Auburn University		2025
CTEC 3030 Integrated Curriculum in Preschool: Early Literacy
Course Time: Thursday, 1:00-3:50 PM
Course Location: EDUC 1109 
Credit Hours: 3
Prerequisites: Admission to EC Teacher Ed, CTEC 3200, CTEC 4200
Co-requisite: CTEC 4920 (PreK Internship)
Instructor: Ziqi Xia
Email: zzx0026@auburn.edu
Office hours: By appointment

Required Textbooks:
Bentley, D. F., & Souto-Manning, M. (2019). Pre-K stories: Playing with authorship and integrating curriculum. New York: Teacher’s College.
Collins, M. F., & Schickendanz, J. A. (2024). So much more than the ABCs: The early phases of reading and writing. (Revised edition). Washington, DC: NAEYC
Escamilla, I. M., Kroll, L. R., Meier, D. R., & White, A. (2021). Learning stories and teacher inquiry groups: Reimagining teaching and assessment in early childhood education. Washington, DC: NAEYC
Ray, K.W., & Glover, M. (2008). Already ready: Nurturing writers in preschool and kindergarten. Portsmouth, NH: Heinemann.

***Other required readings will be posted on Canvas***
1. Course Description

The unique nature of early childhood education encompasses the foundations of learning including play, developmentally appropriate practices, and integration within and across disciplines, which create a bridge between informal and formal learning environments. The course focuses on how young children build an understanding of early literacy learning through multi-sensory, multi-modal means, and will provide the opportunity for teacher candidates to become familiar with and use the Alabama Standards for Early Learning and Development — Language and Literacy for planning the learning environment, meaningful learning activities, and assessment opportunities [http://children.alabama.gov/firstclass/firstclass- guidelines/found below:
· Children will develop listening comprehension skills (receptive language).
· Children will develop phonological awareness skills to discriminate the sounds of language.
· Children will develop an understanding of new vocabulary.
· Children will develop speaking skills for the purpose of communication (expressive language).
· Children will develop age-appropriate writing skills.
· Children will develop knowledge about the various uses of print and characteristics of written language (concepts about print).
· Children will develop alphabet knowledge.

Upon completion of the course, according to the Science of Reading and Literacy Act of Alabama, teacher candidates will be able to:

