CTSE 7520:  Curriculum and Teaching in Secondary Social Science – Summer 2010

Instructor:





Class Sessions:

Dr. Jada Kohlmeier




Haley Center 1414

5064 Haley Center




M/W 3:00-6:00 p.m.

Telephone:
Office:
334-844-3834


Office Hours:



Dept:
334-844-4434


Wed. 8:30-11:00 a.m.



Cell:
334-633-5192


Thurs. 3:00-4:30 p.m.



kohlmjl@auburn.edu


and by appointment

Goals of the Course:

CTSE 7520 examines current research and curriculum development focused on increasing student engagement and thoughtfulness in the social studies.

1. Assess the mission of social studies and the teaching of history.

2. Examine current research about knowledge and learning and relate findings to social studies teaching practices.

3. Examine proposals for reform on social studies instructional practices in light of research on knowledge and learning.

4. Examine current research on higher-order thought, historical thinking and student engagement and relate findings to social studies teaching practices.

5. Examine various instructional activities and assess their potential for promoting student engagement and thoughtfulness in the social studies.

6. Design engaging, thoughtful social studies curriculum materials and activities.


Required Texts and Readings:

Barton, K. and Levstik, L. (2004) Teaching History for the Common Good.  Mahwah, NJ:  Lawrence 


Erlbaum Associates, Publishers.

Selected readings available through Blackboard and collaborative effort.

Course Requirements:




Weight


Due Date
1. Class discussions/Presentations


30%


ongoing

2. In-class Mid-term exam



30%


6/28

3. Curriculum Proposal



10%


6/30

4. Final Curriculum Project



30%


8/2

Class Policy Statements

1. Attendance: Attendance is required for all classes unless excused prior to class meeting.

a. Excused absences: Students are granted excused absences from class for the following reasons: illness of the student or serious illness of a member of the student’s immediate family, the death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for university classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays. Students who wish to have an excused absence from class for any other reason must contact the instructor in advance of the absence to request permission. The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence. Appropriate documentation for all excused absences is required. Please see the Tiger Cub for more information on excused absences. 

b. Make-Up Policy: Arrangement to make up missed work due to properly authorized excused absences must be initiated by the student within one week of the end of the period of the excused absences(s). Except in unusual circumstances, such as the continued absence of the student or the advent of university holidays, make-up work will be completed within two weeks of the date that the student initiates arrangements for it. Except in extraordinary circumstance, no make-up work will be arranged during the last three days before the final exam period begins.

2. Academic Honesty Policy: All portions of the Auburn University student academic honesty code (Title XII) found in the Tiger Cub will apply to university courses. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee. 

3. Disability Accommodations: Students who need special accommodations in class, as provided by the Americans with Disabilities Act, should arrange for a confidential meeting with the instructor during office hours in the first week of classes (or as soon as possible if accommodations are needed immediately). The student must bring a copy of their Accommodations Letter and an Instructor Verification Form to the meeting. If the student does not have these forms, they should make an appointment with the Program for Students with Disabilities, 1288 Haley Center, 844-2096 (V/TT). 

4. Course contingency : If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, and addendum to your syllabus and/or course assignments will replace the original materials. 

5. Professionalism: As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below: 

a. Engage in responsible and ethical professional practices 

b. Contribute to collaborative learning communities 

c. Demonstrate a commitment to diversity 

d. Model and nurture intellectual vitality 

We are all teachers; we are all learners.
A central theme of this course will be that we all learn together.  Please come prepared each day with questions and thoughts regarding our readings.  They are assigned with the intent of exploring the deepest meanings of the texts together.  At times we will carry the discussion forward between class meetings electronically.  I hope and expect equal participation on the part of all of us in class discussions.

Professional Performance Index (PPI):  Descriptive Evaluation Criteria

For use in assessing contributions to class activities and summary

description for interpreting overall course grade.

Exemplary

93-100

A
Exceptional organization and performance of in all facets of the course.

90-92

A-
Defines own standards beyond those established.  Work reflects serious




consideration of reading and shows substantial variety and significant




creativity.  Demonstrates ability to ask pertinent questions as well as answer




them.  Demonstrates holistic view of the subject and of adolescent students




in instructional decisions.  Significant leadership in contributing to content




of class sessions.

Competent

87-89

B+
Formulates useful questions.  Shows creativity.

83-86

B
Physically and mentally alert to standards.  Places subject in context of social




Studies content courses.  Answers questions independently.

80-82

B-
Draws some parallels to other experiences and readings.

Functional

76-79

C+
Participates with cueing.

