pp. 1-11). Bloomsbury Publishing.
	

	January 19th: Historical Methods Overview & APA Tips
[ONLINE]
	Required readings:
· Chaddock, K. (2010). Oral history...as scholarship. In M. Gasman (Ed.), The history of U.S. higher education: Methods for understanding the past (pp. 19-29). Routledge.

· Peterkin, D. (2010). “Within these walls”: Reading and writing institutional histories. In M. Gasman (Ed.), The history of U.S. higher education: Methods for understanding the past (pp. 9-18). Routledge.

· Humphrey, J. R. (2010). “No food, no drinks, pencil only”: Checklists for conducting and interpreting archival research. In M. Gasman (Ed.), The history of U.S. higher education: Methods for understanding the past (pp. 44-55). Routledge.

· Sloan, S. (2012). On the other foot: Oral history students as narrators. Oral History Review, 39(2), 298-311. 

Suggested additional readings:
· Kaestle, C. F. (1992). Standards of evidence in historical research: How do we know when we know? History of Education Quarterly, 32(3), 361-366.
	

	January 26th: Colonization and the Colonial Era
[ONLINE]
	Readings Due:
· Thelin, J. R. (2019). Colleges in the colonial era. In A history of American higher education (3rd ed., pp. 1-40). John Hopkins Press. 

· Wilder, C. S. (2013). The edges of the empire: Colleges in the arsenal of European imperialism. In Ebony and ivy: Race, slavery, and the troubled history of America’s universities (pp. 15-46). Bloomsbury Press.

· Wright, B. (1988). “For the children of the infidels”?: American Indian education in the colonial colleges. American Indian Culture and Research Journal, 12(3), 1-14. 

Suggested readings:
· Harvard College. (2010). New England’s first fruits. In B. A. Kimball (Ed.), The liberal arts tradition: A documentary history (pp. 197-203). University Press of America. (Originally published 1643)
· Jackson, L. (2000). The rites of man and the rites of youth: Fraternity and riot at eighteenth-century Harvard. In R. L. Geiger (Ed.), The American college in the nineteenth century (pp. 46-79). Vanderbilt University Press.

· Wilder, C. S. (2013). “Bonfires of the Negroes”: The bloody journey from slave traders to college trustees. In Ebony and ivy: Race, slavery, and the troubled history of America’s universities (pp. 47-78). Bloomsbury Press.
	

	February 2nd: Nation Building and the Antebellum Period (1785-1860)

[ONLINE]
	Required readings: 
· Allmendinger, D. F., Jr. (1973). The dangers of Ante-bellum student life. Journal of Social History, 7(1), 75-85. 

· Thelin, J. R. (2019). Creating the “American way” in higher education: College-building, 1785-1860. In A history of American higher education (3rd ed., pp. 41-73). John Hopkins Press. 

· Wilder, C. S. (2013). Ebony and ivy: Enslaved people on campus. In Ebony and ivy: Race, slavery, and the troubled history of America’s universities (pp. 113-146). Bloomsbury Press.

Suggested additional readings:
· Dorn, C. (2017). “The good order and the harmony of the whole community”: Public higher learning in the south. In For the common good: A new history of higher education in America (pp. 30-50). Cornell University Press. 
· Sugrue, M. (2000). “We desired our future rulers to be educated me”: South Carolina College, the defense of slavery, and the development of secessionist politics. In R. L. Geiger (Ed.), The American college in the nineteenth century (pp. 91-114). Vanderbilt University Press.

· Wells-Dolan, A. E. (2010). The challenges of writing the south. In M. Gasman (Ed.), The history of U.S. higher education: Methods for understanding the past (pp. 187-199). Routledge.

· Wilder, C. S. (2013). “The very name of a West-Indian”: Atlantic slavery and the rise of the American college. In Ebony and ivy: Race, slavery, and the troubled history of America’s universities (pp. 79-112). Bloomsbury Press.
	

	February 9th: Opening Access and Shutting Doors, 1860-1920
[ONLINE]
	Required readings:
· Alridge, D. P. (2007). Of Victorianism, civilizationism, and progressivism: The educational ideas of Anna Julia Cooper and W. E. B. DuBois, 1892-1940. History of Education Quarterly, 47(4), 416-446. 

