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Auburn University

Department of Special Education, Rehabilitation, & Counseling
RSED 5120/6120 Curriculum in Elementary Special Education (3 hours credit)

Pre-requisites: 
EDUC 3000 (RSED majors only) and Co-requisites RSED 3000

Time/Place: 

Tues and Thurs 12:30 to 2:30 pm HC 
Instructor: 

Dr. AmySue Reilly

 Email: reillam@auburn.edu



Office: 1232C Haley Center
Phone: 844-2110
Office Hours: Wednesdays 1-5 pm or by appointment 

Date Syllabus Prepared: December 2014; Updated May 2015
* This syllabus is subject to change based on the discretion of the instructor 

Texts: 

1) Miller, S. P. (2009). Validated practices for teaching students with diverse needs and abilities. Upper Saddle River, NJ: Merrill Pearson Publishing 

2) Mercer, C. D., & Miller, S. P. (2010). Strategic math series: Multiplication facts 0-81. Lawrence KS: Edge Enterprises.
3) Miller, S. P., & Kaffar, B. J. (2011). Strategic math series: Addition with regrouping. Lawrence KS: Edge Enterprises.
4) Miller, S. P., & Kaffar, B. J. (2011). Strategic math series: Subtraction with regrouping. Lawrence KS: Edge Enterprises.
5) Other course texts are posted on Canvas and are as follows:

· Mastering the Maze

Alabama College and Career Ready Standards
Course Description: understanding of a functional/developmental approach to the selection, development, implementation, and evaluation of appropriate curriculum activities for the instruction of students with mild learning/behavior disabilities in grades K-6. Content includes extensive exploration of various curricular theories focusing on individual and group approaches.

Course Objectives: Upon completion of this course students will:

a. Demonstrate knowledge of content for grades K-6 in the Alabama Courses of Study for Mathematics, English, Social Studies and Science. [290-3-3-.35 (1)(a)5]
b.   Demonstrate knowledge of the developmental stages of writing and spelling, including the stages of pre-writing, drafting, revising, editing, and publishing; the importance of the writing process in the teaching of reading and the role of writing across the curriculum. [290-3-3-.35(1)(a)10]

c.   Demonstrate knowledge of normal growth and development and learning of elementary students.

d
Knowledge of handicapping conditions, medical and environmental factors that can impact on child development and learning.

e.
Demonstrate the process of selection of appropriate materials.


g.
Demonstrate knowledge of various curriculum theories for elementary school children.

h.
Discriminate between applications of various curriculum theories in elementary education 


i.
Identify appropriate curriculum content and focus based on assessment in the language emotional/social, self-help, and physical development of elementary school children.

j.
Demonstrate knowledge in the selection of primary reading skills, handwriting skills, and arithmetic skills for elementary school children.

k.
Demonstrate the relationship between learning styles and teaching styles and the need to modify teaching techniques to accommodate individual learners.

l.
Identify the full continuum of least restrictive environments.

m.
Identify resource agencies that provide personnel and services for improving and strengthening educational programs for children with exceptionalities.

n.
Identify cultural and socioeconomic factors and their impact on programming.

o.
Identify computer software and appropriate application in the educational process.


p.
Discuss current issues and trends in the field and in related disciplines, including other fields such as medicine, regular education, and counseling, etc.

q.
Demonstrate knowledge of various instructional strategies including cooperative learning and team teaching.
r.   Demonstrate knowledge of adaptive physical education needs and procedures.

6.  COURSE CONTENT SCHEDULE
	DATE
	TOPIC
	READINGS 
	ASSIGNMENTS DUE

	R 
May 21
	Overview of Course
Activites
	
	

	T 
May 26
	Organizing the Learning Environment
	Ch 2&3
	

	R 
May 28
	Reading Day
	
	

	T 
June 2
	· Small Group Activities
· Instructional Models,  
· teaching behaviors,
	Ch 2&3
	

	R 
June 4
	· Instructional Models,  
· teaching behaviors, 
	Ch 4, 5, &9
	Article approval annotated bibl Grad SS

	T 
June 9
	· Instructional Models,  
· teaching behaviors, 
· Monitoring SS Progress
	Ch 11

