AUBURN UNIVERSITY (AU) SYLLABUS

1.
Course Number:

CTRD 6710/6716

Course Title:


Literacy and Inquiry in the Content Areas, Grades 6-12

Credit Hours:


3 semester hours

Prerequisite:


Admission to Teacher Education

Co-requisite:


None

2.
Date Syllabus Prepared:
December 2003; Revised May 2010

3.
Text(s): 

Tovani, C. (2004). Do I Really Have to Teach Reading: Content Comprehension, 6-12. Portland, ME: Stenhouse Publishers.

Lowry, L. (1993). The Giver. New York, NY: Houghton Mifflin. 

Selected chapters from Creativity and Innovation in Content Area Teaching, Content Area Reading and Learning, Problems as Possibilities, etc. also will be used as required readings, and copies will be available in a course packet that may be purchased from the AU Bookstore or printed from Course Content in Blackboard.

4.
Course Description:

Strategies to enhance literacy and inquiry for students' content area learning in the middle and secondary school.

5.
Course Objectives: 

Alignment of objectives with the Alabama Quality Teaching Standards (AQTS) is noted. Numerals and letters in brackets and parentheses refer to the specific AQTS for teacher education and certification required by Alabama State Department of Education Standard/Rule 290-3-3-.04.

Upon completion of this course, teacher candidates and/or in-service teachers seeking advanced degrees or recertification will be able to demonstrate: 
a. Knowledge of strategies associated with accelerated, highly specialized, explicit instruction in phonemic awareness, phonics, fluency, vocabulary, and comprehension that significantly expands and increases students' pace of learning and competence in reading, writing, speaking, and listening. [.04 (3)(c)2. (i)]

b. Knowledge of the causal relationships between reading volume, vocabulary size, and reading comprehension and of assessment tools that monitor reading volume and students’ acquisition of reading vocabulary and strategies, that improve reading instruction, and that identify students who require additional instruction. [.04 (3)(c)2.(ii)]

c. Ability to integrate reading instruction and skill development in oral and written communication into all content areas that one teaches. [.04 (3)(c)2.(iii); [(3)(c)1.(vii)]

d. Ability to stimulate interest in and foster appreciation for the written word, promote reading growth and increase the motivation of students to read widely, independently, and both efferently and aesthetically for information, experience, and pleasure. [.04 (3)(c)2.(iv)]

e. Knowledge of content standards and scope and sequence of the subject area of the teaching field as defined in the Alabama courses of study and of the importance of developing learning objectives based on the Alabama courses of study and needs, interests and abilities of diverse learners and all students. [.04 (1)(c)2.(i); (2)(c)2(i); (2)(c)2(vi)]

f. Ability to use students’ prior knowledge to introduce new subject-area content, identify students’ preconceptions about content and adjust instruction accordingly, and help student’s make connections across the curriculum and use strategies that promote retention and transfer of learning to other content and real-life settings. [.04 (1)(c)1.(iii, iv, v); (2)(c)4.(iii)]

g. Ability to provide accommodations, modifications, and/or adaptations in instruction and texts that increase access to texts at appropriate levels and meet the needs of individual learners. [.04 (1)(c)2.(ii)]

h. Ability to teach explicit cognitive, metacognitive, and other learning strategies that promote students’ use of questioning and discussion that yields literal, interpretive, and evaluative responses to printed material and supports students in becoming more successful learners. [.04 (2)(c)1.(v)]

i. Ability to plan and implement equitable and effective student access to available technology and other resources to enhance student learning. [.04 (2)(c)2.(v)]

j. Ability to create a print/language-rich environment that develops/extends students’ desire and ability to read, write, speak, and listen. [.04 (2)(c)3.(vii)]

k. Ability to encourage students to assume responsibility for learning themselves and to support others’ learning, [.04 (2)(c)2.(viii)]

l. Knowledge of research and theory underpinning effective teaching and learning. [.04 (2)(c)4.(i)]

m. Knowledge of a wide range of research-based instructional strategies and the advantages and disadvantages associated with each. [.04(2)(c)4.(ii)]

n. Ability to develop rubrics and to teach students how to use them and other tools to assess and understand their own performance, learning, and behavior. [.04(2)(c)5.(ix); (2)(c)5.(xi)]

o. Knowledge of standard oral and written communications, impact of native language and linguistic background on language acquisition, and media communication technologies that enrich learning opportunities for all students. [.04(3)(c)1.(i, ii, iii)]

p. Ability to integrate technology into content area teaching and facilitate students’ individual and collaborative use of technology, including classroom resources and distance and on-line learning opportunities when available and appropriate. [.04(3)(c)4(iii, iv)]