· Du Bois, W. E. B. (2010). The talented tenth. In B. A. Kimball (Ed.), The liberal arts tradition: A documentary history (pp. 359-366). University Press of America. (Originally published 1903)

· Thelin, J. R. (2019). Diversity and adversity: Resilience in American higher education. In A history of American higher education (3rd ed., pp. 74-108). John Hopkins Press. 

· Washington, B. T. (2010). Industrial education for the Negro. In B. A. Kimball (Ed.), The liberal arts tradition: A documentary history (pp. 353-358). University Press of America. (Originally published 1903)

Suggested additional readings:

· Nidiffer, J. (2010). "Poor" research: Historiographical challenges when socio-economic status is the unit of analysis.  In M. Gasman, The history of U.S. higher education: Methods for understanding the past (pp. 137-149). Routledge.

· Wilder, C. S. (2013). “On the bodily and mental inferiority of the Negro”: Institutionalizing race in the American academy. In Ebony and ivy: Race, slavery, and the troubled history of America’s universities (pp. 211-240). Bloomsbury Press.
	Thelin Single Story Essay Due


	February 16th: University Wellness Day – NO CLASS
	· Be working your oral history interviews and your historical connections to the present proposals!
	

	February 23rd: University-Building, Late 1800s – Early 1900s
[ONLINE]

	Required readings:
· Humphries, F. S. (1991). 1890 land grant institutions: Their struggle for survival and equality. Agricultural History, 65(2), 3-11.
· Nash, M. A. (2019). Entangled pasts: Land-grant colleges and American Indian dispossession. History of Education Quarterly, 59(4), 437-467.
· Thelin, J. R. (2019). Captains of industry and erudition: University-builders, 1880-1910. In A history of American higher education (3rd ed., pp. 110-154). John Hopkins Press. 
Suggested additional readings:
· Harper, W. R. (2010). The situation of the small college. In B. A. Kimball (Ed.), The liberal arts tradition: A documentary history (pp. 344-352). University Press of America. (Originally published 1900)
· Simon, J. (1963). The politics of the Morrill Act. Agricultural History, 37(2), 103-111.

· Sorber, N. M., & Geiger, R. L. (2014). The welding of opposite views: Land-grant historiography at 150 years. In M. B. Paulsen (Ed.), Higher education: Handbook of theory and research (Vol. 29, pp. 385-422). Springer.
· Staley, D. (2013, January 4). Democratizing American higher education: The legacy of the Morrill Land Grant Act Available. Retrieved from http://origins.osu.edu/article/democratizing-american-higher-education-legacy-morrill-land-grant-act
· Stein, S. (2017). A colonial history of the higher education present: Rethinking land-grant institutions through processes of accumulation and relations of conquest. Critical Studies in Education. Advance online publication. doi: 10.1080/17508487.2017.1409646
	Infographics Week 1


	March 2nd: Women’s Education and Women’s Colleges
[HYFLEX]
	Required readings:
· Palmieri, P. A. (1989). From republican motherhood to race suicide: Arguments on the higher education of women in the United States, 1820-1920. In L. F. Goodchild & H. S. Wechsler (Ed.), ASHE reader on the history of higher education (pp. 146-153). Ginn Press.
· Perkins, L. M. (1983). The impact of the "cult of true womanhood" on the education of Black women. Journal of Social Issues, 39(3), 17-28.
· Turpin, A. L. (2010). The ideological origins of the Women’s college: Religion, class, and curriculum in the educational visions of Catharine Beecher and Mary Lyon. History of Education Quarterly, 50(2), 133-158.

Suggested additional readings:
· Conway, J. K. (1974). Perspectives on the history of women's education in the United States. History of Education Quarterly, 14(1), 1-12.
· Eisenmann, L. (2002). Educating the female citizen in a post-war world: Competing ideologies for American women, 1945-1965. Educational Review, 54(2), 133-141.
· Manekin, S. (2010). Gender, markets, and the expansion of women’s education at the University of Pennsylvania, 1913-1940. History of Education Quarterly, 50(3), 298-323.
	Infographics Week 2

	March 9th: Historically Black Colleges and Universities
[HYFLEX]
	Readings due:
· Allen, W. R., Jewell, J. O., Griffin, K. A., & Wolf, D. S. (2007). Historically Black Colleges and Universities: Honoring the past, engaging the present, touching the future. The Journal of Negro Education, 76(3), 263-280.