1. Recognize, explain, and apply the process of literacy development, understanding that literacy develops over time and progresses from emergent to proficient stages. (Emphasis is on Early Emergent & Emergent Stages; Foundations of Literacy Acquisition Std. 1)
· Recognize the nature of reading and writing as abstract signs and begins with symbolic functioning, and the nature of play as supportive of early literacy; learn how to facilitate play to enrich children’s thinking as they progress towards literate minds (CIEP, 5.3 Recognize the nature of reading and writing as abstract signs and begins with symbolic functioning, and the nature of play as supportive of early literacy; learn how to facilitate play to enrich children’s thinking as they progress towards literate minds. (CIEP, 5.3)
2. Recognize, explain, and apply in practice a systematic and sequential scope and sequence for teaching conventions of print, grammar, and syntax in reading and writing. (Emphasize ECAP, CAP, Letter Knowledge for emerging stage; Foundations of Literacy Acquisition Std 2.1a, KPS 1.8, KPS 4C.1, KPS 4C.2)
3. Recognize, explain, and apply in practice a rationale for adapting instruction to accommodate individual differences in cognitive, linguistic, sociocultural, and behavioral aspects of learning. (Foundations of Literacy Acquisition Std 2.1b, KPS 1.5, KPS 4A.1, KPS 4A.3, KPS 4C.3, KPS 4C.5)
· Use knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curricula for each child. (NAEYC, 5.c., CIEP, 5.3)
4. Recognize, explain, and apply in practice the multimodality of early literacy, applying and supporting multi-sensory strategies in foundational reading skills for young children (Alabama Literacy Act, Section 6.e., Foundations of Literacy Acquisition Std 2.1c, KPS 1.4, KPS 4A.2, KPS 4B.3, KPS 4B.6, KPS 4C.4)
5. Recognize, explain, and apply the scientifically researched components of phonological and phonemic awareness and utilize a variety of approaches to help students develop this awareness and its relationship to written language. (Foundations of Literacy Acquisition Std 2B)
· Recognize, explain, and apply in practice considerations for levels of phonological awareness. (Foundations of Literacy Acquisition Std 2.2b, KPS 4B.2, KPS 4B.3)
6. Apply knowledge of various learners’ development (e.g., English learners, multilingual learners – including those who possess multiple dialects, and struggling readers – including those with the characteristics of dyslexia) to create a positive, equitable learning environment. (Foundations of Literacy Acquisition Std 2.2g KPS 1.5, KPS 4B.2, KPS 4B.5)
· Within a classroom environment, plan appropriate contexts for learning, collaboration, and problem-based learning strategies; plan for a wide range of individual learning and maturational needs within differentiated literacy instruction, understanding the role of social interaction in emergent literacy, learning, and development as well as facilitating children’s involvement in planning for their own learning experiences. (CIEP, 4.1, 4.3)
· Create, evaluate, and select activities, materials, and equipment that are developmentally appropriate, integrating multiple developmental areas and levels of ability and demonstrating skills in incorporating the goals of individual children in all group activities. (CIEP, 1.1, 3.2, 3.3)
· Affirm and respect cultural and linguistic variations in children, support home language preservation, and promote anti-bias approaches through creation of learning environments and experiences. (CIEP, 1.3, 2.1)
· Demonstrate the ability to facilitate learning through play and child-initiated activities through high-quality interactions, guided inquiry and discovery, and demonstrate competency in enhancing social interaction by integrating typically and atypically developing children. (CIEP, 4.1)
· Plan an appropriate balance in child-initiated and adult-initiated activities, based on the individual needs of the typically and atypically developing children .(CIEP, 3.3)
7. Teacher candidates recognize, explain, and apply scientifically researched principles of vocabulary development related to reading instruction, applying evidence-based strategies before, during, and after reading using direct and indirect methods. (Foundations of Literacy Acquisition Substandard E Vocabulary Emphasis is on Early Emergent and Emergent)
