AUBURN UNIVERSITY

COURSE SYLLABUS

1.
Course Number:  CTRD 7536
Course Title:
  Organization of Program in Reading Education

Credit Hours:  3 semester hours

Prerequisites:
  None (2 years of successful teaching and one undergraduate or graduate course in reading are required for admission to the Reading Specialist Certification Master’s Degree Program for which CTRD 7530 is a required course.)

Corequisite:
None (Candidates for the Alabama State Department of Education Reading Specialist Certification Master’s Degree must complete a two-credit hour, 100-clock hour internship to demonstrate the knowledge and skills included in the objectives and course content for CTRD 7530.)

Date Syllabus Prepared: August 1998; revised September 2000, December 2005, May 2008, May 2014

2. Term:  Summer, 2014

Class Days/Time: Tuesdays and Thursdays, 5:00-7:50 pm, Haley 2435
        Instructor:  Mary Jane McIlwain, PhD

      Office Address: 5014 Haley Center, Auburn University, Alabama  36830
      Contact Information:  mjm0055@auburn.edu
      Office Hours:  Tuesdays and Thursdays, 1:00-3:00 pm and by appointment

3. Texts: 


Required for All Students:

Allington, R. (2012). What really matters for struggling readers: Designing research-based programs. Boston, MA: Pearson Education, Inc.

Required for Students with Primary and Elementary Focus:

Walpole, S., & McKenna, M. (2012). The literacy coach’s hand book, second edition:  A guide  to research-based practice. New York: Guilford.
Required for Students with Secondary Focus:
Guth, N. & Pratt-Fartro, T. (2010). Literacy coaching to build adolescent learning: 5 pillars of  

             practice. Thousand Oaks, CA: Corwin.
Will Be Provided on Canvas:
Alabama Reading Initiative. (2004). Essential skills of teachers of reading and Essential skills of the reading coach. Montgomery, AL: Alabama State Department of Education.

Professional Standards and Ethics Committee of the International Reading Association. (2004). Standards for reading professionals. Newark, DE: International Reading Association. (Other IRA publications and policy statements will be also be assigned for reading and discussion).

Ruddell, R. B. & Unrau, N. J. (eds.).(2004). Theoretical models and processes of reading. (5th 
ed.). Chap.2: Historical perspective on reading research and practice. Newark, DE: International Reading (33-68). ISBN: 0872075028 HP011081209.pdf

Other Requred Weekly Articles TBA

4. Course Description:

Program, organization and development of basic and supplementary materials for guiding teachers, faculties and school systems in the continuous improvement of curriculum and teaching practices.

5. Course Objectives:

Upon completion of this course the students will:
A. Synthesize literacy research relative to a given context and consult with teachers and 
administrators in efforts to bring effective instruction to schools and classrooms. [(2)(b): (5); knowledge related to abilities demonstrated in CTRD 7920 - (2r): (6)] D

B. Evaluate reading texts (e.g. digital media, traditional texts, commercial programs, teacher created texts) for appropriateness in a variety of contexts, while aligning research and context based needs. [(2c): (4); knowledge related to abilities demonstrated in CTRD 7920 - (2o): (3)] T

C. Integrate authentic and intellectual reading and writing (using the variety of texts mentioned in B) experiences in content areas across grade levels by constructing guides and model lessons to support classroom teachers in this effort.  [(2f): (3); knowledge related to abilities demonstrated in CTRD 7920 - (2n): (4)] T

D. Identify, model, teach, collaboratively teach and coach intervention strategies (including those referenced in the Alabama Reading Initiative publications) appropriate for a range of  struggling readers. [(2g): (1); knowledge related to abilities demonstrated in CTRD 7920 - (2p): (2)] D

E.  Design  professional development programs in a range of formats (large group workshop, small group team building, and individual coaching) targeting various stakeholders: outside literacy leaders/colleagues, classroom teachers, special educators, administrators, community agencies, and/or families; share knowledge of research-based techniques and collaborate with colleagues; [(2)(b): (5); knowledge related to abilities demonstrated in CTRD 7920 - (2r): (1), (2), (3), (4), (5), and (6)]
6. Course Content: 

(See Assignments on the Canvas site for CTRD 7530 for specific readings for each week.)

Week 1-2 Establishing the knowledge base for developing reading programs that include effective instruction for students and reading teachers identified in the Alabama Reading Initiative publication: Essential skills of teachers of reading and Essential skills of the reading coach, Teaching reading IS rocket science, and other professional publications.