Data Collection
	

	R
June 11
	· IEP activity

· Lesson development
· Lesson Series
	Mastering the Maze

IEP case study
	ALCS Math, English (Reading & Writing)  Soc Studies, & Science 

	T 
June 16
	· IEP activity,
· lesson development
	Mastering the Maze

IEP case study
	

	R 
June 18
	· Reading Instruction
	Ch 7
	IEP draft

	T
June 23
	· Reading Instruction
	Ch 7
	

	R
 June 25
	· Mathematics Instruction
	Ch 6
	

	T 

June 30
	· Mathematics Instruction
	Ch 6
	Annotated bibliography

	R 
July 2
	· Writing Instruction,
· lesson series meetings
	Ch 8
	

	T 
July 7
	· Writing Instruction, 
· lesson series meetings
	Ch 8
	Lesson series draft

	R
July 9
	· Writing Instruction, 
· lesson series meetings
	Ch 8
	

	T 
July 14
	· Instructional Accommodations
	Ch 10
	IEP

	R
July 16
	· Current Treads & Issues
· Resource Agencies
	
	

	T 
July 21
	
	
	Lesson series

	R 
July 23
	
	
	Teacher Toolkit = Exam 3

	T 
July 28
	
	
	


7.  COURSE REQUIREMENTS/EVALUATION:  Students are required to: a) successfully complete all required projects, assignments, and tests no later than the date designated for each, b) take and pass all required exams, c) attend class and participate in class discussions and activities, and d) read assigned materials prior to attending classes.
· 3 Examinations (50 points each, 150 points total): There will be three examinations (tests) during the semester which will consist of objective questions that require application of course material. Tests will be administered online through Canvas and must be completed on the assigned day. The instructor must be given notice of illness or other university-approved absence 24 hours prior to the test in order to reschedule.
· Teacher Toolkit Activities = 25 points
· Teacher Toolkit  = 25 points
· Lesson Series (75 Points = 25 pts per LP) Using the Alabama College and Career Ready Standards, each student will develop a series of 3 lesson plans written in explicit instruction format presented in class. The purpose of these lessons is to assess ones’ ability to apply research-validated methods and strategies learned within the course to instructional practice. Lessons that do not follow practices from the textbook, notes, and lectures will not receive credit. These lessons must reflect 3 lessons in which children’s understanding of a particular [set of associated] concept will be developed.  Lesson Plans identify various instructional strategies, each of the 3 lessons must differ in level or complexity of the concepts across academic areas.  One lesson cannot be repeated 3 times; it is assumed that appropriate practice opportunities and repetition will be provided (i.e. a lesson on addition using manipulatives may not be repeated 3 times; such a lesson should be followed by instruction that develops more complex understanding). An objective based on the Alabama College and Career Ready Standards must be included for the lessons and each individual lesson should reflect a task or skill required to meet the objective.  [Academic Areas: Mathematics, English (Reading and Writing), Social Studies, and Science and Domains of Language emotional/social, self-help, & physical development).
Undergraduate Annotated Bibliography (50 points): Students enrolled in RSED 5120 will complete an annotated bibliography using two of the articles below. 

A. Flores, M.M. (2010). Using the Concrete-Representational-Abstract sequence to teach subtraction with regrouping to students at risk for failure. Remedial and Special Education, 31(3), 195-207. doi: 10.1177/0741932508327467

B. Flores, M.M. (2009). Teaching subtraction with regrouping to students experiencing difficulty in mathematics. Preventing School Failure, 53(3), 145-152.
C. Flores, M. M., Hinton, V. M. & Strozier, S. D. (2014). Teaching subtraction and multiplication with regrouping using the concrete-representational-abstract sequence and strategic instruction model. Learning Disabilities Research & Practice, 29(2), 75-88.

D. Flores, M., M., Schweck, K. B., & Hinton, V. M. (2014). Teaching multiplication with regrouping to students with specific learning disabilities. Learning Disabilities Research & Practice, 29(4), 171-183.
E. Mancl, D. B., Miller, S. P., & Kennedy, M. (2012). Using the concrete-representational-abstract sequence with integrated strategy instruction to teach subtraction with regrouping to students with learning disabilities. Learning Disabilities Research and Practice, 27(4), 152-166.