6.
Course Content and Schedule:

Class Assignments

1. Overview of Course Objectives (assignments, technology requirements, policies, and evaluation described in the syllabus); Introduction to Historical and Theoretical Foundations of Literacy Instruction and Content Area Literacy (impact of historical developments, theories of literacy development, and scientifically based reading research on phoneme awareness, phonics, fluency, vocabulary, and comprehension that was summarized by the National Reading Panel)

2. Current State of Affairs for Instruction and Measures of Student Performances in Reading and Content Area Literacy (effective practices identified in the “Expanded Reading Power” section of the Alabama Reading Initiative’s publications on Knowledge and Skills Teachers Need to Deliver Effective Reading Instruction.
3. Links from the Alabama Course of Study Standards to Lesson Planning, Text Selection, and Applications of New Technology and Electronic Literacy in the Content Areas (use of standards to evaluate Reading-Learning Plans and Webquests and develop specific student learning goals for Plans, Webquests, and Internet Inquiry Workshops and Projects proposed and designed by CTRD 5710/6710/6716 students for integrating technological literacies into content area instruction)

4. Models of Instruction based on Schema Theory (PONDARRS, Reciprocal Teaching, Anticipation/Realization/Contemplation Activities, Literature Circles, etc.)

5. Explorations of teaching activities that: promote active learning for both students and teacher; offer alternatives to the transmission model; engage students in practicing cognitive and metacognitive comprehension strategies used by fluent readers and writers; provide research-proven techniques for improving retention of information from reading and produce transfer of improved comprehension to reading in other content areas

6. Strategies to Accommodate for Language and Literacy Factors that Affect Student Learning in the Content Areas (students’ diversity in language backgrounds, learning styles, prior knowledge, and ability)

7. Structures, Readability Features, and Adaptations for Making Inconsiderate Texts More Considerate and Readable (factors that make texts more appropriate for students’ reading levels, affect student learning, and promote both factual and thoughtful reading comprehension)

8. Vocabulary in the Content Areas (impact of vocabulary acquisition and instruction that is context-based and grounded in ample reading)

9. MIDTERM EXAMINATION

10. Integration of Technology-Based and Traditional Literacy and Inquiry as a Model for Engaging Students in Research, Analysis, and Synthesis of Content (using print and electronic resources for students’ learning across the curriculum and in preparation for the workplace)

11. Response-Centered, Daily Reading and Writing Activities that Encourage Readers to Differentiate and/or Integrate Efferent and Aesthetic Stances (exploring interpretations of text and media input in literary and expository formats)

12. Analyses of Literary and Expository Texts in Print, Electronic, and Multimedia Formats as Primary Sources and Authentic Materials for Content Area Literacy Learning (selecting, substituting, rewriting and/or modifying content area materials appropriate for students’ reading levels and needs)

13. Cooperative Learning, Collaborative Responses, and Group and Self-Assessment Strategies to Encourage Critical Thinking (using face-to-face strategies and technologies for teaching and communicating results of students’ critical reading, questioning, problem solving, and synthesis)

14. Process and Content Assessment (developing strategies and rubrics for web pages with reading-learning plans and inquiry activities that assess literal, interpretive, and evaluative responses to content and provide group and self-assessments of technology-based learning and products)

15. Developing Web-Based Plans and Inquiry Activities for Standards-Based Content Area Literacy Instruction (using Alabama course of study and national standards within a content area and effective practices identified in the “Expanded Reading Power” section of the Alabama Reading Initiative’s publications on Knowledge and Skills Teachers Need to Deliver Effective Reading Instruction)
16. – 19. FINAL PRODUCTS/EVALUATIONS- Producing the Final Research Report; Publishing and Evaluating Web-Based Plans and Inquiry Activities for Standards-Based Content Area Literacy Instruction 