· Brown, M. C., II., & Davis, J. E. (2001). The historically Black college as social contract, social capital, and social equalizer. Peabody Journal of Education, 76(1), 31-49. 

· Gasman, M. (2007). Swept under the rug? A historiography of gender and Black colleges. American Educational Research Journal, 44(4), 760-805.

Suggested additional readings:

· Anderson, J. D. (2010). Training the apostles of liberal culture: Black higher education, 1900-1935. In The education of Blacks in the South, 1860-1935 (pp. 238-278). The University of North Carolina Press.

· Brazzell, J. (1992). Brick without straw: Missionary-sponsored Black higher education in the post-emancipation era. The Journal of Higher Education, 63(1), 26-49.

· Gasman, M., & Commodore, F. (2014). The state of research on historically Black colleges and universities: Areas of strengths and challenge. Journal of Multicultural Education, 8(2), 89-111.
	Infographics Week 3
Historical Connections to the Present Essay Proposal Deadline

	March 16th: Standardization, Selective Admissions & Exclusion, 1900-1945
[HYFLEX]
	Required readings:
· Levine, D. O. (2007). Discrimination in college admissions. In H. Wechsler, L. Goodchild, & L. Eisenmann (Eds.), The history of higher education (3rd ed., pp. 457-473). Pearson Publishing.

· Thelin, J. R. (2019). Success and excess: Expansion and reforms in higher education, 1920-1945. In A history of American higher education (3rd ed., pp. 205-258). John Hopkins Press. 
Required readings (choose one): 

· James, T. (1985). “Life begins with freedom”: The college Nisei, 1942-1945. History of Education Quarterly, 25(1), 155-174. 
· Nash, M. A., & Silverman, J. A. R. (2015). “An indelible mark”: Gay purges in higher education in the 1940s. History of Education Quarterly, 55(4), 441-459.
Suggested additional readings:
· Bielby, R., Posselt, J. R., Bastedo, M., & Jaquette, O. (2014). Why are women underrepresented in elite colleges and universities? A non-linear decomposition analysis. Research in Higher Education, 55(8), 735-760.
· Karabel, J. (2005). The “Jewish problem” at Yale and Princeton. In J. Karabel, The chosen: The hidden history of admission and exclusion at Harvard, Yale, and Princeton (pp. 110-136). Houghton Mifflin Company. 
· Nidiffer, J. (1999). Poor historiography: The “poorest” in American higher education. History of Education Quarterly, 39(3), 321-336.
	Infographics Week 4

	March 23rd: NO CLASS
	· Be finishing up your oral history projects!
	

	March 30th: The Golden Age of Higher Education (?), 1945-1970
[HYFLEX]

	Required readings:
· Clark, D. A. (1998). “The two Joes meet. Joe college, Joe veteran”: The G. I. Bill, college education, and postwar American culture. History of Education Quarterly, 38(2), 165-189.

· Herbold, H. (1994). Never a level playing field: Blacks and the GI Bill. The Journal of Blacks in Higher Education, 6, 104-108.

· Thelin, J. R. (2019). Gilt by association: Higher education’s ‘golden age,’ 1945-1970. In A history of American higher education (3rd ed., pp. 260-316). John Hopkins Press. 

Suggested additional readings:

· Anderson, J. (1993). Race, meritocracy, and the American academy during the immediate post-World War II era. History of Education Quarterly, 33(2), 151-175.
· Hutcheson, P., Gasman, M., & Sanders-McMurtry, K. (2011). Race and equality in the academy: Rethinking higher education actors and the struggle for equality in the post-World War II period. The Journal of Higher Education, 82(2), 121-153. 
· Levine, D. O. (1986). The colleges go to war. In The American college and the culture of association (pp. 23-67). Cornell University Press.
	Oral History Project

	April 6th: Campus Activism and Student Unrest
[HYFLEX]

	Required readings:
· Astin, A., Astin, H., Bayer, A., & Bisconti, A. (1997). Overview of the unrest era. In L. Goodchild & H. Wechsler (Eds.), The history of higher education (pp. 724-738). Simon & Schuster. 

