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Spring 2021 SYLLABUS
1. Instructor:



Antonio Duran, Ph.D.  
Proposed Directed Studies Title:
Advanced Student Development Theory
Weekly Meeting Date/Time:
Tuesdays, 10:00am to 12:50pm 
Meeting Location:


Haley Center, Room 4082
Office:




Haley Center 4082
Cell Phone:



(602) 626-0777
Office Hours:



Anytime by appointment; Sign up for a meeting with me at: https://antonio-duran.youcanbook.me/
E-mail:



antonio.duran@auburn.edu
2. Overview:



Examination of the study of college student 





development using critical frameworks. 

Credit Hours:   


3 semester hours

Pre-/Co-requisites:


Graduate student status

3.
Required Texts:


Abes, E. S., Jones, S. R., & Stewart, D-L. (Eds.). 





(2019). Rethinking college student development 





theory using critical frameworks. Stylus.  
4.
Directed Studies Description:
“Theory is not inherently healing, liberatory, or revolutionary. It fulfills this function only when we ask that it do so and direct our theorizing towards this end.” - bell hooks
In the 50th anniversary of the Journal of College Student Development, Torres, Jones, and Renn (2009) argued: “Student development scholars and student affairs professionals should be open to new theoretical approaches and to exploring new combinations of well-known theories” (p. 593). Ever since Knefelkamp, Widick, and Parker (1979) wrote that higher education professionals should make an effort to understand college students from a holistic perspective, the study of student development has continued to evolve in order to address the ever-changing landscape of higher education (Jones, 2019; Jones & Stewart, 2016; Patton, Renn, Guido, & Quaye, 2016). Notably, while earlier theories of student development largely stemmed from positivist and constructivist paradigms (Abes, 2016; Jones & Stewart, 2016), scholars have recently articulated a need for critical and poststructural perspectives that can advance the study of student development (Abes, 2016; Jones & Abes, 2013; Torres et al., 2009). 

Illuminating these changes, Jones and Stewart (2016) advanced the imagery of three waves to discuss the evolution of college student development theories. The third wave involves the use of critical social theories to critique and extend the study of student development, foregrounding the role that systems of power and oppression play in the lives of individuals. This directed studies is a targeted examination of this third wave by using existing research to consider how student development looks differently with critical frameworks in mind. Specifically, we will explore how systems such as racism, heterosexism, trans oppression, ableism, and other power structures influence how students understand themselves, their relationships, and the world around them. To do so, we will ask questions every week. Though the questions will not always have definitive answers, they will be beneficial in our development as scholar-practitioners in the field.  
5.
Directed Studies Objectives:

In this directed studies, the student will…

1. Understand the evolution of the study of college student development 
2. Reflect on how one is positioned alongside lines of race, class, gender, sexuality, and more in relation to students in their practice
3. Articulate the underlying tenets of critical social theories such as Intersectionality, Critical Race Theory, Critical Whiteness Studies, and Queer Theory 
4. Describe how systemic forms of oppression (e.g., racism, heterosexism, trans oppression, ableism, White supremacy) shape constructs of development among college students
5. Analyze how collegians resist and enact agency against structures of power like racism, heterosexism, trans oppression, ableism, White supremacy

6.
Directed Studies Expectations and Structures

Timeliness
Please arrive on time for all directed studies meetings, which will occur weekly. The success of this directed studies necessitates the timely completion of required work. There are a number of assignments in this directed studies. Getting behind will have serious consequences for you. Work that is late, without documented medical excuse or extraordinary circumstances, will need to be discussed with me. Work that is late will be docked 5% for each day late.

APA style and Quality of Writing
All written work must be completed using the Publication Manual of the American Psychological Association (APA), 7th edition. Quality of writing, including proper documentation, grammar, and congruence with APA-style, will be taken into account in evaluation of your work. Be sure to carefully proofread and edit all your work.
Please note that for your papers, you should include a cover page aligning with proper APA formatting, but you will not need to include an abstract unless otherwise noted in assignment descriptions. 

