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Auburn University


Department:          Department of Curriculum & Teaching 
                              Reading Education 
Program:	      Early Childhood Education	
Course Title:         Foundations of Language and 
                                    Literacy Instruction II
Course Number:   CTRD 3010
Course Credit:	      4 hours
Semester:              Fall, 2025			                        
Instructor:     	      Dr. McIlwain 
Email Address:     mjm0055@auburn.edu
Phone Number:     Office: 
Office:      	      2434 COE
Office Hours:       Wednesdays 8:00-10:00, or by appt.  
Schedule:              Mondays, Wednesdays, 10:00-12:50
Classroom:            2203 COE

1. COURSE DESCRIPTION

Catalog Description: 
This course introduces theoretical foundations of first and second language acquisition and literacy development of children and implications for teaching in diverse settings. Clinical experiences in teaching reading in small groups are included. 
Required Text: 
Hougen, M.C. & Smartt, S.M. (2020). Fundamentals of Literacy Instruction and Assessment, Pre-K-6. 
               Brookes Publishing.  ISBN: 9781681253756 

Honig, B., Diamond, L., & Gutlohn, L. (2018). Teaching Reading Sourcebook. Brookes Publishing.

240 Tutoring: You should have an email invitation.

Required materials for class and lab:

· Phonics deck
· Scissors, markers
· Composition notebook
· 1-2 inch binder with dividers and pockets.

Course Goals: 
I.  Theories of First & Second Language Acquisition and Theories of Learning
· demonstrate knowledge of the four language domains—speaking, listening, reading, writing
· demonstrate a basic understanding of the universal structures, systems, and development of oral and written languages and ways in which acquisition of phonology and grapheme-phoneme correspondences for English and other alphabetic languages differs from non-alphabetic languages
· demonstrate knowledge of the impact of native language and linguistic background on language acquisition
·  demonstrate the knowledge of the process of English acquisition and strategies to support the learning of students whose first language is not English; demonstrate knowledge of bics & calp
·  demonstrate knowledge of cultural and linguistic factors that influence first and second language acquisition 
· recognize and relate the different theories and models of learning and teaching and of language and literacy development that have been used to explain how children learn and should be taught phonology and grapheme-phoneme correspondences—speaking, listening, reading, writing

II. Pedagogy & Assessment
· demonstrate knowledge of state reading and language arts standards and varied techniques involved in effective early and ongoing reading instruction and practice as described in the Alabama Reading Initiative Publication, Essential Skills of Teachers of Reading
· demonstrate knowledge of the diversity of language and communication skills and learning processes in pluralistic settings and the diagnostic tools used for monitoring acquisition of reading skills , improving reading instruction, and identifying students who require additional instruction
· demonstrate the ability to differentiate between learner difficulties that are related to cognitive or skill development and those that relate to language learning
· create and use authentic and unbiased assessments for ELs

III. Development of an Authentic, Personal & Responsive Home-School-Classroom Community Using a “Diverse Lens”
· use strategies for involving families in planning for and assisting with the children’s reading development
·  demonstrate the ability to collaborate with teacher of English language learners and to assist those students with full integration into the regular classroom
· demonstrate ability to involve families, community agencies and organizations and colleagues in helping support academic achievement of diverse learners
· demonstrate knowledge of how personal/cultural biases can affect teaching and learning
· facilitate development and skills in communication, inquiry, creative expression, and reasoning by planning for and involving student in reading and discussing literature with adults and peers both in school and at home using traditional, electronic and internet formats; demonstrate ability to create a learning community in which individual differences are respected.
· create and organize classroom environments that include opportunities for cooperative learning and various other grouping strategies that promote students’ ability and appreciation for taking efferent and aesthetic stances in reading and writing activities and integrate traditional and innovative technologies
· select appropriate research-based strategies and materials including multimedia and software materials that meet the needs of developing and struggling readers and teach skill related to phoneme awareness, decoding, fluency, vocabulary, & comprehension

2. Course Standards (Taken from, Knowledge & Practice Standards for the Teaching of Reading, International Dyslexia Association, 2018)
Standard 1 / Foundations of Literacy Acquisition: Teacher candidates recognize, explain, and apply the process of literacy development, understanding that literacy develops over time and progresses from emergent to proficient stages.