Week 3 Selecting, substituting, and/or rewriting reading materials in literacy programs and the content areas to meet students’ instructional needs and reading levels (instructional and independent).

Weeks 4 Planning for instruction that includes evaluating, selecting, using, and integrating electronic media (e.g., software) to provide and manage reading material in the literacy program

Week 5-6 Studying and modeling intervention strategies for effectively teaching struggling readers and coaching reading teachers that are referenced in the Alabama Reading Initiative publications, Essential skills of teachers of reading and Essential skills of the reading coach and recommended by the scientifically based reading research.

Week 7 Examining professional development options that involve working effectively with classroom teachers, special educators, administrators, community agencies, and families, sharing knowledge of research-based techniques, and collaborating with colleagues.

Weeks 9-10 Evaluating Correspondences, Strengths, and Weaknesses of National and State Professional Development Standards for Reading Professionals.

Accumulating Weekly Assignments:

	WkDts
	Readings 
	Reflection and/or Assignments to Be Posted By

	Wk 1
 May  19 – May 26
	· Essential skills of teachers of reading (found on Canvas)
· Essential skills of the reading coach
· Historical perspective on reading research and practice
	Three Part Reflection:

1. Create a theory map of your classroom or percieved classroom (see description on discussion board).
2. Create a sketch of yourself as a literacy leader in your school (see description on discussion board).

3. Respond to the discussion prompts on Canvas and attach scanned versions of your sketches.

POST BY SUNDAY, MAY 25.  PLEASE READ AND RESPOND (BRIEFLY) TO COLLEAGUES’ POSTS BY CLASSTIME TUESDAY (4:00 PM).

	Wk 2

May 27 – June 2
	· Teaching reading IS rocket Science (Moats, 1999) (on Canvas)

· What really matters (Allington), Preface—Ch 1

· View PPT in Module 1
	Reflection AND Internet Activity
Reflection:  Critically compare & contrast the authors’ assertions about the researchsupport and lack of research support for specific literacy programs and components of programs.  Connect these assertions to the Essential Skills documents read last week.
Internet Activity:  Download the internet activity posted on the discussion board.  Work with your partner to provide the reflection based on your assigned part. Post your consencus to the provided Internet Activity Page.
1.  POST REFLECTION BY SUNDAY, JUNE 1.  PLEASE READ AND REPSOND TO ONE COLLEAGUE BY 5:00 PM TUESDAY, JUNE 3.

2.  POST YOUR GROUP’S CONCENSUS TO THE APPROPRIATE SECTION OF THE PAGE BY TUESDAY, JUNE 3.  I WILL CUT AND PASTE SO THAT BOTH SECTIONS WILL HAVE ALL THE INFORMATION.

	Wk 3

June 3-June 9
	· What really matters, Ch. 2

· View PPT in Module 2
	Reflection & Commercial Program Evaluation Activity begins
Reflection: Evaluate your knowledge of how phonemic awareness and phonics, use of information sources (M, S, V) facilitate fluency and influence volume of text read. Also consider the relevance of text complexity and instructional level on volume.  Describe your personal strengths and needs and how you would increase your  expertise and that of others in teaching and/or coaching decoding (phonemic awareness, phonics, use of information sources). Note the professional readings, materials, and techniques you would include in your PD design.
Activity: Commercial program evaluations will be started.
1.  POST REFELCTION BY SUNDAY, JUNE 8. PLEASE READ AND RESPOND TO ONE COLLEAGUE BY 5:00 TUESDAY, JUNE 10.  
2.  IDENTIFY THE PROFESSIONAL DEVELOPMENT EXPERIENCE YOU WILL ATTEND.  SEE GUIDELINES ON CANVAS (ASSIGNMENTS).

	Wk 4

June 10-June 16


	· What really matters, Ch. 3

· Lit. coah’s Hb, Ch. 1-2

· 5 Pillars of pract., Ch 1-2
· View PPT in Module 3
	Reflection & Commercial Program Evaluation Activity
Reflection: Make connections between Allington’s recommendations thus far and those presented in the coaching book.

Activity: Continue working on Program Evaluation Activity.