Open Communication in Graduate Studies

Graduate studies can be, at times, difficult and overwhelming. If there is anything in your life that is preventing you from being the best scholar-practitioner in this directed studies and beyond, please feel free to reach out to me so that we can discuss. My ultimate goal is to have you learn and engage in this directed studies/the program in ways that are helpful/healthy for you. 
7.
Assignments:
Please submit all written assignments as Word documents (e.g., .doc, docx) on Canvas by the meeting time on the day they are due. If you would like constructive feedback prior to submitting assignments, you must make arrangements with me at least one week prior to the deadline. When submitting assignments, please use the following naming convention: Last Name, Initial of First Name, and Assignment Title (e.g., DuranA--AssumptionsEssay).
Also, note that when page limits are provided, these do not include your cover page or references. Thus, a 3-4 double-spaced page paper would have to be 3-4 double-spaced pages of writing. 
Attendance & Participation (10%)
Attendance - Your attendance is very important to the functioning of the entire directed studies. Unexcused absences will be reflected in final grades. If you must be absent from a meeting for reasons of illness or other obligations, please send me an email message in advance of the meeting. We will work together to see how you can make up what you missed that particular week. 
Reflexive Journaling Activity (20%)

To reimagine the potential of college student development using critical frameworks requires engaging in deeply personal reflection and analysis. To help create the learning environment for this to occur, you will have a reflexive journaling activity that will carry you throughout the semester. What I ask is that you identify a journal (i.e., physical or online). Feel free to be creative (e.g., creating a blog) with this assignment. 

Every week, you will write in this journal. Your entries will be beneficial for your own learning, but will also spark conversations for our meetings. Some questions that you may consider as you write your entries:

· How are the directed studies readings affirming and/or challenging my preconceived understandings of college student development?

· In what ways are the directed studies readings themselves limited? What perspectives may they be omitting? 

· How would other theoretical frameworks illuminate different views on the questions that we are asking?

· What is the potential of this third wave theorizing for practice?

There is no page minimum or maximum for these entries. All I ask is that you provide this enough energy to make this useful for your learning and development. That said, you will turn in your complete portfolio of entries in the final week of directed studies. 

Entries Due: Every Week Starting on Week 2
Final Portfolio Due: Week 15 (April 20th)
Assumptions of College Student Development Essay (15%)
In this very brief essay, explore the assumptions and questions you have pertaining to the development of college students. In particular, address the following four questions:

· What 3 “things” (this is a very general word that I never advise using but in this case I mean it to suggest ideas, concepts, theories, elements, dimensions, components…you get the idea!) do you know to be true about the development of college students? 

· How is it that you came to believe these are true? 

· What 3 questions do you have about college student development? 

· What do you need to know to resolve your questions and how might you best go about resolving these questions? 

We will use your responses to these questions for in-meeting discussion so please come prepared to say something about your responses. Further, your responses to these questions may serve as a great springboard for identifying the focus of your third wave theorizing paper. This essay should be 3-5 double-spaced pages. 
Due: Week 3 (January 26th)
Third Wave Theorizing Paper (40% in total)

One of the outcomes for this directed studies is that you will be able to engage in the process of knowledge development as it relates to student development third wave theorizing. This project will be a self-guided exploration of a particular area of interest that you have within the realm of student development, allowing you to think about how third wave theorizing offers a different and novel perspective to understanding your ideas. This project will be broken up over the directed studies of the semester and will be turned in to Antonio along the way. Antonio will provide you feedback along the way and at the end, you will turn in a completed paper.   

· Proposal (5%)

In 1-2 double-spaced pages, you will submit a proposal to Antonio about what you hope to investigate for this paper. In particular, you can include what construct relating to development interests you, an underserved population, and a theoretical framework that you may use in this project. These ideas will inevitably evolve over the directed studies of the semester, but this will function as a starting point for your thinking. 