1.1 Recognize and explain the language processing requirements of proficient reading and writing (phonological, orthographic, semantic, syntatic, discourse).

1.2 Explain and apply the developmental progression of oral language and phonological awareness, phonemic awareness, phonics (decoding and encoding skills, vocabulary, fluency, comprehension, and written expression, and the need for explicit instruction in these areas.

1.3 Recognize and explain the reciprocal relationship among oral language, phonological awareness/phonemic awareness, phonics (decoding & encoding), word recognition, fluency, comprehension, and writing.

Standard 2 / Structured Literacy: Teacher candidates can recognize, explain, and apply strategies from the Science of Reading, which includes the principles of structured literacy instruction, teaching language concepts in an explicit, systematic, cumulative manner, according to a planned scope and sequence of skill development, utilizing direct instruction and modeling.
 
Substandard A: Principles & Practices of Structured Literacy Instruction Teacher candidates recognize, explain, and apply a scientifically researched, cumulative progression of skills that build on one another using elements of explicit and teacher-directed lessons for the individual, small-group, and/ or whole-group instruction: explain, model/lead, provide guided practice, provide ample independent application, assess, and review.

2.1a Recognize, explain, and apply in practice a systematic and sequential scope and sequence for teaching conventions of print, grammar, and syntax in reading and writing.

2.1b Recognize, explain, and apply in practice a rationale for adapting instruction to accommodate individual differences in cognitive, linguistic, sociocultural, and behavioral aspects of learning.

2.1c Recognize, explain, and apply in practice multisensory/multimodal routines to enhance student learning and memory.

2.1d Recognize, explain, and apply in practice the general principles and practices of structured language and literacy teaching, including explicit, systematic, and cumulative instruction.

Substandard B / Phonological & Phonemic Awareness: Teacher candidates recognize, explain, and apply the scientifically researched components of phonological and phonemic awareness and utilize a variety of approaches to help students develop this awareness and its relationship to written language.

2.2a Recognize, explain, and apply the rationale for identifying, pronouncing, classifying, and comparing all the consonant phonemes and vowel phonemes in the English language.

2.2b Recognize, explain, and apply in practice considerations for levels of phonological awareness.

2.2c Recognize, explain, and apply in practice considerations for phonemic awareness difficulties.

2.2d Recognize, explain, and apply in practice consideration for the progression of phonemic-awareness skill development across age and grade.

2.2e Apply in practice considerations for the general and specific goals of phonemic awareness instruction.

2.2f Apply in practice considerations for the principles of phonemic awareness instruction: brief, multisensory, conceptual, articulatory, auditory-verbal.

2.2g Apply knowledge of various learners’ development (e.g., English learners, multilingual learners – including those who possess multiple dialects, and struggling readers – including those with the characteristics of dyslexia) to create a positive, equitable learning environment.
Substandard C / Phonics and Word Recognition: Teacher candidates recognize, explain, and apply the scientifically researched importance of decoding, word recognition, and encoding to reading and provide many opportunities for students to improve word analysis abilities using multisensory/multimodal strategies.

2.3a Recognize and apply a sequential, systematic, and cumulative scope and sequence of skills building from simple to complex.

2.3b Recognize, explain, and apply the need for systematic, sequential, cumulative, and explicit teaching for decoding and encoding skills using a structured lesson plan.

2.3c Recognize, explain, and apply strategies for decoding and encoding multisyllabic words, including syllable types and morphology.

2.3e Recognize and explain decoding and encoding difficulties and apply strategies to adapt instruction to address the difficulties.

Substandard D / Automatic- Fluent Reading of Text: Teacher candidates recognize, explain, and apply the scientifically researched importance of accurate and automatic word recognition to reading comprehension and provide many opportunities for students to improve reading fluency.