· Recognize, explain, and apply explicit instruction in vocabulary for Tier 2 and 3 words, as well as incidental instruction in the context of texts (most Tier 1 words) (Foundations of Literacy Acquisition Std. 2.5a, KPS 4E.1, KPS 4E.2, KPS 4E.4)
· Recognize, explain, and apply in practice considerations for the role and characteristics of direct and indirect (incidental) methods of vocabulary instruction, including morphology. (In the form of morphological awareness. (Foundations of Literacy Acquisition Std. 2.5b KPS 4E.3, KPS 4E.4)
· Recognize, explain, and apply in practice the considerations for the sources of wide differences in students’ vocabularies. (Foundations of Literacy Acquisition Std. 2.5c, KPS 4A.3, KPS 4E.2, KPS 4E.3, KPS 4E.4)
8. Teacher candidates recognize, explain, and apply the scientifically researched importance of reading for understanding, know the components of listening comprehension, and teach students strategies for comprehending texts. (Foundations of Literacy Acquisition Substandard F Emphasis on listening comprehension).
· Recognize, explain, and apply comprehension lessons that address background knowledge, interpretation of vocabulary and academic language, and text structure using strategies that are appropriate for the selected text. (Foundations of Literacy Acquisition Std. 2.6a, KPS 4F.1, KPS 4F.4)
· Apply in practice considerations for the use of explicit comprehension strategy instruction, as supported by current evidence-based practices aligned with SoR. (Foundations of Literacy Acquisition Std. 2.6b, KPS 4F.1)
9. Teacher candidates recognize, explain, and apply an understanding of how students use writing conventions, and apply scientifically researched knowledge to help students develop those conventions. (Foundations of Literacy Acquisition Substandard G: Written Expression, emphasis on emergent writing)
· Recognize and explain the major skill domains that contribute to written expression (Foundations of Literacy Acquisition Std. 2.7a, KPS 4G.1
· Recognize, explain, and apply in practice considerations for the developmental phases of the writing process (Foundations of Literacy Acquisition Std. 2.da, KPS 4G.4Develop and implement an integrated curriculum using the central concepts, inquiry tools, and structures of content areas or academic disciplines that focuses on children’s needs and interests and takes into account culturally valued content and children’s home experiences (NAEYC, 5.b., CIEP, 5.2).
· Demonstrate knowledge of content and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies. (NAEYC, 5.a., CIEP, 5.1)
· Demonstrate skills in using developmentally appropriate planning strategies in cooperation with members of the teaching team. (CIEP, 3.2).
10. Learn to administer, analyze, and use the results from appropriate assessments for literacy development (CIEP, 3.1).
· Demonstrate the ability to integrate functional and developmental objectives for learning. (CIEP, 1.3)
· Demonstrate skills in observing, recording, analyzing, and using data gathered from and about children engaged in real, concrete, play-oriented activities in natural environments to inform the planning and guidance in the classroom. (CIEP, 3.2).
· Demonstrate competence in functioning in a preschool inclusive environment, and in analyzing and evaluating the teaching-learning environment (CIEP, 1.2).
11. Confront and attempt to answer the following questions:
· How do children make the transition from intuitive thought to symbolic play, to emergent literacy, to the flexible use of the symbol systems of our culture?
· How can teachers provide tools and experiences, following the interests of the child, that enable children to represent their knowledge and thinking?
· How can teachers provide experiences that challenge the intuitive thought of children?
· How can teachers facilitate the development of signs and symbolic function, supporting early literacy and numeracy in young children?
· How can teachers observe, document, reflect upon, and understand the development from intuitive thought to symbolic function through multi-sensory, multi-modal literacies? How can they organize their planning based on what they have observed, documented, and reflected upon?
2. COURSE REQUIREMENTS