7.
Course Requirements/Evaluations:

A.
Attend all class sessions and participate in all class activities.

B. Complete all assigned readings, 

C. Complete all class activities and write and post reflections or evaluations on Bb.

D.
Complete a mid-term examination.

E.
Complete and publish web pages with a reading-learning plan. 

F. Develop, publish on the web, and present a Webquest project. 

G. Produce a Final Research Report featuring articles published in refereed journals for your content area.

Attendance and Participation: Class content and processes related to literacy and inquiry are based on social interaction, applications of cooperative learning activities, shared reader responses, and collaboration. Due to the participatory nature of learning experiences in this class, students are expected to attend each session and adhere to attendance requirements explained in class policies. IF YOU ARE UNABLE TO ATTEND CLASS SYNCHRONOUSLY AS AN ON-CAMPUS OR ON-LINE PARTICIPANT, YOU MAY MAKE ARRANGEMENTS WITH THE INSTRUCTOR TO PROVIDE WRITTEN EVIDENCE SHOWING THAT YOU HAVE VIEWED ARCHIVED VIDEOS OF CLASSES AND PARTICIPATED IN CLASS ACTIVITIES.

Assigned Readings: All assigned texts and course materials will be available in the textbook and tradebook that are required for purchase or in Blackboard (Bb) Course Content and Related Materials for this class. Readings will be discussed in class and on the Bb Discussions page. These readings contain information that will be included in the reflections, projects, examinations, and other course requirements. 
Reflections and Activities: Students will write reflections on assigned readings in textbooks and other course materials and participate in and respond to strategies modeled and practiced in class. Directions or questions will be provided to guide the reflections and responses that are completed as homework and as preparations for class discussions. Reflections will posted on the Bb Discussion Board and discussed in class. Reflections and activities will be graded on the degree to which they address questions or issues raised in the directions, demonstrate thoughtful interactions with the information, and evaluate activities for helping students overcome interferences to text comprehension and problems with reading and writing.

Reading-Learning Plan: Students will develop a reading-learning plan based on an expository or literary text and publish it on the Auburn University and/or their own server space. The plan must incorporate the following components, all of which will contribute to the grade for this assignment: 1) an analysis of the readability, structure, coherence, and audience appropriateness of the text passage and any accommodations that must be made to the text itself or included as activities to render it more considerate for the audience; (2) research-supported strategies that help students achieve learning goals (vocabulary, concepts, and critical thinking skills) and correspond to selected state and national standards; (3) a rubric assessment with both quantitative and qualitative criteria that can be used to evaluate whether students accomplish the learning goals for the text; (4) citation of the trade book's title, author(s), publication information, and the page numbers for the text selection; (5) a final product of publishable quality that is typed, spell-checked, and edited to correct errors. Procedures for analyzing texts, using appropriate strategies, assessing learning outcomes, and publishing the plan for internet access will be addressed in assigned readings, practiced in class, and made available on Bb. Each student will submit the URL internet address for the plan to the Instructor who will evaluate the plan using the criteria described above.

Internet Inquiry Webquest Project and Presentation: Students will produce a Webquest that incorporates Internet resources, publish it on their server space at Auburn University or elsewhere, and do a presentation that takes class members through the steps and activities involved in the Webquest. The Webquest will be developed as an electronic resource for engaging elementary, middle, or high school students in literacy and inquiry that corresponds to state and national course of study standards. The grade for this project will be based on rubric evaluation completed by the instructor and possibly other class members. Qualitative and quantitative rubric criteria will be used to evaluate the extent to which the Webquest has been revised and edited for on-line publication and has potential for involving participants in:(1) meaningful, personally relevant content, questions, tasks and processes; (2) reading and responding to a variety of appropriate information sources that take advantage of the timeliness of the internet; (3) interactions with texts that integrate content area reading, writing, and technology; (4) inquiry that promotes critical reading, thinking, and synthesis across multiple sources and from multiple perspectives; (5) and rubric assessment of standards-based learning goals. Guidelines and resources for producing and publishing the Webquest for Internet access will be provided in class and available on Bb.