2.4a Recognize and explain the importance of accurate and automatic word reading and language comprehension for building reading comprehension.

2.4b Explain how appropriate technologies can assist students with serious limitations in reading fluency.

2.4c Explain and apply a variety of research-based instructional practices to support the role of fluent word-level skills in automatic word reading, oral reading fluency, reading comprehension, and learners’ motivation to read.

2.4d Recognize, explain, and apply in practice a variety of scientifically evidence-based instructional strategies for building fluency using informed instruction and progress monitoring techniques.

Substandard E / Vocabulary: Teacher candidates recognize, explain, and apply scientifically researched principles of vocabulary development related to reading instruction, applying evidence-based strategies before, during, and after reading using direct and indirect methods.

2.5a Recognize, explain, and apply explicit instruction in vocabulary for Tier 2 and 3 words, as well as incidental instruction in the context of texts (most Tier 1 words).

2.5b Recognize, explain, and apply in practice considerations for the role and characteristics of direct and indirect (incidental) methods of vocabulary instruction, including morphology.

2.5c Recognize, explain, and apply in practice considerations for the sources of wide differences in students’ vocabularies.

Substandard F / Listening and Reading Comprehension: Teacher candidates recognize, explain, and apply the scientifically researched importance of reading for understanding, know the components of comprehension, and teach students strategies for comprehending texts.

2.6a Recognize, explain, and apply comprehension lessons that address background knowledge, interpretation of vocabulary and academic language, and text structure using strategies that are appropriate for the selected text.

2.6b Apply in practice considerations for the use of explicit comprehension strategy instruction, as supported by current evidence-based practices aligned with SoR.

2.6c Recognize, explain, and apply in practice considerations for instructional routines appropriate for each major genre: narrative, information, and poetry.

Substandard G / Written Expression: Teacher candidates recognize, explain, and apply an understanding of how students use writing conventions, and apply scientifically researched knowledge to help students develop those conventions.

2.7b Recognize, explain, and apply in practice considerations for evidence-based principles for teaching letter formation, both manuscript and cursive.

Standard 3 / Knowledge of Diverse Reading Profiles, including Dyslexia: Teacher candidates recognize, explain, and apply the distinguishing characteristics of dyslexia and related learning disabilities such as ADHD, dysgraphia, and developmental language comprehension disorder as students progress through the grades in response to development and instruction.

3.1 Recognize and explain the tenets of dyslexia and other reading and language deficiencies

3.2 Recognize and explain state / federal laws that pertain to learning disabilities, including dyslexia and other reading and language deficiencies.

3.3 Recognize, explain, and apply how and why symptoms of reading difficulty change over time in response to intervention and instruction.

​​Standard 4 / Assessment & Instruction of Developing Literacy: Teacher candidates recognize, explain, and apply the basic principles of assessment and use a variety of literacy assessment practices to plan and implement literacy instruction for students.

4.1 Recognize, explain, and apply how to select, evaluate, administer, and analyze data from evidence-based assessments (screening, diagnostic, progress monitoring, and outcome-based assessment).

4.2 ​​Recognize and explain core components of the Alabama model of Multi- Tiered System of Support (MTSS), including high-quality core instruction in whole group and small group (Tier 1) using universal screening, student academic data, diagnostic assessment, continuous progress monitoring, evidence-based interventions (Tier 2), and integrity of instructional intervention with a vetted Alabama Literacy Task Force dyslexia specific intervention program (Tier 3)

4.3 Recognize and explain knowledge of Alabama’s Multi-Tier System of Support (MTSS) and Response to Instruction (RtI) model for preventing and remediating reading deficiencies.

4.4 Recognize, explain, and apply differentiated instruction by selecting and using appropriate assessments, including amount of teacher regulation of learning, feedback, group size, instructional time allotment, frequency, duration, research-based instructional materials, and opportunities to respond.

