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CTSE 7540/Ash

Orientation Handout

Summer 2011

Course: 

CTSE 7540, Evaluation in English Language Arts Education





        [Assessment in ELA]

Instructor: 

Barbara Hoetker Ash, Associate Professor of ELA Education

Office: 
5006 Haley Center. For drop-offs, there’s a folder attached to my office door.


Office phone: 

844-6879. There’s an answering machine.

Email address: 
ashbarb@auburn.edu

Office hours: 

Tuesdays, 9 to noon. Other hours by appointment only.

************************************************************************

Ground rules

I expect us to attend all scheduled class meetings, arrive on time and not leave early, come prepared, and contribute by participating in discussions and other activities. I abide by all university and college rules, including those concerning academic honesty and harassment or discrimination and professionalism. Please notify me ahead of time, if at all possible, if you must be absent. Check with me outside of class (email, office hours) about make up.


Saving rule. Please save all materials you generate for class, for example, in-class Quick Writes and initial or “scratch” versions of things. 


General specifications for word-processed documents: Double spaced, 12-point font, 1” margins.

*********************************************************************

Textbooks

Claggett, F. (1996). A measure of success: From assignment to assessment in English Language Arts. Portsmouth, NH: Heinemann.

Strickland, K. & Strickland, J. (1998). Reflections on assessment: Its purposes, methods & effects on learning. Portsmouth, NH: Heinemann.

Wiggins, G. & McTighe, J. (2005). Understanding by design (2nd ed.). Alexandria, VA: ASCD.

***********************************************************************

Aims

For us:

· To read less from a practical or “how to” stance and more from an analytic stance

· To think less about “grading” and more about gathering, paying attention to, and making sense of formative and summative evidence

· (In UbD sense) To think less like an activity designer and more like an assessor (p. 151). Notice that the chart on page 151 is presented in terms of questions we ask ourselves.

********************************************************************

Guiding Questions
I intend for us to keep the following questions in mind as we read and write about, and discuss, assessment and evaluation in ELA.

1. What’s meant by the following terms? Meant by whom?

Assessment

Evaluation

Reporting
Formative evidence

Summative evidence 

Backward design 

Reading from an analytic stance

2. In ELA:

· What forms can formative and summative evidence take?

· What are purposes for gathering and paying attention to such evidence?

· How do we make sense of such evidence?

· How might we make use of such evidence?

3. Practical cases in ELA:

· How do we make sense of and abstract evidence from students’ early versions of a piece of writing? How do we respond to help students develop a more satisfying and effective last version?

· How do we make sense of and abstract evidence from students’ responses to literature in order to guide their development of more satisfying and effective reader moves?  

4. From the perspectives of the authors we read, and from the perspectives of our individual histories as teachers and students in school, what are issues concerning assessment and evaluation in ELA?

5. What are traditional and alternative means of assessment and evaluation in ELA, and what seem to be the benefits and drawbacks of each means?

6. Who is advocating for what, concerning assessment and evaluation in ELA, and what is the foundation for the advocacy?

*********************************************************************

Course grade

I use a 10-point system, that is, 90-100, A; 80-89, B; and so forth.

I’ll arrive at a course grade using the following:

20%
An UbD inquiry-based literature unit design (Stage 1 & 2 only) appropriate for a particular grade in the 6-12 range and anchored by one or more substantial works of literature

10%
Journal-like reflection on your process of building the unit design

25%
A “5 pager” in which you examine one or more perspectives from our common readings on an issue in assessment or evaluation in ELA—based on your having read primarily from an analytic stance (rather than from a practical or “how to” stance) 

30%
Short report (to me) on one theme you’ve abstracted from reading independently 10 articles on a topic (issue or means) in assessment or evaluation in ELA (also based on your having read primarily from an analytic stance)

15%
An annotated (one-sentence annotation) bibliography for the class of your 10 articles

********************************************************************

The College of Education’s Statement on Professionalism 

As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:

· Engage in responsible and ethical professional practices.

· Contribute to collaborative learning communities.

· Demonstrate a commitment to diversity.

· Model and nurture intellectual vitality.

***********************************************************************

Accommodations. There are new procedures to follow for requesting special classroom accommodations. Requests must be submitted via AU Access. For more information, contact the Program for Students with Disabilities.