F. Miller, S. P., & Kaffar, B. J. (2011). Developing addition with regrouping competence among second grade students with mathematics difficulties. Investigations in Mathematics Learning, 4(1), 24-49.
· The purpose of this assignment is to familiarize students with current research related to the concrete-representational-abstract instruction sequence and increase students’ skills in the interpretation of research. 

Annotated bibliographies will include the following for each of the two articles:

· A reference citation for the articles written according to APA 6th  ed. Guidelines

· A description of the intervention, written in your own words, without direct quotation
· A description of how the intervention was implemented, written in your own words without direct quotation
· Results of the intervention with regard to student achievement or performance, written in your own words without direct quotation
· Conclusions and recommendations with regard to the future use of this intervention, written in your own words without direct quotation
Graduate Annotated Bibliography (50 points). Students enrolled in RSED 6120 will complete an annotated bibliography using five intervention articles in the areas of reading, mathematics, or written expression published within the last 10 years or the journal listed below. The purpose of this assignment is to familiarize students with current research with regard to interventions for students with disabilities.

Annotated bibliographies will include the following for each of the five articles:

· A reference citation for the articles written according to APA 6th  ed. Guidelines

· A description of the intervention, written in your own words, without direct quotation
· A description of how the intervention was implemented, written in your own words without direct quotation
· Results of the intervention with regard to student achievement or performance, written in your own words without direct quotation
· Conclusions and recommendations with regard to the future use of this intervention, written in your own words without direct quotation
· For each article included, a hard copy or electronic copy of the entire article including references

***Note*** Annotated bibliographies with the following will NOT be considered for grading: (1) articles not pertaining to intervention research (such as literature reviews or meta-analyses, descriptive articles, position papers); (2) articles not from the journals listed below; (3) articles for which a hard/electronic copy are not provided; (4) research articles that do not include students in grades K-6. 

List of journals that can be used for the annotated bibliography: 

	Annals of Dyslexia

Behavior Disorders

Child Language Teaching and Therapy

Clinical Child and Family Psychology Review 

Communication Disorders Quarterly

DVI Quarterly

Dyslexia
Journal of Applied Behavior Analysis

Journal of Abnormal Child Psychology

Journal of Deaf Studies and Deaf Education

Journal of developmental and physical disabilities Journal of emotional and behavioral disorders Journal of learning disabilities  

Journal of special education  

Journal of special education technology  

Exceptional  Children

Exceptionality
	Education and Training in Autism and Developmental Disabilities

Focus on Autism and Developmental Disabilities  

Inclusive Education programs 

Learning disabilities research and practice  

Learning disability quarterly  

Mental retardation

Physical Disabilities 

Preventing school failure  

Reading & writing quarterly  

Reading improvement  

Remedial and special education  

Research and Practice for Persons with Severe Disabilities
Rural special education quarterly  

Topics in early childhood special education  

Topics in language disorders  


IEP Project (75 points): Each student will complete a Standards-based IEP based on a case study provided by the instructor. The IEP should be completed according to Mastering the Maze, and class lectures. These assignments must be word processed in 12 point font using the template provided. Opportunities for draft will be provided prior to final submission. A grading rubric is included within this syllabus.

incidental learning/t
Grading and Evaluation: Student performance in the class will be determined according to the following point assignment scale: A=270-300, B=240-269, C=210-239, D=180-209, F=0-179.  Grades will not be rounded (i.e., 269 points is a grade of B)
	Undergraduate Assignments
	Points
	
	Graduate Assignments 
	Points

	Learning Activities 
	75
	
	Learning Activities
	75

	Teacher Toolkit
	25
	
	Teacher Toolkit
	25

	IEP
	75
	
	IEP
	75

	Annotated bibliography
	50
	
	Annotated bibliography
	50

	Lesson series 
	75
	
	Lesson series 
	75

	
	
	
	Graduate Projects 
	100

	Total
	300 pts
	
	Total
	400 pts


8. CLASS POLICIES:

EXTRA CREDIT: There is an RSED 5120/6120 policy that no extra credit opportunities will be provided outside of the activities and assignments described in this syllabus. Final grades will be comprised of points earned on the activities, tests, and projects described in the syllabus. 