70-75

C
Physically and mentally present.  Passive acceptance of subject.

Minimal

60-69

D
Inability to understand or accept basic standards.  Physically and/or mentally




absent too often.

Unsatisfactory

59

F
Massive indifference to standards of professional behavior and scholarship.

Course Reading Schedule and Assignment Deadlines

May 24
Chapter 1:  Evans, R.W., Newmann, F.M., and Saxe, D.W. (1996).  Defining issues-centered education.  In R.W. Evans & D.W. Saxe (Eds.) Handbook on teaching social issues. (pp. 2-5) Washington:  National Council for the Social Studies.

Chapter 11:  Onosko, J.J. & Swenson, L. (1996).  Designing issue-based unit plans.  In R.W. Evans & D.W. Saxe (Eds.) Handbook on teaching social issues. (pp. 89-98) Washington:  National Council for the Social Studies.

Afterword:  Shaver, J.P. (1996).  The prospects for issues-centered education.  In R.W. Evans & D.W. Saxe (Eds.) Handbook on teaching social issues. (pp. 380-385) Washington:  National Council for the Social Studies.

Oliver, D.W., Newmann, F.M., Singleton, L.R. (1992).  Teaching public issues in the secondary school classroom.  The Social Studies.  83(May/June), 100-103.

May 26
Chapter 30:  Parker, W.C. (1996).  Assessing student learning of an issue-oriented curriculum.  In R.W. Evans & D.W. Saxe (Eds.) Handbook on teaching social issues. (pp. 280-288) Washington:  National Council for the Social Studies.

Wiggins, G. (1993).  Assessment to improve performance, not just monitor it:  Assessment reform in the social sciences.  Social Science Record.  Fall, 5-12.
June 2
Chapters 1 & 2 of Barton & Levstik.

June 7
Wineburg, S. (1991).  Historical problem solving:  A study of the cognitive processes used in the evaluation of documentary and pictorial evidence.  Journal of Educational Psychology, 83(1), 73-87.
Saye, J.W. & Brush, T. (1999).  Student engagement with social issues in a multimedia supported learning environment.  Theory and Research in Social Education, 27(4), 472-504.
Hicks, D., Doolittle, P.E., Ewing, T. (2004).  “The SCIM-C Strategy:  Expert historians, historical inquiry, and multimedia.”  Social Education, 68(3), 221-225.
June 9
Chapters 3 & 4 of Barton & Levstik.

June 14
Chapters 5 & 6 of Barton & Levstik.

June 16
Chapter 10:  Passe,J. & Evans, R.W. (1996).  Discussion methods in an issues-centered curriculum.  In R.W. Evans & D.W. Saxe (Eds.) Handbook on teaching social issues. (pp. 81-88) Washington:  National Council for the Social Studies.

Chapter 31:  Harris, D. (1996).  Assessing discussion of public issues:  A scoring guide.  In R.W. Evans & D.W. Saxe (Eds.) Handbook on teaching social issues. (pp. 289-297) Washington:  National Council for the Social Studies.

Parker, W.C. (2001).  Teaching teachers to lead class discussions:  Democratic education in content and method.  In J.J. Patrick and R.S. Leming (Eds.) Principles and practices of democracy in the education of social studies teachers:  Civic learning in teacher education, Volume 1.  (pp. 111-133).  Bloomington, Indiana:  ERIC Clearinghouse for Social Studies/Social Science Education.

June 21
Chapters 7-9 of Barton & Levstik

June 23
Chapters 10-12 of Barton & Levstik.

June 28
In Class Mid-term Exam:  Rating the validity of historical texts and designing instructional activities for students.

June 30
VanSickle, R. L. (1996). "Questions of Motivation for Achievement in Social Studies" in B.G. Massialas and R. F. Allen (Eds.), Crucial Issues in Teaching Social Studies K-12, (81-105), Belmont, CA:  Wadsworth.

Rossi, J.A. & Pace, C.M. (1998).  Issues-centered instruction with low achieving high school students:  The dilemmas of two teachers.  Theory and Research in Social Education, 26(3):  380-409.

Cohen, E.G. (1992).  Restructuring the classroom:  conditions for productive small groups.  Issues in restructuring schools, April (2) p. 4-7.

Present proposal for project lesson to class.
July 2

Chapter 13 of Barton & Levstik.

July 26 and 28 (4:00-6:00)

Present lesson plan and materials to class.  All lesson plan and materials should be uploaded to PIH web site in appropriate format with a paper copy for me.

August 2
Lesson plans due on PIH network and paper copy emailed to me.