Due: Week 4 (February 2nd)
· Introduction, Theoretical Framework, and Positionality (5%)
In 3-4 double-spaced pages, set up the reader for your investigation. In the introduction, you will set up what you will be doing as it pertains to your analysis and why this is important for higher education and student affairs. For the theoretical framework, discuss what framework you are selecting, what it does analytically, and its genealogy/history. Finally, I ask that you write a positionality statement that explains who you are, what drew you to this project, and how this lens will inform how you engage in this work. 
Due: Week 6 (February 16th)
· Literature Review (5%)
In 5-6 double-spaced pages, review the existing literature on the particular population of college students that you have selected for this project, as well as what is known about the construct of interest that you have selected. You will have to be able to synthesize the literature while also critiquing what exists about this knowledge. In critiquing the body of scholarship, this is your opportunity to set up why a third wave perspective is needed for this area of research. 
Due: Week 8 (March 2nd)
· Contributions to Knowledge (5%)
In 8-9 double-spaced pages, you will theorize about how your third wave perspective reimagines the construct of interest that you have selected for your investigation. How does resilience look differently, for example, from a crip theory perspective for disabled students? How does context change when we consider critical feminist perspectives for trans women? Antonio will consult with you and meet about this section to help you develop ideas as you start to engage in this level of theorizing.
Due: Week 10 (March 16th)
· Discussion, Implications, and Conclusion (5%)
In 6-7 double-spaced pages, return to your literature review and articulate how this third wave theorizing fits in/extends the current body of scholarship. Moreover, you will be asked to provide implications for research and practice. Finally, you will draft a conclusion to the paper that wraps up your thoughts while also leaving room for future exploration. 
Due: Week 12 (March 30th)
· Final Paper (15%)
After receiving all the feedback from Antonio, you will be asked to turn in your completed final paper. Along with your final paper, you will draft a letter to the reviewer, as one does when you submit a manuscript to an academic journal. In this letter, you will address why you did or did not attend to Antonio’s major feedback on the different components that you have turned in previously. Please note that Antonio will offer you an example of this kind of letter to prepare you for this practice. 
Due: Week 14 (April 13th)
College Student Development Philosophy (15%)
In the final chapter to Rethinking College Student Development Theory Using Critical Frameworks, Abes, Duran, Jones, and Stewart each pen their own college student development philosophy. This paper will ask you to develop an essay in the style of this final chapter. In particular, this is your opportunity to integrate everything that you have learned over the semester to showcase your own thinking about what is college student development. Specifically, you should consider answering the following questions in your essay:

· Who have I learned about development from? Think about people, experiences, or readings that have shaped your understanding of development. 

· What is college student development to me? What do I place value on?

· What is the potential of critical frameworks to shape the field of higher education’s understanding of college student development?

· How do I feel about college student development?

· What does this all mean for the ways that I interact with students? How professionals in general engage with students?

This paper will be uniquely personal, in addition to being academic. I encourage you to cite at least 5 directed studies readings in this paper. The paper should be at least 5-6 double-spaced pages. 
Due: Week 15 (April 20th)
8.
Evaluation of Learning Assignments

Grades should not be the primary motivation in graduate school. After all, grades will not be present in your professional roles. As such, not all activities will be graded. Occasional in-meeting assignments (i.e., discussions, written work, etc.) will not be graded. These, and other possible ungraded assignments, should be treated as equally important to any graded assignment. Failure to treat these assignments seriously may result in a lower final grade for the directed studies. Below, you will find general guidelines I use when assigning grades. As the semester progresses, I will provide additional guidelines related to grading criteria for specific assignments.   

· A = Work of excellent quality that demonstrates an excellent understanding of directed studies material; the writing includes thoughtful and meaningful reflection; excellent writing style, grammar and mechanics.

· B = Work of good quality that demonstrates a good understanding of the directed studies material; evidence of a fair amount of reflection, where appropriate, but still room for more depth; writing (as defined above) that is generally good but includes some mistakes and/or some places where the writing needs improvement.

· C = Minimally adequate completion of the assignment demonstrating a limited understanding of the directed studies material; evidence of minimally adequate reflection; minimally adequate writing (as defined above).

· D = Less than minimally adequate completion of the assignment demonstrating little understanding of the directed studies material; evidence of less than minimally adequate reflection, where appropriate; less than minimally adequate writing (as defined above).

· F = Failure to complete an assignment or completion of assignment that does not meet any of the levels of performance described above.