ATTENDANCE:  Students are expected to attend class and participate in class discussions and activities. 
ASSIGNMENTS: All written assignments are expected to conform to the current style manual of the American Psychological Association (APA). This includes the use of person-first language (i.e. “child with a disability” rather than “disabled child”). Written assignments are expected to be typewritten, grammatically accurate, and free of spelling and typographical errors. Assignments are to be of a quality that would be expected of a professional. 

All assignments and drafts must be turned in via Canvas the day each are due within the first 10 minutes of the regularly scheduled class time.  Tests must be completed through Canvas on the assigned day. No late assignments or late test submissions will be accepted unless the instructor has received prior notice of absence (via phone, email, etc…) that can be verified later as a university approved excuse. When prior notice is provided and the student has a university approved excuse, he or she will have one week from the time he or she returns to class to turn in the assignment.

NOTE: Any assignments or tests completed and/or submitted that do not comply with the above requirements will not be accepted for credit.

EXAMS: Arrangements to make up missed major examinations (e.g. hour exams, mid-term exams) due to properly authorized excused absences shall be initiated by the student within one week from the end of the period of the excused absence. Normally, a make-up exam shall occur within one week from the time the student initiates arrangements for it.
INSTRUCTOR FEEDBACK: If sent one week before the due date, he instructor will provide feedback on any assignment prior to its due date. Email completed draft reillam@auburn.edu  no later than the week before the due date and the instructor will provide suggestions, recommendations,  etc… for corrections. 
CLASSROOM BEHAVIOR AND HONESTY: Students are expected to read and adhere to all classroom polices in the Auburn University Policies site regarding classroom behavior and honesty (https://sites.auburn.edu/admin/universitypolicies/default.aspx).

CLASSROOM BEHAVIOR: “Behavior in the classroom that impedes teaching and learning and creates obstacles to this goal [learning] is considered disruptive and therefore subject to sanctions… Students have the responsibility of complying with behavioral standards… Examples of improper behavior in the classroom (including the virtual classroom of e-mail, chat rooms, telephony, and web activities associated with courses) may include, but are not limited to the following: arriving after a class has begun; use of tobacco products; monopolizing discussion; persistent speaking out of turn; distractive talking including cell phone usage; audio or video recording of classroom activities or the use of electronic devices (including cell phones) without the permission of the instructor; refusal to comply with reasonable instructor directions; employing insulting language or gestures; verbal, psychological, or physical threats, harassment, and physical violence.” (See Auburn University Policy Site https://sites.auburn.edu/admin/universitypolicies/default.aspx).
HONESTY CODE: The University Academic Honesty Code and the University Policy Site Regulations pertaining to Cheating will apply to this class (https://sites.auburn.edu/admin/universitypolicies/default.aspx).  The Auburn Academic Honesty Code is found in both the University Policy Site and the Student Government Association’s Code of Laws.  Students are to read the honor code carefully, making sure they understand the policy, its implications for their work (e.g. tests, reports, papers, projects), and the consequences of code violation.  Non-compliance with this policy will result in formal action with the university academic honesty procedures.  Among other things, students are responsible for understanding the definition of plagiarism.  Individuals are to (a) reference materials they use, and (b) reference only material they access directly.  Individuals who copy or use ideas from the works of others without properly acknowledging the author, risk grave consequences.

ACCOMMODATIONS: Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with office hours, an alternate time can be arranged. To set up this meeting, please contact your supervisor by e-mail. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT).
STUDENT ACADEMIC GRIEVANCE POLICY: The purpose of this university policy is to “resolve academic grievances of students, which results from actions of faculty or administration.  This resolution should be achieved at the lowest level and in the most equitable way.  The burden of proof rests with the complainants.”  See University Policy Site for steps toward redress https://sites.auburn.edu/admin/universitypolicies/default.aspx.
CONFIDENTIALITY: Respect family rights to privacy, the identity of children and families will be confidential.
CONTINGENCY PLAN: In the unlikely event that either instructor(s) or students are unable to attend class due to serious infectious illness (documentation required), assignments and will be made available on Canvas for completion or submission.