I. Online Interactive Notebook (60 pts, 6 entries @ 10 pts per entry) This assignment meets the FLA Standards 1 & 2.
Online Interactive Notebook on assigned readings, video clips, lectures, investigations - (10
Entries. Document your thoughts and questions from reading
(type notes in a Word or Pages document in outline/response format). Individual entries are due on midnight before class for which the readings are to be discussed. Bring your writing journal to class each day (a device, preferably, on which you can access your OIN.) You will share with your peers for beginning discussion each class. See below Parts 1, 2, and 3.

Part 1: Critical Questions:
· 3 critical thinking questions (e.g., questions that link to other readings and/or other authors, to self, to classroom context, to what surprised and/or interested you, to your curiosity, clarification question

Part 2: Connect to Background Knowledge and/or Previous Content
· Once you are in your field placement, connect the current readings to what you witness in your internship
· If you have not witnessed anything from your classroom, or are not yet in a classroom, embed links to images, videos, etc. Use web resources, make a CONNECTION that has meaning for you. Write or record a caption to explain the connection.

Part 3: Synthesize Learning
· Create something original, authentic, from what you learned.
Examples might be a poem, song, original image or drawing, comic strip, concept map or other graphic organizer, PowerPoint, home-made video, create a magazine cover, letter to the author/editor, metaphorical representation, etc..
II. Chapter discussion leader (from readings of Already Ready and PreK Stories (20 pts). This assignment meets the FLA Standards 1 & 2
· Facilitate - guide your group discussion using a PPT or other presentation format
· Discussion questions - pull 2-3 higher-level thinking questions related to the chapter you are presenting
· Outside resources - show the resources from which you drew your information, the text plus any others.
· Include a video example, a resource from the text suggestions, or a resource you have learned about that fits with your topic
· It could be a link to an article or website, an outside resource (e.g., video clip, article, children’s book, poem, website, guest speaker, etc.)
· Include an activity that extends the learning from the text; it can be a suggested activity from the text.
· Your activity needs to be able to be done in small or large groups, or independently after following your PowerPoint presentation of the key points.
· Include a problem-solving activity from your internship setting that relates to the readings
III. Authorship/bookmaking project (50 points, see Rubric on Canvas for how points are distributed). This assignment meets the FLA Standards 2.1c, 2.2b, 2.5a, 2.5b, 2.6a, 2.6b, 2.7a, 2.7d
This project is in three parts:
· Shared Reading experience (small or whole group) Read a *familiar book during which you ask what children notice about the author’s choice of vocabulary words used, font sizes and style (if a characteristic of the narrative), illustrations (how do they help tell the story?), how the author indicates time and place, and any other feature of the story being told.
· Facilitate (with a student or students in your internship) a provocation for a bookmaking experience, offering side-by-side teaching as discussed in our texts. Picture books are naturally child-driven interests and in the genre of their choice but as you learn about the children, you might facilitate a bookmaking project that builds on their fantasy play, ‘how-to’ build or create something, or through discovery in their exploration in the natural world.
· Write a reflection paper that demonstrates your understanding of children as authors and how you supported the development of their dispositions and identity as authors. Reflect on your experience, detailing how you facilitated this process and what insights you gained that apply to your work with children. Reference our texts, drawing on specific resources and information about the child’s emergent literacy learning and patterns (writing phase of development, knowledge of print conventions, letter knowledge, vocabulary, etc.).
*What constitutes a ‘familiar book?’ 
We will start this project in class, and you will bring in samples (or photos of samples) of children’s stories, whether transcribed from the child’s storytelling, pretend play, or recorded orally.
IV. Learning Story (45 pts, see Rubric on Canvas for how points are distributed). This assignment meets the FLA Standard 2.1c
Using photos and detailed descriptions of each, document a child engaged in an ongoing, interest-driven, and focused experience. Include clear photos in which the details of the child’s work can be detected. These must be samples of activities you observed and can describe in detail, transcripts of any oral language that accompanied the work, interactions with peers or adults at the time, and any other activity that accompanied the child’s thinking and representation. Follow the learning story’s structure as discussed in class.
· Title the story, 
· describe in detail the child’s actions that are represented in the photos, 
· What it means-write to the child in the first person, naming the child’s learning dispositions demonstrated in this experience, 
· Opportunities and possibilities-reflect on ways of extending this experience and the child’s knowledge and interests, 
· feedback from the child to check if your account of the child’s actions is correct; this is the child’s learning story,
· feedback from the family – what questions would you ask family members from witnessing and writing about this learning episode? What funds of knowledge might this learning experience reveal about the students’ play background, family routine, ways they spend time together, family outings, etc.?
· ASELD - list the standards that support the child’s learning using the ASELD and/or GOLD standards in the files on our Canvas site. 
Document and construct a learning story, to be included with a reflection on the child’s learning dispositions and developing literacy acquisition patterns and behaviors in your case study. We will practice one for classroom discussion and critique with documentation of a learning event from your internship. Readings on learning stories: 
https://www.naeyc.org/resources/pubs/tyc/dec2015/learning-stories
https://tomdrummond.com/looking-closely-at-children/writing-learning-stories/
Samples: https://tomdrummond.com/looking-closely-at-children/examples/
V. Case Study (50 pts. as Final exam + 90 pts. for 3 weekly posts of artifacts) This meets the Foundations of Literacy Acquisition Standards 1, 2.1a, 2.2b, 2.5c, 2.7a, 2.7d

The Case Study is broken down into 
· Three artifacts with their analysis and discussion of each (3 @ 30 pts posted during the weeks of internship). 
· A final summary and reflection of analyses in the Final Case Study (50 pts)

Choose one child whom you follow throughout the semester regarding their learning behaviors, actions, oral language, drawing, writing, and other forms of expression (including the arts) they may produce. Demonstrate with this project your knowledge of and dispositions for early literacy acquisition and development, including their knowledge of letters, conventions of print, and other forms of emerging stages of literacy. Include in the summary of analyses of the artifacts (see below) your knowledge of the scope and sequence for teaching conventions of print. 

For each artifact, as well as for the Final Case Study, cite two to three specific references (quotes may be used citing the authors names and p. #) to the class readings. Include a Reference list (APA style) of all the sources that you cite in your case study.