Quizzes and Midterm Examination. Students may take quizzes related to readings and class activities. All quizzes will be announced by the instructor in advance. Examinations will be comprehensive and require students to demonstrate that they have read, understood, and synthesized the content addressed in assigned readings, course materials, presentations, and reflections posted on Bb.  Examinations will be administered by the instructor for on-campus students and by an approved proctor for distance education students. In most cases, the instructor and proctor will use traditional methods in which the students write or mark answers to test items and turn them in (distant students and proctors use mail, FAX, or an electronic attachment to be printed) for grading. If computers are available, the instructor may use Bb assessment tools with safeguards such as browser lockdown or proctor password to administer quizzes and examinations and allow students to submit responses electronically via computer for grading.

Research Report. Graduate students enrolled in CTRD 6710 or 6716 must complete a research report in which they summarize, evaluate, and make recommendations based on the results of at least six research articles published in refereed journals for their content area. Articles selected for the research report must present findings that relate to improving and/or accelerating reading fluency, vocabulary, and/or comprehension for elementary or secondary students in working with content area texts and materials. In the report, describe and critically evaluate the assessment tools used to monitor and provide evidence showing acquisition of reading strategies, improvement in reading instruction, or identification of students needing additional instruction. The research report should be a minimum of five full pages without the list of references and include citations for each article in the body of the text and a reference list on the last page that follow guidelines from the American Psychological Association (APA) Style Manual. The research report must be typed and edited thoroughly to make sure there are no semantic, syntactic, or spelling errors.

Grading and Evaluation:
Attendance






  5  points

Reflections and Activities




20  points
Quizzes (if any) and the Midterm Examination


30  points

Reading-Learning Plan 





20  points

Internet Inquiry Web Quest




25  points

Research Report





25  points

Total






           125 points

Any assignment turned in late will result in a 5% grade deduction per calendar day. The following grading scale will be used:

90-100%  = A; 80-89.9%  = B; 70-79.9%  = C; 61-69.9%  = D; 0-60.9%  = F

8.
Class Policy Statements:

Participation:  Students are expected to participate in all class discussions and participate in all exercises.  See the Attendance and Participation Requirements and Options in section 7. It is the student’s responsibility to contact the instructor if assignment deadlines are not met.  Students are responsible for initiating arrangements for missed work.

Attendance/Absences:  Attendance is required at each class meeting.  Students may have one excused absence without loss of grade points for attendance. Students with two or more excused or unexcused absences will lose the 5 grade points allotted to attendance. Student with three or more excused and/or unexcused absences may be asked to withdraw from the course.  Excused absences and make-up exams for University-approved excuses will be allowed as outlined in the Tiger Cub.  Arrangement to take the make-up exam must be made in advance.  Students who miss the exam because of illness need a doctor’s statement for verification of sickness and should clear the absence with the instructor the day they return to class.  Other unavoidable, excusable absences from campus must be documented and cleared with the instructor in advance.

Unannounced quizzes:  There will be no unannounced quizzes.

Accommodations:  Students who need accommodations are asked to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately.  If you have a conflict with my office hours, an alternative time can be arranged.  To set up this meeting, please contact me by e-mail.  Bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting.  If you do not have an Accommodation Memo but need accommodations, make an appointment with the Program for Students with Disabilities at 1244 Haley Center, 844-2096 (V/TT).

Honesty Code:  The University Academic Honesty Code and the Tiger Cub Rules and Regulations pertaining to Cheating will apply to this class.

Professionalism:  As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are described in the College of Education’s Conceptual Framework as Candidate Proficiencies 11 through 14, and they are listed below:

· Engage in responsible and ethical professional practices

· Contribute to collaborative learning communities

· Demonstrate a commitment to diversity

· Model and nurture intellectual vitality

Distance Learning Students:  Unless specific instructions have been given for a designated course, students in distance education courses shall take all closed resource examinations under the supervision of an approved proctor.  Examples of approved proctors include a school superintendent, a principal of a high school, or a dean or department head of a college.  Proctors shall be verified and exams shall be sent directly to the proctor who will manage the examination in a secure manner, requiring students to present a picture ID as proof of identity.