4.5 Recognize, explain, and apply a variety of different types and formats of assessments for different purposes when assessing reading (e.g., screening, progress monitoring, diagnostic, summative).

3.  COURSE REQUIREMENTS
Attendance: 
Class attendance and engaged participation are essential to achieving the goals of this course. Missing class is like skipping a chapter in a book—what follows is harder to understand. Excused absences are defined in the AU Bulletin: You may be excused for personal illness, a serious illness or death of someone in your immediate family, a field trip, a religious holiday (one week notice required), or a subpoena. For a provisional excuse, please notify me before the day you miss by leaving a message by e-mail or telephone (no documentation is necessary). For a fully excused absence (and full attendance/participation points), you will need to provide documentation for your absence.

              You will be required to complete the Entrance to Exit slips for missed classes.

Lab/Practicum Work: 
To be explained in class.
Grading Plan: 
             The final grade for the course is based on the following:
	90%-100%= A 		
	80%-89% = B
	70%-79% = C						
	60%-69% = D	
	Below 60% = F

*Please note that this is only a plan; point totals for the course may change during the semester if assignments are added or deleted.  AI is not to be used on any assignments. 	Detailed instructions will be available in Canvas.
Grades will be weighted the following ways
· Quizzes  (10%)
· Participation (Entrance & Exit Slips) (40%)
· Field Lesson Plans (20%)
· Prop Box Project (10%)
· Field Case Study (Final Project)  (20%)

Classroom Expectations and Group Norms:
1. Be respectful of yourself and others.  Talking while others are addressing the class (including the instructor) is not appropriate.  
2. The class will start and end at the instructor’s designated time.  If you arrive late or leave early, points will be deducted from your attendance and participation.
3. No unauthorized guests.
4. Cell phones, beepers, and pagers must be turned off or placed on vibrate mode.  Inappropriate use of cell phones and other technology during class time will result in loss of points.  
Assignment Requirements: 
All assignments must be typed unless otherwise noted by the instructor.  If your assignment contains excessive writing 
errors it will not be accepted. Make sure to proofread any submitted work before turning it in.  Typographical and 
grammar errors will result in the lowering of an assignment grade. All assignments will be submitted via Canvas. Only 
use PDF or Word files when uploading to Canvas.

3. UNIVERSITY AND COLLEGE POLICIES

Participation: 
All students are expected to participate in all class discussions and participate in all exercises. It is the student’s responsibility to contact the instructor if assignment deadlines are not met and for initiating arrangements for missed work.

Unannounced Quizzes: 
There will be no unannounced quizzes.

Accommodations:
Students who need special accommodations in class, as provided for by the American Disabilities Act, should arrange a confidential meeting with the instructor during office hours the first week of classes – or as soon as possible if accommodations are needed immediately. You must bring a copy of your Accommodation Memo and an Instructor Verification Form to the meeting. If you do not have these forms but need accommodations, make an appointment with the Program for Students with Disabilities, 1244 Haley Center, 844-2096.

Academic Honesty Policy: 
All portions of the Auburn University student Academic Honesty Code (Title XII) will apply to this class. All academic honesty violations or alleged violations will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.

Professionalism:
Faculty, staff, and students in professional settings are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are as follows: Engage in responsible and ethical professional practices; contribute to collaborative learning communities; demonstrate a commitment to diversity; model and nurture intellectual vitality.

Writing Center:  
The Miller Writing Center provides free support on any writing you are doing while at Auburn, whether for a course or not. Trained consultants are available to work with you as you plan, draft, and revise your writing. For students in distance courses and students temporarily away from Auburn’s campus, the Miller Writing Center offers synchronous online consultations. Please check the Miller Writing Center website (www.auburn.edu/writingcenter) for instructions and information about scheduling online appointments. If you have questions about the Miller Writing Center, please email writctr@auburn.edu or call 334-844-7475 M-F 7:45am-4:45pm.

Student handbook:
	Please refer to http://www.auburn.edu/student_info/student_policies/ for all AU student policies. 