For the child you observe, answer as best you can the following questions in your final analysis/reflection
· how do they use multimodal ways of expression and multisensory tools to communicate their thinking and knowledge? 
· How does imitation, play, drawing, talk, and print function for the child as emergent readers and writers?
· How does the child use expressive language and demonstrate receptive language? Document the child’s communication style, and language and literacy acquisition. 
· How and when does side-by-side teaching strategies benefit to support and assess knowledge of conventions of print, vocabulary, letter knowledge, listening comprehension, writing phases of development? 
· How does the child represent and express knowledge about the focused content?

Bring to class on designated dates your samples (e.g., photos, video- or audio-recordings, funds of knowledge interviews, transcripts, descriptions) of the child’s literacy learning. We will use them to work on the case studies during class throughout the semester. On Canvas is a Planning Document that will help you organize each of these samples from the child. It includes instructions for describing the child, their learning dispositions, the standards in each of the four developmental domains, and your written document further explaining your learning from using the case study to get to know better one of your learners in your residency program this semester.Participation in class and in Teacher Inquiry Groups/Professional dispositions (25 pts) 
Teacher candidates are expected to participate fully in class and in your Teacher Inquiry Groups* (TIGs), to stay present, focused, and engaged. All teacher candidates are required to attend all classes, be punctual, and be active participants in class discussions and activities. If you know you will miss a class, email the instructor ahead of time. Documentation is required for excused absences.
*TIGs will be discussed; regular meetings are expected in and outside of class each week.

Teacher candidates are also expected to be respectful to others by not displaying disruptive or inappropriate behavior during class. This includes talking while another student has been acknowledged to speak, as well as while the instructor is speaking, texting, or using a mobile device in any inappropriate manner unrelated to the course. Points will be deducted from the original points when an infraction occurs (as determined by the instructor) and the student will be notified that points were deducted within a reasonable time after the infraction. Each incidence of unprofessional behavior will result in a 2-4 point deduction, depending on whether the behavior has already been addressed or not.
Finally, teacher candidates are expected to:
i. Engage in responsible and ethical professional practices.
ii. Contribute to collaborative learning communities.
iii. Demonstrate a commitment to diversity.
iv. Model and nurture intellectual vitality.

Grading Scale:
1. Journal Reflections (60 pts. + 120 = 180 Total)
· Online Interactive Notebook on readings (6 @ 10 pts. each)
· Analysis and discussion of each of 4 Artifacts for Child Study (4 @ 30 pts each)
2. Chapter presentation discussion/activity lead (20 pts)
3. Learning Stories (30 points) 
4. Authorship/bookmaking project & paper (50 pts)
5. Case Study/Final Exam (80 points)
6. Participation/Professional Disposition (20 points) 
Total= 380 points
A=342-380 B=304-341 C=266-303 D=228-265 F<228
* If D or below is obtained, the course must be repeated; also, students must maintain a
2.75 average GPA to participate in clinical residency.

3. UNIVERSITY AND COLLEGE POLICIES

Class Policy Statements:
Accommodations: Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to arrange a meeting during office hours the first week of classes, or as soon as possible if accommodations are needed immediately. If you have a conflict with my office hours, please email me, and an alternate time can be arranged. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT). See https://fp.auburn.edu/disability/faculty/syllabus.asp 
Attendance/Absences: Attendance is required at each class meeting. If an exam is missed, a make-up exam will be given only for University-approved excuses as outlined in the Student Policy eHandbook. Arrangement to take the make-up exam must be made in advance. Students who miss an exam/project deadline because of an illness need a doctor’s excuse for verification of sickness and should clear the absence with the instructor the day they return to class. Other unavoidable absences from campus must be documented and cleared with the instructor in advance. **Each unexcused absence will result in 2 points deducted from the participation/professionalism grade and a grade of 0 will be given to work/assignments missed during that class period. Unexcused or excessive absences could result in a teacher candidate being dropped from the early childhood education program.
Honesty Code: The University Academic Honesty Code and the Student Policy eHandbook Rules and Regulations pertaining to Cheating and Plagiarism will apply to this class. See https://sites.auburn.edu/admin/universitypolicies/Policies/AcademicHonestyCode.pdf
Late work: Students are expected to turn in all work on time. Late work will incur an immediate 2-point deduction, followed by a 2-point deduction for each subsequent day the work is not submitted. If you find yourself falling behind in your coursework, it is of the utmost importance that you immediately contact your instructor. This is the best way to stay caught up with the course, and to achieve the highest possible grade. If you find that you need to submit late work, you are required to you contact the instructor before submitting any late work.
Mobile Device Policy: Smartphone use, text messaging, or unapproved tablet/laptop usage during the class session is viewed as extremely unprofessional and will result in an automatic loss of 2 points from the Class Participation/Professional Behavior grade for the first occurrence; additional points will be deducted for repeated occurrences. Phones, iPads, and laptops are best not visible during the class session to avoid any misunderstanding of their use, unless specific use for the device is communicated by the instructor. If you take notes on your laptop, let the instructor know in advance.
Participation: Students are expected to participate in all class discussions and participate in all exercises. It is the student’s responsibility to contact the instructor if assignment deadlines are not met. Students are responsible for initiating arrangements for missed work.
Professionalism: As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions include:
· Engage in responsible and ethical professional practices
· Contribute to collaborative learning communities
· Demonstrate a commitment to diversity
· Model and nurture intellectual vitality
4. TENTATIVE SCHEDULE 