· Cohen, R. (2013). Prophetic minority versus recalcitrant majority: Southern student dissent and the struggle for progressive change in the 1960s. In R. Cohen & D. J. Snyder (Eds.), Rebellion in Black & white: Southern student activism in the 1960s (pp. 1-31). John Hopkins Press. 
· Rhoads, R. A. (2016). Student activism, diversity, and the struggle for a just society. Journal of Diversity in Higher Education, 9(3), 189-202.

Suggested additional readings:
· Altbach, P. G. (1979). From revolution to apathy: American student activism in the 1970s. Higher Education, 8(6), 609-626.

· Dilley, P. (2019). Gay liberation to campus assimilation: Early non-heterosexual student organizing at Midwestern Universities. Palgrave Macmillan.
· Nguyen, T. & Gasman, M. (2015). Activism, identity and service: The influence of the Asian American movement on the educational experiences of college students. History of Education, 44(3), 339-354.

· Ravitch, D. (1983). From Berkeley to Kent State. In The troubled crusade: American education, 1945-1980 (pp. 182-227). Basic Books.
	Infographics Week 5


	April 13th: Minority-Serving Institutions (AANAPISIs, HSIs, Tribal Colleges)
[HYFLEX]

	Required readings:
· Gasman, M., Nguyen, T.-H., & Conrad, C. F. (2014). Lives intertwined: A primer on the history and emergence of minority serving institutions. Journal of Diversity in Higher Education, 8(2), 120-138. 

· Park, J. J., & Teranishi, R. T. (2008). Asian American and Pacific Islander serving institutions: Historical perspectives and future prospects. In M. Gasman, B. Baez, & C. S. V. Turner (Eds.), Understanding minority serving institutions (pp. 111-126). SUNY.

· Stein, W. J. (1999). Tribal colleges: 1968-1998. In K. G. Swisher & J. W. Tippeconnic (Eds.), Next steps: Research and practice to advance Indian education (pp. 259-270). Chapman Printing Co.

· Valdez, P. L. (2015). An overview of Hispanic-serving institutions’ legislation: Legislation policy formation between 1979 and 1992. In J. P. Mendez, F. A. Bonner II, J. Méndez-Negrete, & R. T. Palmer (Eds.), Hispanic-serving institutions in American higher education: Their origin and present and future challenges (pp. 5-29). Stylus. 

Suggested additional reading:
· His Horse is Thunder, D. (2012). Breaking through Tribal Colleges and Universities. American Indian Higher Education Consortium. Retrieved from http://www.aihec.org/our-stories/docs/reports/BreakingThrough.pdf
· MacDonald, V. M., Botti, J. M. & Clark, L. H. (2007). From visibility to autonomy: Latinos and higher education in the U.S. 1965 – 2005. Harvard Educational Review, 77(4), 474-504.

· Tamura, E. H. (2001). Asian Americans in the history of education: An historiographical essay. History of Education Quarterly, 41(1), 58-71.
	Infographics Week 6

	April 20th: 
Access and Higher Education Today – The Final Class 
[HYFLEX]
	Required readings:
· Baez, B., & Sanchez, G. (2017). Neoliberalism in higher education: Reflections on affirmative action. Thresholds, 40(1), 40-53. 
· Patton, L. D. (2016). Disrupting postsecondary prose: Toward a critical race theory of higher education. Urban Education, 51(3), 315-342.
· Pedersen, R. (1997). Value conflict on the community college campus: An examination of its historical origins. In L. Goodchild & H. S. Wechsler (Eds.), The history of higher education (2nd ed., pp. 499-509). Pearson Publishing. 

Suggested additional reading:
· Hutchenson, P. A. (1999). Reconsidering the community college. History of Higher Education Quarterly, 39(3), 307-320.
· Nguyen, T.-H., Lundy-Wagner, V., Samayoa, A., & Gasman, M. (2015). On their own terms: Two-year minority-serving institutions. Retrieved from https://repository.upenn.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1389&context=gse_pubs
· Poon, O. A. & Segoshi, M. S. (2018). The racial mascot speaks: A critical race discourse analysis of Asian Americans and Fisher vs. University of Texas. The Review of Higher Education, 42(1), 235-267.

· Thelin, J. R. (2019). A new life begins? Reconfiguring American higher education in the twenty-first century. In A history of American higher education (3rd ed., pp. 363-398). Baltimore, MD: John Hopkins Press.
	Historical Connections to the Present: A Social Justice Topic Essay
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