RSED 5120/6120 Lesson Series Grading Rubric
	Lesson Methods and Strategies
	Yes
	No

	The methods and strategies contained within the lessons are included in RSED 5120/6120 textbook, notes, or lectures.
	Lesson series accepted, graded according to the rubric below
	Lesson series is not accepted and zero points are earned 

	Each lesson is clearly related to the others and a clear progression in concept/task complexity is evident
	Lesson series accepted, graded according to the rubric below
	Use rubric to grade only lessons that are related 

	
	Excellent & Competent 2 pts each
	Approaching Competence  1 pt
	Poor 0 pts

	Lesson Draft  
	Lesson series draft includes three lessons with each section attempted 

Submitted on time 
	More than half attempted 

Submitted on time
	Less than half attempted 



	Standards  objective & description of students 
	standard is listed

lesson objective written with condition, behavior, and criterion

brief and clear description of students and setting 
	1 expectation
	0 expectations

	Materials
	Materials are described

Materials are appropriate for lesson
	1 expectation
	0 expectations

	
	Excellent 8 pts
	Competent 6 pts
	Approaching Competence 4 pts
	Poor 0 pts

	Advance Organizer
	For all lessons:

- Review relevant skills etc… 

- State lesson objective, link to prior knowledge

- Develop relevance

- Clear communication of expectations for behavior

- Opportunity for student input

Sections are written such that the reader can clearly visualize activities and implement plans based on descriptions 
	For all lessons, the following are clearly present:

- Review, lesson objective, link to prior knowledge, development of relevance, communication of expectations, and opportunity for student input. Lapses in writing conventions or lack of detail interfere with clarity and the reader’s ability to replicate plans
	1-2 of the advance organizer components are missing from 1-2 lessons: 

- Review, lesson objective, link to prior knowledge, development of relevance, communication of expectations, and opportunity for student input.
	More than 2 of the advance organizer components are missing or 3 lessons are missing more than two components 


	Describe & Model
	For all lessons:

- Includes 3 Ms described in notes

 - Lesson activities/tasks demonstrated step by step

- Clear verbal description of lesson activities/tasks

- Model clear, sections written such that reader can clearly visualize tasks and implement plans based on descriptions
	For all lessons the following are present:

- 3 Ms described in notes, lesson activities/tasks demonstrated step by step, verbal description of lesson activities/tasks

- Lapses in writing conventions or lack of detail interfere with clarity and the reader’s ability to replicate plans
	1-2 of model components are missing from 1-2 lessons:

- 3 Ms described in notes, lesson activities/tasks demonstrated step by step, verbal descript of lesson activities/tasks


	More than 2 of the model components are missing or 3 lessons are missing more than 2 components

	Guided Practice
	For all lessons:

- Multiple examples of prompts/cues are included 

- The approach for guidance is clear (e.g., together, back and forth, students assist teacher)

- Guide is clear and appropriate for lesson

- Materials used are appropriate

- Guidance is clear and sections are written such that the reader can clearly visualize activities and implement plans based on descriptions
	For all lessons the following are present:

Multiple examples of prompts/cues, guidance is appropriate for lesson, materials are appropriate

Lapses in writing conventions or lack of detail interfere with clarity and the reader’s ability to replicate plans 
	1-2 of the guided practice components are missing for 1-2 lessons:

Multiple examples of prompts/cues, guidance is appropriate for lesson, materials are appropriate

 
	More than 2 of the guided practice components are missing or 3 lessons are missing more than 2 components

	Independent Practice 
	For all lessons:

- Assignment measures objective

- Students could complete task without teacher guidance

- Assignment is appropriate for lesson

- Ind practice clear, sections are written such that the reader can clearly visualize activities and implement plans based on descriptions
	For all lesson the following are present: task measures objective, task described could be completed without teacher guidance, task is appropriate for lesson.