Tentative Course Content and Topics Outline: Detailed directions, requirements, rubrics, and listed due dates will be provided for each assignment in Canvas. This schedule is subject to change based on the discretion of the professor to meet the needs of the students. The instructor will announce changes through Canvas announcements. Check Canvas regularly for updates and information.

Calendar of Weekly Readings & Assignments
1. 8/21: Introduction & Self-Reflection, Syllabus & Assignments
2. 8/28: Collins & Schickendanz (2024) Chapters 1-2; Escamilla et al. (2021) Chapter 1.  
DUE 8/27, OIN #1
3. 9/4: Collins & Schickendanz (2024) Chapter 3; Escamilla et al. (2021) Chapter 2.  
DUE: 9/3, OIN #2
4. 9/11: Collins & Schickendanz (2024) Chapter 4; Escamilla et al. (2021) Chapter 3.  
DUE: 9/10, OIN #3; Comparison of 1st Class PreK to your classroom Discussion Board (DB)
5. 9/18: Collins & Schickendanz (2024) Chapter 5; Escamilla et al. (2021) Chapter 4, Funds of knowledge articles.  
DUE: 9/17, OIN #4; Funds of Knowledge assignment; sign up for 1 chapter in each text, Already Ready & PreK Stories, for a total of two chapters to lead discussion
6. 9/25: Collins & Schickendanz (2024) Chapters 6-7; Escamilla et al. (2021) Chapter 5. 
     DUE: 9/24, OIN #5; Child Study Discussion Board (DB) - Description of Child
7. 10/2: Escamilla et al. (2021) Chapter 6.  
           DUE: 10/1, OIN #6; CS Artifact #1 with appropriate analysis and reflection
8. 10/9		No Class - FALL BREAK
9. 10/16: Already Ready, CH, 1-2; PreK Stories, Intro, CH1
			Bring to class your CS Artifact #2 (Learning Story) 
           DUE 10/15: Learning Story + Artifact Analysis & Reflection (which is Artifact #2), conducted with your case study participant, Chapter discussion leader from Already Ready & PreK Stories
10. 10/23: Already Ready CH, 3; PreK Stories CH 2-3; a book for shared reading 
Bring to class your book for shared reading for your Bookmaking Project
11. 10/30: Already Ready, CH 4-5; PreK Stories, CH 4-5
Bring to class your CS Artifact #3
          DUE 10/29: Bookmaking Project (potential artifact for child study) 
12. 11/6: Already Ready, CH 6-7; PreK Stories, CH 6-7  
          DUE 11/5: Artifact #3 for child study with appropriate analysis and reflection 
13. 11/13: Already Ready, CH 8-9; PreK Stories, CH 8
14. 11/20: Already Ready, CH 10; PreK Stories, CH 9-10
			          DUE 11/19: Artifact #4 for child study with appropriate analysis and reflection 
15. NO CLASS (Thanksgiving Break)
16. 12/4:	DUE: Case Study
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