Please note that I will mark your assignments down by 5% for every day that they are late.  
Distribution of Final Grade

10% = Assignment #1: Attendance & Participation

15% = Assignment #2: Assumptions of College Student Development Essay
20% = Assignment #3: Reflexive Journaling Activity
40% = Assignment #4: Third Wave Theorizing Paper
· 5% = Proposal

· 5% = Introduction, Theoretical Framework, and Positionality

· 5% = Literature Review

· 5% = Contributions to Knowledge

· 5% = Discussion, Implications, and Conclusion

· 15% = Final Paper
15% = Assignment #5: College Student Development Philosophy
Incompletes will be granted only under dire circumstances and after consulting with me in advance. Incompletes will not be granted simply because more time is desired to complete assignments associated with this directed studies.

9.
Directed Studies Policies:

Students with Disabilities Statement
Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to make an individual appointment with the instructor during the first week of classes – or as soon as possible if accommodations are needed immediately. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
Academic Honesty Statement
All portions of the Auburn University Student Academic Honesty code (Title XII) found in the Student Policy eHandbook will apply to this directed studies. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.

Classroom Behavior Policy

The Auburn University Classroom Behavior Policy is strictly followed in the directed studies; please refer to the Student Policy eHandbook for details of this policy.
Emergency Contingent Policy

If normal directed studies and/or lab activities are disrupted due to illness, emergency, or crisis situation (such as an H1N1 flu outbreak), the syllabus and other directed studies plans and assignments may be modified to allow completion of the directed studies. If this occurs, an addendum to your syllabus and/or directed studies assignments will replace the original materials.
Changes to Syllabus Policy
As the instructor, I reserve the right to alter the syllabus at any point in the semester to better the learning experience. 

10.
Class Schedule:
	Week and Topic
	Readings
	Assignments Due

	January 12th: What is this directed studies about?
	Required readings:
· Abes, E. S., Jones, S. R., & Stewart, D-L. (2019). Preface. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. ix-xv). Stylus.
	

	January 19st: What is student development?
	Required readings:
· Abes, E. S. (2016). Situating paradigms in student development theory. In E. S. Abes (Ed.), Critical perspectives on student development theory (New Directions for Student Services, no. 154, pp. 17-28). Jossey-Bass. 

· Jones, S. R. (2019). Waves of change: The evolving history of student development theory. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 7-16). Stylus. 
· Howard Hamilton, M. F. & Hinton, K. G. (2016). Oppression and its effect on college student identity development. In M. J. Cuyjet, C. Linder, M. F. Howard-Hamilton, & D. L. Cooper (Eds.), Multiculturalism on campus: Theory, models, and practices for understanding diversity and creating inclusion (pp. 22-39). Stylus.
· Torres, V. & McGowan, B. L. (2017). Psychosocial and identity theories. In J. H. Schuh, S. R. Jones, & V. Torres (Eds.), Student services: A handbook for the profession (6th ed.) (pp. 185-204). Jossey Bass.
	

	January 26th: What is development and theory for? 
	Required readings:
· Abes, E. S., Duran, A., Jones, S. R., & Stewart, D-L. (2019). Rethinking student development. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 239-252). Stylus.

· hooks, b. (1991). Theory as liberatory practice. Yale Journal of Law and Feminism, 4(1), 1-12. 

· Torres, V., Jones, S. R., & Renn, K. (2019). Student affairs as a low-consensus field and the evolution of student development theory as foundational knowledge. Journal of College Student Development, 60(6), 645-658.
Suggested additional reading:

· Torres, V., Jones, S. R., & Renn, K. A. (2009). Identity development theories in student affairs: Origins, current status, and new approaches. Journal of College Student Development, 50(6), 577-596.
	Assumptions of College Student Development Essay

	February 2nd: What are critical frameworks?: Part 1
	Required readings:
· Crenshaw, K. (1989). Demarginalizing the intersection of race and sex: A Black feminist critique of antidiscrimination doctrine, feminist theory and antiracist policies. The University of Chicago Legal Forum, 1989(1), 139-167.
· Harris, J. C., & Poon, O. A. (2019). Critical race theory: Interrogating race and racism in college students’ development. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 17-25). Stylus.