1.  POST REFLECTION BY SUNDAY, JUNE 15.  PLEASE READ AND RESPOND TO ONE COLLEAGUE BY 5:00 TUESDAY, JUNE 17.

2.  POST PROGRAM EVALUATION PPT BY MIDNIGHT TUESDAY, JUNE17. 

	Wk 5

June 16 – June 23  (NO CLASS 6/17)
	· What really matters, Ch. 4

· Lit. coach’s Hb, Ch. 3-4

· 5 Pillars of pract., Ch. 3-4

· View PPT in Module 4


	Reflection, Coaching Log Activity begins, & PD Case Analysis begins
Reflection: Note parallels between what you learned from Allington about teaching and coaching other teachers to teach and assess fluency explicitly and systematically and what you learned from the coaching book. Describe your strengths and needs in fluency knowledge and plan how you would increase your expertise and that of others in the area of fluency. Note the professional readings, materials and techniques in your PD design.
Coaching Log Activity:  Choose a colleague to engage in ongoing coaching conversations.  Familairize  yourself with the on-line coaching log. See activity guidelines on Canvas (Assignments).

PD Case Analysis Project begins.  Look at real and mock options at the school level. Discuss with peers and set up a chat conference with MJ for guidance. See project guidelines on Canvas (Assignments).
1.  POST REFLECTION BY SUNDAY, JUNE 22. PLEASE READ AND RESPOND TO A COLLEAGUE BY 5:00 TUESDAY, JUNE 24.  

2.  CHAT TIMES WITH MJ SHOULD OCCUR BEFORE TUESDAY, JUNE 24. 
(ON-LINE STUDENTS DECIDE IF THEY WILL BE SYNCHRONEOUS ON TUESDAY (6/24) AND/OR THURSDAY (6/26).)

	Wk 6

June 24 – June 30
	· What really matters, Ch. 5

· Lit. coach’s Hb, Ch. 5

· 5 Pillars of pract., Ch. 5

· View PPT in Module 5
	Reflection, Coaching Log, & PD Case Analysis continue
Reflection: Describe your strengths and needs in knowledge of comprehension and vocabulary and how you would increase your expertise and that of others in these areas.   Note the professional readings, materials, and techniques in your PD design.
Coaching Activity: Share your experiences with the group via chat or face to face.

PD Case Analysis Project:  Present your data set to group via in class PLC or chat for discussion and feedback.  
1.   POST REFLECTION BY SUNDAY JUNE 29. PLEASE READ AND RESPOND TO A COLLEAGUE BY 5:00 TUESDAY, JULY 1.  
2.   ADD ENTRY TO COACHING LOG BY TUESDAY, JULY 1.
(ON-LINE STUDENTS DECIDE IF THEY WILL BE SYNCHRONEOUS ON TUESDAY, JULY 1.)

	Wk 7

July 1- July 7
	· Lit. coach’s Hb, Ch. 6-7

· 5 Pillars of pract., Ch. 6-7

· View PPT in Module 6
	Reflection, Coaching Log, & PD Case Analysis continue
Reflection:  Compare and contrast current practices in your school with the recommendations on models for grouping and scheduling instructional time, instructional activities and performance benchmarks, information on history of basals and core programs, and program evaluation templates.
Coaching Log Activity: Share your experiences with the group via chat or face to face.

PD Case Analysis Project:  Continue with in class PLC or chat for discussion and feedback. Begin considering grant possibilities.
1.  POST REFLECTION BY SUNDAY, JULY 6.  PLEASE READ AND RESPOND TO A COLLEAGUE BY 5:00 TUESDAY, JULY 8.

2.  ADD ENTRY TO COACHING LOG BY TUESDAY, JULY 8.

	Wk 8

July 8 – July 14
	· Lit. coach’s Hb, Ch. 8
· 5 Pillars of pract., Ch. 8

· View PPT in Module 7
	Reflection, Coaching Log continues, & PD Case Analysis Wrap Up, Grant Project begins
Reflection: Explain how you would design a compehensive assessment, instruction, and intervention program for your school that has the potential to accelerate literacy acquisition for struggling readers.
Coaching Log Activity: Share experiences via chat or face to face.

Case Analsis/PD/Grant Project:  organize data and information gleaned from PLC work and search for potential grants.

1. POST REFLECTION BY SUNDAY JULY 13.  PLEASE RESPOND TO A COLLEAGUE BY 5:00 TUESDAY, JULY 15.

2. ADD FINAL ENTRY TO COACHING LOG BY TUESDAY, JULY 15.


	Wk 9

July 15 – July 21
	· What really matters, Ch. 6
	Reflection & Grant Project continues
Reflection:  Revise previous reflection based on Allington’s recommendations in chapter 6.