Lapses in writing conventions or lack of detail interfere with clarity and the reader’s ability to replicate plans

	1-2 of the ind practice components are missing for 1-2 lessons: task measures objective, task described could be completed without teacher guidance, task is appropriate for lesson.
	More than 2 ind practice components are missing or 3 lessons are missing 2 or more components



	Post-organizer
	For all lessons:

- Review of activity

- Highlight important concepts, ideas 

- Opportunity for student input

- Sections are written such that the reader can clearly visualize activities and implement plans based on descriptions
	The following are present in each lesson:

Review of activity, highlight of important ideas, opportunity for student input

Lapses in writing conventions or lack of detail interfere with clarity and the reader’s ability to replicate plans
	1-2 of post organizer components are missing from 1-2 lessons: Review of activity, highlight of important ideas, opportunity for student input


	More than 2 of the post organizer components are missing from lessons or 3 lessons are missing 2 or more of the following components

	
	Excellent & Competent 2 pts
	Approaching Competence 1 pt
	Poor 0 points

	Management
	Efficient use of instructional time 

Materials and organization appropriate for students’ level of functioning
	1 expectation
	0 expectations

	Writing Conventions & professional language  
	No more than five errors in spelling or grammar

No more than five instances of vocabulary that is inappropriate in professional written language 

No lapses in the use of person-first language (e.g., students with learning disabilities or students with autism)
	6-10 spelling or grammar errors

More than 5 instances of inappropriate vocabulary for professional writing

1 error in person-first language 
	11 or more spelling or grammar errors 11 or more instances of inappropriate vocabulary for professional writing

2 errors in person-first language 




Graduate RSED 6120 Annotated Bibliography Grading Rubric (50 points)
	Paper Requirements
	Yes
	No

	All articles pertain to intervention research and All articles are from the journals listed in syllabus
	Continue grading
	Assign 0 

	Hard copies of articles are included and All research articles include students in grades K-6
	Continue grading
	Assign 0

	No more than 3 words from another author appear without appropriate APA citation
	Continue grading
	Assign 0

	Category
	10 Points
	8 Points
	6 Points
	4 Points
	0-2 Point

	Reference citations written according to APA 5th ed. 

Writing Conventions

Person 1st language
	4 or fewer errors in reference citations, grammar, spelling, and person 1st language
	5-7 errors in reference citations, grammar, spelling, and person 1st language
	8-10 errors in reference citations, grammar, spelling, and person 1st language
	10-13 errors in reference citations, grammar, spelling, and person 1st language
	14 or more errors in reference citations, grammar, spelling, and person 1st language

	A description of the intervention, written in your own words, without direct quotation
	Accurate, clear and detailed description of each intervention without direct quote
	Accurate, clear and detailed description of 4/5 interventions without direct quotation
	Accurate, clear and detailed description of 3/5 interventions without direct quotation
	Accurate, clear and detailed description of 2/5 interventions without direct quotation
	Accurate, clear and detailed description of one intervention without direct quotation

	A description of how the intervention was implemented, written in own words without direct quotation
	Accurate, clear and detailed description of how each intervention implemented without direct quotation
	Accurate, clear and detailed description of how 4/5 interventions implemented without direct quotation
	Accurate, clear and detailed description of how 3/5 interventions implemented without direct quotation
	Accurate, clear and detailed description of how 2/5 interventions implemented without direct quotation
	Accurate, clear and detailed description of how one intervention implemented without direct quotation

	Results with regard to student performance, written in own words without direct quotation 
	Accurate, clear and detailed description of results for each intervention without direct quotation
	Accurate, clear and detailed description of results for 4/5 interventions without direct quotation
	Accurate, clear and detailed description of results for 3/5 interventions without direct quotation
	Accurate, clear and detailed description of results for 2/5 interventions without direct quotation
	Accurate, clear and detailed description of results for one intervention without direct quotation

	Conclusions and recommendations about future use of this intervention, written in own words without direct quote
	Clear, detailed, and logical conclusions & recommendations for each intervention without direct quotation 
	Clear, detailed, logical conclusions & recommendation for 4 interventions without direct quotation
	Clear, detailed, and logical conclusions and recommendations for 3 interventions without direct quotation
	Clear, detailed, and logical conclusions and recommendations for 2 interventions without direct quotation
	Clear, detailed, and logical conclusions and recommendations for one intervention without direct quotation


Undergraduate RSED 5120 Annotated Bibliography Grading Rubric (50 points)
	Paper Requirements

	Yes
	No

	All articles are listed in syllabus
	Continue grading
	Assign 0 

	No more than 3 words from another author appear without appropriate APA citation
	Continue grading
	Assign 0

	Category
	10 Points
	8 Points
	6 Points
	4 Points
	0-2 Point

	Reference citations written according to APA 5th ed. 