· Ladson-Billings, G. (1998). Just what is critical race theory and what it’s doing in a nice field like education? International Journal of Qualitative Studies in Education, 11(1), 7-24. 

· Wijeyseinghe, C. L. (2019). Intersectionality and student development: Centering power in the process. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 26-34). Stylus.
Suggested additional reading: 

· Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity politics, and violence against women of color. Stanford Law Review, 43(6), 1241-1299.
· Salis Reyes, N. A., & Tauala, M. (2019). Indigenous paradigms: Decolonizing college student development theory through centering relationality. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 45-54). Stylus. 
	Third Wave Theorizing: Proposal

	February 9th:  What are critical frameworks?: Part 2
	Required readings:

· Abes, E. S. (2019). Crip theory: Dismantling ableism in student development theory. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 64-72). Stylus.
· Bone, K. M. (2017). Trapped behind the glass: Crip theory and disability identity. Disability & Society, 32(9-10), 1297-1314.
· Denton, J. M. (2019). Queer theory: Deconstructing sexual and gender identity, norms, and developmental assumptions. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 55-63). Stylus.
· Johnson, E. P. (2001). “Quare” studies, or (almost) everything I know about queer studies I learned from my grandmother. Text and Performance Quarterly, 21(1), 1-25. 
Suggested additional reading:

· Abes, E. S. (2009). Theoretical borderlands: Using multiple theoretical perspectives to challenge inequitable power structures in student development theory. Journal of College Student Development, 50(2), 141-156.

· Robbins, C. K. (2019). (Re)framing student development through critical feminist theories. E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 35-44). Stylus.
	

	February 16th: NO CLASS (University Wellness Day)
	· No reading
	Third Wave Theorizing: Introduction and Theoretical Framework

	February 23rd: What is identity?

	Required readings:

· Abes, E. S., & Kash, D. (2007). Using queer theory to explore lesbian college students’ multiple dimensions of identity. Journal of College Student Development, 48(6), 619-636. 

· Duran, A., & Jones, S. R. (2019). Using intersectionality in qualitative research on college student identity development: Considerations, tensions, and possibilities. Journal of College Student Development, 60(4), 455-471. 

· Miller, R. A. (2018). Toward intersectional identity perspectives on disability and LGBTQ identities in higher education. Journal of College Student Development, 59(3), 327-346.

· Stewart, D-L., & Brown, S. (2019). Social construction of identities. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 110-125). Stylus. 
	

	March 2nd: What is knowing?
	Required readings:
· Foste, Z. (2019). The enlightenment narrative: White student leaders’ preoccupation with racial innocence. Journal of Diversity in Higher Education. Advance online publication. https://doi.org/10.1037/dhe0000113
· Hernandez, E. (2012). The journey toward political consciousness through activism for Mexican American women. Journal of College Student Development, 53(5), 680-702. 

· Perez, R. J. (2019). Paradigmatic perspectives and self-authorship: Implications for theory, research, and praxis. Journal of College Student Development, 60(1), 70-84.

· Waterman, S. J., & Bazemore-James, C. (2019). It’s more than us: Knowledge and knowing. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 158-170). Stylus.
	Third Wave Theorizing: Literature Review

	March 9th: What is dissonance?

	Required readings:

· Cabrera, N. L., Watson, J. S., & Franklin, J. D. (2016). Racial arrested development: A critical whiteness analysis of the campus ecology. Journal of College Student Development, 57(2), 119-134. 
· Robbins, C. K., & Jones, S. R. (2016). Negotiating racial dissonance: White women’s narratives of resistance, engagement, and transformative action. Journal of College Student Development, 57(6), 633-651.
· Shalka, T. R. (2019). Trauma and the interpersonal landscape: Developmental tasks of the relational self identity site. Journal of College Student Development, 60(1), 35-51.
· Taylor, K. B., & Reynolds, D. J. (2019). Dissonance. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 94-109). Stylus.
	

	March 16th: NO CLASS!
	· No reading required
	Third Wave Theorizing: Contributions to Knowledge

	March 23rd: What is agency?