Grant Project: Present information to group for feedback on ideas, relevance to research etc. (on campas or via chat)

1. POST REFLECTION BY SUNDAY JULY 20.  PLEASE RESPOND TO A COLLEAGUE BY 5:00 TUESDAY, JULY 22.
2. POST FINAL PERSONAL PROFESSIONAL DEVELOPMENT SUMMARY BY TUESDAY, JULY 22.

	Wk 10

July 22 – July 28
	· Standards for Reading Professionals (on Canvas)

· Lit. coach’s Hb, Ch 9-10

· Adolescent focus TBA
	Reflection & Grant Project coninues
Reflection: Compare the points in the chapters with criteriain the IRA Standards for Reading Professionals.  Then compare the IRA standards with the “Essential Skill” documents read the first week.

Grant Project:  Share draft with colleagues for feeback.

1. POST FINAL REFLECTION BY JULY 28.
2. POST FINAL GRANT BY JULY 28.


	EXAM JULY 28
	
	CLASS ACTIVITY TO BE DETERMINED


7. Course Requirements:

A .Participate in all class discussions.

B.  Communicate recommendations for literacy education programs in written reflections and repsonses based on readings and class posts to Canvas.
C. Complete written documentation and reflections for a professional development experience that includes potential turn around training through shared teaching and coaching. (Guidelines will be provided in the Learning Management System.)

D. Complete evaluations of reading materials, electronic media and software.

E. Complete a grant or conference presentation proposal for participation in professional development programs that develop collegial relationships with other reading specialists and literacy professionals (mock or real).

F. Design a professional development program that includes multiple formats based on school wide and individual class case analysis (mock or real).
8. Grading and Evaluation:

The final grade for the course will be based on the following:

Discussion Participation                                                                                                    10%

Reflections/Activities (State of Reading Achievement, Program Eval, Coaching Log)   15%            
Professional Development Experience                                                                              25%

Case Analysis/PD Plan                                                                                                      25%

Grant Proposal                                                                                                                   25%

Total                                                                                                                                  100%

Any assignment or exam turned in late will result in a 5% grade deduction per calendar day.

The following grading scale will be used:

90-100%    A

80-89.99% B

70-79.99% C

60-69.99% D

Below 60% F

9. Class Policy Statements:
Attendance: Although attendance is not required, students are expected to attend all classes, and will be held responsible for any content covered in the event
of an absence.
Excused Absences: Students are granted excused absences from class for the following reasons: illness of the student or serious illness of a member of the student's immediate family, the death of a member of the student's immediate family, trips for student organizations sponsored by an academic unit, trips for

university classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance, and religious holidays. Students who wish to have an excused absence from class for any other reason must contact the instructor in advance of the absence to request permission. The instructor will weigh the merits of the request, and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence. Appropriate documentation for all excused absences is required. Please consult the Student Policy eHandbook for more information on excused absences.

Make-Up Policy: Arrangement to make up a missed major examination (e.g.:hour exams, mid-term exams) due to properly authorized excused absences must be initiated by the student within one week of the end of the period of the excused absence(s). Except in unusual circumstances, such as the continued absence of the student or the advent of university holidays, a make-up exam will take place within two weeks of the date that the student initiates arrangements for it. Except in extraordinary circumstances, no make-up exams will be arranged during the last three days before the final exam period begins.

Academic Honesty Policy: All portions of the Auburn University student academic honesty code (Title XII) found in the Student Policy eHandbook will apply to university courses. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the

Provost, which will then refer the case to the Academic Honesty Committee.

Disability Accommodations: Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, an alternate time can be arranged. To set up this meeting, please contact me by e-mail. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
10.  Justification for offering CTRD 7530 as a graduate course:

CTRD 7530/7536 is designed to develop literacy leaders that bring research to practice in school settings by providing students with experience in generating and evaluating implementation of such practices.  The program requirements support the graduate student in synthesizing scientifically based practices studied in previous classes using the lens of continuous school improvement.  Students will exercise leadership skills by creating context relevant professional development opportunities that include large group workshops, small group team building and individual coaching. The students will be graded on their ability to show their depth of knowledge and it's connection to multiple theories with specificity, as well as how well they can present this to practicing teachers in multiple formats.
Suggested Texts for Additional Inquiry into Organization of Programs in Reading


* Professional Books on Literacy Coaching

Allington, R. (2002). Big brother and the national reading curriculum: How ideology trumped evidence. Portsmouth, NH: Heinemann.

Allington, R., & Johnston, P. (2002). Reading to learn: Lessons from exemplary fourth-grade classrooms. New York: Guilford Publications, Inc.