Shifting to incorporate culturally relevant pedagogy and differentiating for diverse learners (include lab opportunities)

4. TENTATIVE COURSE SCHEDULE

Each module begins on Thursday and concludes the following Wednesday at midnight. The module will be structured according to the following framework:

· Complete readings and entrance portion of the E&E slip before class on Monday
· Word study activity with the WS Notebook
· Content lecture with activities
· Technique demonstration w/ reader response notebook with self assessment
· Plan & Conduct Loachapoka Lessons
· Debrief Aligning with Culturally Relevant Pedagogy

The E & E Slips will facilitate connections between class content and your field experiences.

The course content schedule follows. Please keep in mind the instructor reserves the right to alter the schedule based on course needs.

Note: All of  Standards 1 and 2.1 are ongoing and are integrated in with the standards listed in the course schedule. Also, once a standard has been introduced it becomes integrated each field experience that follows. Finally, minilectures will involve a graphic organizer to support comprehension.
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	Date
	Concepts & Standards 
	Readings & Objectives
	 Due Wed. @ Midnight

	Module  1 
8/18-8/20
	Structured Literacy Component: Comprehension (Language comprehension) 
Techniques: Dialogic Reading
Standards:
2.3a Recognize and apply a sequential, systematic, and cumulative scope and sequence of skills building from simple to complex.
2.4a Recognize and explain the importance of accurate and automatic word reading and language comprehension for building reading comprehension.
2.4c Explain and apply a variety of research-based instructional practices to support the role of fluent word-level skills in automatic word reading, oral reading fluency, reading comprehension, and learners’ motivation to read.
2.5c Recognize, explain, and apply in practice considerations for the sources of wide differences in students’ vocabularies.
	Standards and Objectives
Scope & Sequence
To Understand
A language development article

Readings:  No outside reading

Objectives: TC will…
1. self-assess efficacy levels
2. reflect on literacy beliefs
3. Analyze the first 35 of FOR and set study goals
4. Sort standards according to component of structured literacy.
5. Arrange a scope and sequence for each component of structured literacy.
6. Read and respond to, The Language Explosion
7. Observe and analyze a read aloud and dialogic reading demonstration
8. Assess oral language samples using the oral language matrix.
9. Write oral language strength-based assessment statements.
	

	Module 2
8/21-8/27
	Structured Literacy Component: Fluency & Comprehension (Language comprehension—Second Language Acquisition)
Techniques: Dialogic Reading
                      Assessments
Standards:
2.4d Recognize, explain, and apply in practice a variety of scientifically evidence-based instructional strategies for building fluency using informed instruction and progress monitoring techniques.
4.1 Recognize, explain, and apply how to select, evaluate, administer, and analyze data from evidence-based assessments (screening, diagnostic, progress monitoring, and outcome-based assessment).
4.4 Recognize, explain, and apply differentiated instruction by selecting and using appropriate assessments, including amount of teacher regulation of learning, feedback, group size, instructional time allotment, frequency, duration, research-based instructional materials, and opportunities to respond.
4.5 Recognize, explain, and apply a variety of different types and formats of assessments for different purposes when assessing reading (e.g., screening, progress monitoring, diagnostic, summative).
	Readings:
TRS: Fluency Intro and Assessment pages 319-355
LIA: Ch. 3
Begin 240 Tutoring, Emergent Literacy        

Objectives: TC will…
1. Analyze mock data from a variety of assessments to organize reading groups with profiles.
2. Assess oral reading samples using the ORF and fluency rubric. 
3. Write strength-based assessment statements for the groups and for fluency.
4. Observe and analyze a read aloud and dialogic reading demonstration focused on second language acquisition.
5. Organize assessments in field notebook:
LTR-WWW
Oral language matrix
English Language Proficiency Rubric
Garfield
DSA
Comprehension interview