Writing Conventions

Person 1st language
	4 or fewer errors in reference citations, grammar, spelling, and person 1st language
	5-7 errors in reference citations, grammar, spelling, and person 1st language
	8-10 errors in reference citations, grammar, spelling, and person 1st language
	10-13 errors in reference citations, grammar, spelling, and person 1st language
	14 or more errors in reference citations, grammar, spelling, and person 1st language

	A description of the intervention, written in your own words, without direct quotation
	Accurate, clear and detailed description of each intervention without direct quote
	Accurate description of  interventions without direct quotation, instances in which lack of detail interferes clarity 
	Accurate, clear and detailed description of one intervention The second intervention description lacks detail. No quotations.
	No instances of direct quotation. One of the interventions is described inaccurately 
	Instance of direct quotation. Both interventions are described inaccurately 

	A description of how the intervention was implemented, written in own words without direct quotation
	Accurate, clear and detailed description of how each intervention implemented without direct quotation
	Accurate description of how interventions implemented, instances in which lack of detail interferes with clarity. No quotations.
	Accurate, clear and detailed description of how one intervention implemented without direct quotation The second implementation description lacks detail
	No instances of direct quotation. One of the implementation descriptions is described inaccurately
	Instance of direct quotation or both intervention implementations are described inaccurately

	Results with regard to student performance, written in own words without direct quotation 
	Accurate, clear and detailed description of results for each intervention without direct quotation
	Accurate description of  results without direct quotation, some instances in which lack of detail interferes clarity
	Accurate, clear and detailed description of results for one article without direct quote The second results description lacks detail
	No instances of direct quotation. One of the results descriptions is described inaccurately
	Instance of direct quotation or both intervention results are described inaccurately

	Conclusions and recommendations about future use of this intervention, written in own words without direct quote
	Clear, detailed, and logical conclusions & recommendations for each intervention without direct quotation 
	Clear, detailed, logical conclusions & recommendation for one article, some instances in which lack of detail interferes with clarity. No direct quotation
	Clear, detailed, and logical conclusions and recommendations for one article. Conclusions and recommendations are unclear for other article  No direct quotation
	No instances of direct quotation. One of the conclusions or recommendation are missing, unrealistic, or not logical.
	Instance of direct quotation or both conclusions or recommendations are missing, unrealistic, or not logical.


IEP Grading Rubric (50 points)
	Category
	5 Excellent (5 points)
	
	
	Poor (0  points)

	IEP draft
	· A draft with all sections attempted was submitted on the appropriate day/time through Canvas


	· A draft was not submitted 

· A draft with missing sections was submitted 

	Student Profile 

(page 1)
	· Includes student strengths and interests 

· Includes appropriate parent concerns and descriptions that are written professionally

· Includes all evaluation information, written accurately in the correct format including standardized and informal information 
· All academic, developmental, and behavioral areas of functioning are named and described (e.g., all academic subjects, classroom behavior, social skills, study skills, adaptive behaviors, peer interaction)
	· Includes student strengths and interests 

· Parent concerns and descriptions are noted

· Standardized assessment information is provided and scores are accurate, but descriptions may be vague, information assessment lacking detail

· All academic, developmental, and behavioral areas of functioning are named, but further description needed.
	· One of the following is confusing or missing: area of academic functioning, behavioral functioning, student strengths, student interests, evaluation information, parent concerns 
	· More than one area of functioning is vague or missing 

	Professional writing 
	· All sections of profile are written using professional written language without slang, colloquialisms, etc…
	· Minor grammatical errors in one section
	· Four sections of profile are written using professional language without slang, colloquialisms, etc…
	· Three or fewer sections of profile are written using professional language without slang, colloquialisms, etc…