Allington, R., & Walmsley, S. (Eds.). (1995). No quick fix: Rethinking literacy programs in

America’s elementary schools. New York: Teachers College Press & Newark, DE: 

International Reading Association.

Alverman, D., & Moore, D. (1996). Secondary school reading. In R. Barr, M.L. Kamil, P. B. Mosenthal, & P.D. Pearson (Eds.), Handbook of reading research: Volume II (pp. 951-983). Malwah, NJ: Lawrence Erlbaum . 

Atwell, N. (1998). In the middle. Westport, CT:  Heinemann.

*Bean, R. (2003). The reading specialist: Leadership for the classroom, school, and community. New York: Guilford Publications, Inc.

Block, C. (2005). Reading first and beyond: The complete guide for teachers and literacy coaches. New York: Corwin Press.

Chall, J., & Squire, J. (1996). The publishing industry and textbooks. In R. Barr, M.L. Kamil, P. B. Mosenthal, & P.D. Pearson (Eds.), Handbook of reading research: Volume II (pp. 120-146). Malwah, NJ: Lawrence Erlbaum . 

Freppon, P.A. & Dahl, K.L. (1998). Balanced instruction: Insights and considerations. Reading Research Quarterly, 33(2), 240-251.

Goodman, K. (1998). In defense of good teaching: What teachers need to know about the 

reading wars. York, ME: Stenhouse Publishers.

Johnston, P., & Allington, R. (1996). Remediation. In R. Barr, M.L. Kamil, P. B.

Mosenthal, & P.D. Pearson (Eds.), Handbook of reading research: Volume II 

(pp. 984-1012). Malwah, NJ: Lawrence Erlbaum . 

*Kise, J. (2006). Differentiated Coaching: A Framework for Helping Teachers Change. New York: Corwin Press.

Lyons, C.A., & Pinnell, G. S. (2001). Systems for change in literacy education. Portsmouth, NH: Heinemann.

McGill-Franzen, A. (2000). Policy and Instruction: What is the relationship? In M. Kamil, P. Mosenthal, P. D. Pearson, and R. Barr (Eds.), Handbook of reading research (pp. 889-908). Mahweh, NJ: Lawrence Erlbaum.

Pilgreen, J. (2000). The SSR handbook: How to organize and manage a sustained silent reading program. Portsmouth, NJ: Heinemann.

Pressley, M., Allington, R., Wharton-MacDonald, R., Block, C. C., & Morrow, L. M. (2001). Learning to read: Lessons from exemplary first grade classrooms. New York: Guilford Publications, Inc.

Radencich, M.C. (1995). Administration and supervision of the reading/writing program. 

Needham Heights, ME: Allyn & Bacon.

Snow, C.E., Burns, S.M., & Griffin, P. (Eds.) (1998). Preventing reading difficulties in young children. Washington, DC: National Academy Press. Also on-line at: http://www.nap.edu
*Toll, C. (2004). The literacy coach's survival guide: Essential questions and practical answers. Newark, DE: International Reading Association. 

Vogt, M. (2002). Reading specialists in the real world: A sociocultural view. Boston, MA: Allyn and Bacon.

Wood, K., & Dickinson, T. (2000). Promoting literacy in grades 4-9: A handbook for teachers and 

administrators. Boston, MA: Allyn and Bacon.

Articles Worth Reading for Building Reading Programs

Anthony, J., Lonigan, C., Driscoll, K., Phillips, B., & Burgess, S. (2003). Phonological sensitivity: A quasi-parallel progression of word structure units and cognitive operations. Reading Research Quarterly, 38, 470-487.

Barton, J., & Sawyer, D. (2003). Our students are ready for this: Comprehension instruction in the elementary school. The Reading Teacher, 57, 334-347.

Drucker, M. (2003). What reading teachers should know about ESL learners. The Reading Teacher, 57, 22-29.

Invernizzi, M., & Hayes, L. (2004). Developmental-spelling research: A systematic imperative. Reading Research Quarterly, 39, 216-228.

Lubliner, S. (2004). Help for struggling upper-grade elementary readers. The Reading Teacher, 57, 430-438.

Rasinski, T., & Hoffman, J. (2003). Oral reading in the school literacy curriculum. Reading Research Quarterly, 38, 510-522.

Stahl, K. (2004). Proof, practice, and promise: Comprehension strategy instruction in the primary grades. The Reading Teacher, 57, 598-609.