	E&E Slip



	Module 3
8/28-9/3 (no class Monday)
	Structured Literacy Components: Comprehension & Phonological Awareness Review
Comprehension Strat: Monitoring Comprehension
Genre: Literary
Technique: Dialogic Reading
Standards:
Continuing with fluency standards
	Readings: 
TRS: Fluency Instruction, Ch. 10
Developmental levels, PDF
240 Tutoring: Finish Emergent Literacy & take quiz

Objectives: TC will…
1. Sort pictures for vocabulary development and phonological awareness.
2. Reflect in WS notebook
3. Observe and analyze dialogic reading demonstration focused on vocabulary and structure.
4. Practice assessments for field work.
5. Use previous mock data and analysis to design fluency lessons across developmental levels.
	E&E Slip

Prepare for quiz 1 Fluency

	Module 4
9/4-9/10
	Structured Literacy Components: Comprehension & Phonics (Partial & Full Alphabetic Review)
Comprehension Strat.: Monitoring Comprehension
Genre: Expository 
Technique: Dialogic Reading with Think Alouds
Standards:
2.2g Apply knowledge of various learners’ development (e.g., English learners, multilingual learners – including those who possess multiple dialects, and struggling readers – including those with the characteristics of dyslexia) to create a positive, equitable learning environment
	Readings:
TRS: Section 6: Comprehension, introduction, 607-631
To Understand, PDF
Minilecture, Video 
240 Tutoring: Start Phonics

Objectives:  TC will…
1. Sort words on the partial and full alphabetic stages and reflect in WS notebook.
2. Plan a lesson using dialogic reading to teach monitoring comprehension.
3. Observe and analyze a dialogic reading demonstration focused on monitoring comprehension.
4. Assess groups in the field
5. Develop a group profile with strengths, needs, and ways DR can support.
	E&E Slip

	Module 5
9/11-9/17
	Structured Literacy Components: Comprehension & Phonics (Multisyllable Review)
Comprehension Strat.: Making Connections
Genre: Literary Text
Technique: Interactive Read Aloud w/ Think Alouds
Standards:
2.6a Recognize, explain, and apply comprehension lessons that address background knowledge, interpretation of vocabulary and academic language, and text structure using strategies that are appropriate for the selected text.
	Readings:
LIA: Ch 13
Minilecture, video 
Time for a Hard Reset, PDF
240 Tutoring: Finish Phonics and take quiz

Objectives: TC will…
1. Sort words based on syllable patterns and division principles and reflect in WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on making connections.
3. Plan a lesson using interactive read aloud w/ think alouds to teach making connections. 
4. Write a strength, need, instructional implication reflection.

	E&E Slip

	Module 6
9/18-9/24
	Structured Literacy Components: Comprehension & Phonics (morphology)
Comprehension Strat.: Making Connections 
Genre: Informational
Technique: Interactive Shared Reading w/ Think Alouds
Standards:
2.6b Apply in practice considerations for the use of explicit comprehension strategy instruction, as supported by current evidence-based practices aligned with SoR.
	Readings:
TRS: Informational Text, Ch 15
Minilecture, video
Tutoring 240: Start Comprehension

Objectives:  TC will…
1. Sort words based on morphology principles and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on making connections.
3. Plan a lesson using interactive read aloud to teach making connections.
4. Write a strength, need, instructional implication reflection.
	E&E Slip
Prepare for quiz 2, multi syllable decoding & comprehension

	Module 7
9/25-10/1
	Structured Literacy Components: Comprehension & Phonics (morphology)
Comprehension Strategy: Sensory Imaging & Visualization
Genre: Literary
Technique: Interactive Shared Reading & Think Alouds
Standards:
 2.6b Apply in practice considerations for the use of explicit comprehension strategy instruction, as supported by current evidence-based practices aligned with SoR.
	Readings:
TRS: Ch 14
Minilecture, video
Tutoring 240: Continue Comprehension

Objectives:
1. Sort words based on morphology principles and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on visualizing.
3. Plan a lesson using interactive read aloud to teach visualizing.
4. Write a strength, need, instructional implication reflection.