9.       Justification for Graduate Credit for READ 6563 and CTRD 6710/6716

CTRD 6710/6716 involves students reflectively and experientially with instructional models, strategies, and assessment tools that are supported by theory and research as effective techniques for helping students overcome reading problems in the content areas. It will be offered as a service course for upper level undergraduates and graduate students. This course is required for the Reading Specialist Master’s Level Certification Programs offered at AU and approved by the Alabama State Department of Education.

AQTS Course Assessment Map

CTRD 6710/6716

	Course Objectives
	Course Assessments

	
	Reflec-tions & Activities
	Reading-Learning Plan
	Webquest
	Midterm & Final
	Research Report

	Demonstrate knowledge of strategies associated with accelerated, highly specialized, explicit instruction in phonemic awareness, phonics, fluency, vocabulary, and comprehension that significantly expands and increases students' pace of learning and competence in reading, writing, speaking, and listening. [.04 (3)(c)2. (i)]
	X
	
	
	X
	X  

(fluency, vocabulary, comprehen-sion)

	Demonstrate knowledge of the causal relationships between reading volume, vocabulary size, and reading comprehension and of assessment tools to monitor the acquisition of reading strategies, to improve reading instruction, and to identify students who require additional instruction. [.04 (3)(c)2.(ii)]
	X
	X
	
	X
	X

	Demonstrate ability to integrate reading instruction into all content areas that one teaches. [.04 (3)(c)2.(iii)]
	X
	X
	X
	X
	X

	Demonstrate ability to stimulate interest in and foster appreciation for the written word, promote reading growth and increase the motivation of students to read widely and independently, and both efferently and aesthetically for information, experience, and pleasure. [.04 (3)(c)2.(iv)]
	X
	
	X
	X
	

	Knowledge of content standards and scope and sequence of the subject area of the teaching field as defined in the Alabama courses of study and of the importance of developing learning objectives based on the Alabama courses of study and needs, interests and abilities of diverse learners and all students. [.04 (1)(c)2.(i); (2)(c)2(i); (2)(c)2(vi)]
	
	X
	X
	
	

	Ability to use students’ prior knowledge to introduce new subject-area content, identify students’ preconceptions about content and adjust instruction accordingly, and help student’s make connections across the curriculum and use strategies that promote retention and transfer of learning to other content and real-life settings. [.04 (1)(c)1.(iii, iv, v); (2)(c)4.(iii)]
	X
	X
	
	X
	

	Ability to provide accommodations, modifications, and/or adaptations in instruction and texts that increase access to texts at appropriate levels and meet the needs of individual learners. [.04 (1)(c)2.(ii)]
	
	X
	
	X
	

	Ability to teach explicit cognitive, metacognitive, and other learning strategies that promote students’ use of questioning and discussion that yields literal, interpretive, and evaluative responses to printed material and supports students in becoming more successful learners. [.04 (2)(c)1.(v)]
	
	X
	
	X
	

	Ability to plan and implement equitable and effective student access to available technology and other resources to enhance student learning. [.04 (2)(c)2.(v)]
	
	
	
	X
	

	Ability to create a print/language-rich environment that develops/extends students’ desire and ability to read, write, speak, and listen. [.04 (2)(c)3.(vii)]
	X
	X
	X
	X
	

	Ability to encourage students to assume responsibility for learning themselves and to support others’ learning, [.04 (2)(c)2.(viii)]
	X
	X
	X
	X
	

	Knowledge of research and theory underpinning effective teaching and learning. [.04 (2)(c)4.(i)]
	
	X
	
	X
	X

(research)

	Knowledge of a wide range of research-based instructional strategies and the advantages and disadvantages associated with each. [.04(2)(c)4.(ii)]
	X
	X
	
	X
	X

	Ability to develop rubrics and to teach students how to use them and other tools to assess and understand their own performance, learning, and behavior. [.04(2)(c)5.(ix); (2)(c)5.(xi)]
	
	X
	X
	
	

	Knowledge of standard oral and written communications, impact of native language and linguistic background on language acquisition, and media communication technologies that enrich learning opportunities for all students. [.04(3)(c)1.(i, ii, iii)]
	X
	
	
	X
	

	Ability to integrate technology into content area teaching and facilitate students’ individual and collaborative use of technology, including classroom resources and distance and on-line learning opportunities when available and appropriate. [.04(3)(c)4(iii, iv)]
	X
	
	X
	
	