	Present Level of Performance 
	· Pertains to an appropriate area of  deficit

· Includes obj. from ACS  and/or Curriculum Guide for the ACS
· Clearly states the present functioning and includes details
· Clearly states what the student can do and cannot due with appropriate standards

· Logical based on profile
	· Pertains to  appropriate area of  deficit

· Includes obj. from ACS  and/or Curriculum Guide for the ACS
· States the present functioning, but further detail for clarification needed

· States what the student can do and cannot do with appropriate standards, but language lacks clarity 

· Logical 
	· Pertains to an appropriate area of academic deficit

· Includes objective from ACS and/or Curriculum Guide for the ACS
· May be lacking in details or is vague


	· Does not pertain to an appropriate area of academic functioning, or 
· Does not include objectives from ACS or curriculum guide to the ACS

	Present Level of Performance 
	· Clearly states how deficit interferes with student performance in general education classroom

· Clearly states accommodations that have been successful in addressing deficit 
	· States how deficit interferes with student performance in general education classroom

· Accommodations that have been successful in addressing deficit need clarification 
	· Missing one of the requirements 
	· Both requirements are missing 

	Annual Goal
	· Clearly written 

· The behavior specifically uses the word “will” without the words “be able to”
· Observable and measurable

· Includes a timeframe, condition, behavior, and criteria 

· Includes obj. from ACS/curriculum guide 
· Reasonable and logical based on present level and profile 
	· Wording is awkward 

· Observable and measurable

· Includes a timeframe, condition, behavior, and criteria 

· Includes obj. from ACS/curriculum guide 
· Reasonable and logical based on present level and profile
	· Confusing or unclear, but measurable
· Includes objective from ACS/curriculum guide

· Does not include one of the following: condition, behavior, or criteria
	· not measurable, or
· missing more than one part of a goal, or
· Missing obj from curric. guide

	Annual Goal
	· Goal is written is written so that someone else could easily design instruction 
	
	
	· Goal was written as stated in state standards, vague and difficult to interpret

	benchmarks
	· All benchmarks would lead to the mastery of the annual goal

· All benchmarks have a condition, behavior, and criteria
· Reasonable and logical based on goal

· All three benchmarks for each goal are different aspects of a behavior or different related behaviors (e.g., not the exact behavior with different criteria)
	· All benchmarks would lead to the mastery of the annual goal

· All benchmarks have a condition, behavior, and criteria
· Reasonable and logical based on goal

· Two benchmarks are different aspects of a behavior or different related behaviors (e.g., not the exact behavior with different criteria)
	· More than half of the benchmarks would lead to the mastery of the annual goal

· One or more of the benchmarks lack a condition, behavior, or criteria 
	· less than half benchmarks lead to the mastery of goal, or
· More than 2 of benchmarks lack condition, behavior, criteria

	Spec. ed & related services 
	· Sp. Ed. services reasonable and logical based on the present level of performance and annual goals 

· Sp. Ed. representative of all goals 

· Sp Ed. Services includes “explicit instruction by special education teacher” as well as type of instruction (e.g. small group)
· Supplementary services are provided and are reasonable and logical based on present level of performance and annual goals
· Decisions regarding all other services reasonable and logical 
· All services addressed based on student needs 
	· Sp. Ed. services reasonable and logical, but wording may interfere with interpretation

· Sp.ed. services representative of all goals 
· Supplementary services are provided and are reasonable and logical, but may need additional detail
· Decisions regarding all other services reasonable and logical 
· All services are addressed based on student needs
	· Sp ed. services are reasonable and logical based on the present level of performance and annual goals

· Missing sp ed services for a goal
· Supplementary services are provided and are reasonable and logical based on present level of performance and annual goal

· Other services are not clear or logical
	· Sp. Ed. services are unclear or not logical , or 
· Supplementary services are unclear or not logical 
· Needed services are missing or inappropriate services are included 

	Profile Pg. 2 LRE, transportation  
	· All sections are completed and accurate
· Reasonable and logical based  profile
	· All sections are completed, accurate with exception of minor changes in language or wording

· Reasonable and logical based  profile
	· The majority of the  sections are completed and accurate

· Reasonable and logical based on profile
	· Sections are incomplete

· Decisions not logical/reasonable based on profile