	Required readings:

· Linder, C., Quaye, S. J., Lange, A. C., Roberts, R. E., Lacy, M. C., & Okello, W. K. (2019). “A student should have the privilege of just being a student”: Student activism as labor. The Review of Higher Education, 42(5), 37-62.
· Means, D. R. (2017). “Quaring” spirituality: The spiritual counterstories and spaces of Black gay and bisexual male college students. Journal of College Student Development, 58(2), 229-246.

· Okello, W. K. (2018). From self-authorship to self-definition: Remapping theoretical assumptions through Black feminism. Journal of College Student Development, 59(5), 528-544.

· Okello, W. K., & White, K. D. (2019). A Black feminist reconstruction of agency. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 142-157). Stylus.
	

	March 30th: What is resilience?
	Required readings:

· Duran, A. (2019). “Outsiders in a niche group”: Using intersectionality to examine resilience for queer students of color. Journal of Diversity in Higher Education. Advance online publication. http://dx.doi.org/10.1037/dhe0000144
· Nicolazzo, Z., & Carter, R. (2019). Resilience. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 77-93). Stylus.

· Pérez, D., II. (2017). In pursuit of success: Latino male college students exercising academic determination and community cultural wealth. Journal of College Student Development, 58(2), 123-140.
· Tachine, A. R., Cabrera, N. L., & Bird, E. Y. (2017). Home away from home: Native American students’ sense of belonging during their first year in college. The Journal of Higher Education, 88(5), 785-807.
	Third Wave Theorizing: Discussion, Implications, and Conclusion

	April 6th: What is authenticity?
	Required readings:

· Abes, E. S., & Wallace, M. M. (2018). “People see me, but they don’t see me”: An intersectional study of college students with physical disabilities. Journal of College Student Development, 59(5), 545-562.
· Harris, J. C. (2019). Whiteness as structuring property: Multiracial women students’ social interactions at a historically white institution. The Review of Higher Education, 42(3), 1023-1050.
· Kupo, V. L, & Oxendine, S. (2019). Complexities of authenticity. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 126-141). Stylus.
· Muñoz, S. M. (2016). Undocumented and unafraid: Understanding the disclosure management process for undocumented college students and graduates. Journal of College Student Development, 57(6), 715-729. 
	

	April 13th: What is context?
	Required readings:

· Chan, J. (2017). “Being Asian American is a lot different here”: Influences of geography on racial identity. Journal of College Student Development, 58(7), 1001-1017. 

· Duran, A., & Jones, S. R. (2019). Context and contextualizing student development using critical theory. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 171-186). Stylus.
· Smith, R. A., & Vonhoff, C. (2019). Problematizing community: A network approach to conceptualizing campus communities. Journal of College Student Development, 60(3), 255-270. 
· Pryor, J. T. (2018). Visualizing queer spaces: LGBTQ students and the traditionally heterogendered institution. Journal of LGBT Youth, 15(1), 32-51. 
	Third Wave Theorizing: Final Essay

	April 20th: Where do we go from here?
	Required readings:

· Abes, E. S., Duran, A., Jones, S. R., & Stewart, D-L. (2019). Rethinking student development. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 239-252). Stylus.

· Marine, S. B. (2019). Principles of good practice in student affairs. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 206-220). Stylus.

· Pope, R. L., Reynolds, A. L., & Mueller, J. A. (2019). “A change is gonna come”: Paradigm shifts to dismantle oppressive structures. Journal of College Student Development, 60(6), 659-673.
Suggested additional reading:

· Lange, A. C., & Stewart, D-L. (2019). High-impact practices. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 221-235). Stylus.
· Tillapaugh, D. (2019). Student involvement and engagement. In E. S. Abes, S. R. Jones, & D-L. Stewart (Eds.), Rethinking college student development using critical frameworks (pp. 191-205). Stylus.
	College Student Development Narrative 
Complete Reflexive Journaling Activity Portfolio


*Portions of this syllabus have been adapted with permission from the work of Susan R. Jones, The Ohio State University and Zak Foste, Kansas University.
PAGE  
1