	E&E Slip

	Module 8
10/2-10/8 (midterm)
	Structured Literacy Components: Comprehension & Vocabulary
Comprehension Strat: Visualizing & Sensory Imaging
Genre: Informational
Technique: Small Group Instruction
Standards:
2.6c Recognize, explain, and apply in practice considerations for instructional routines appropriate for each major genre: narrative, information, and poetr
	Readings:
TRS: Section V, vocabulary, introduction only, 405-418
Minilecture, video
Tutoring 240: Finish Comprehension and take quiz

Objectives:
1. Sort words based on morphology and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on visualizing.
3. Plan a lesson using interactive read aloud to teach visualizing.
4. Write a strength, need, instructional implication reflection.

	E&E Slip

	Module 9
10/9-10/15
	Structured Literacy Components: Comprehension & Vocabulary
Comprehension Strat.: Questioning and Predicting
Genre: Literary
Technique: Small Group Instruction
Standards:
2.3c Recognize, explain, and apply strategies for decoding and encoding multisyllabic words, including syllable types and morphology.
3.1 Recognize and explain the tenets of dyslexia and other reading and language deficiencies.
	Readings:
LIA: Ch. 12
Minilecture, video
Tutoring 240: Start Vocabulary

Objectives:
1. Sort words based on vocabulary and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on questioning.
3. Plan a lesson using interactive read aloud to teach questioning.
4. Write a strength, need, instructional implication reflection.

	E&E Slip
Prepare for Quiz 3, comprehension & Vocabulary


	Module 10
10/16-10/22
	Structured Literacy Components: Comprehension & Vocabulary
Comprehension Strategy: Questioning & Predicting
Genre: Informational Texts
Technique: Small Group
Standards:
2.3c Recognize, explain, and apply strategies for decoding and encoding multisyllabic words, including syllable types and morphology.
3.1 Recognize and explain the tenets of dyslexia and other reading and language deficiencies.
	Readings:
TRS: Ch. 11
Minilecture, video
Tutoring 240: Continue Vocabulary

Objectives:
1. Sort words based on morphology and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on predicting.
3. Plan a lesson using interactive read aloud to teach predicting.
4. Write a strength, need, instructional implication reflection.

	E&E Slip



	Module 11
10/23-10/29
	Structured Literacy Components: Comprehension & Vocabulary
Comprehension Strategy: Inferring
Genre: Literary Texts
Technique: Small Group
Standards:
2.5a Recognize, explain, and apply explicit instruction in vocabulary for Tier 2 and 3 words, as well as incidental instruction in the context of texts (most Tier 1 words).
2.5b: Recognize, explain, and apply in practice considerations for the role and characteristics of direct and indirect (incidental) methods of vocabulary instruction, including morphology.
	Readings:
TRS: Ch. 12
Minilecture, video
Tutoring 240: Finish vocabulary and take quiz

Objectives:
1. Complete vocabulary activity and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on inferring, word level.
3. Plan a lesson using interactive read aloud to teach inferring, word level.
4. Write a strength, need, instructional implication reflection.

	E&E Slip



	Module 12
10/30-11/5
	Structured Literacy Components: Comprehension & Vocabulary
Comprehension Strategy: Inferring
Genre: Informational Texts
Technique: Small group instruction
Standards:
2.5c Recognize, explain, and apply explicit instruction in vocabulary for Tier 2 and 3 words, as well as incidental instruction in the context of texts (most Tier 1 words).

	Readings:
TRS: Ch 13
Minilecture, video
Tutoring 240: Start Fluency

Objectives:
1. Complete vocabulary activity and reflect in the WS notebook.
2. Observe and analyze a dialogic reading demonstration focused on inferring between the lines.
3. Plan a lesson using interactive read aloud to teach inferring between the lines.
4. Write a strength, need, instructional implication reflection.

	. E&E Slip

Prepare for Quiz 4, comprehension & vocabulary

	Module 13
11/6-11/12
	Structured Literacy Components: Comprehension & Vocabulary
Comprehension Strategy: Determining Importance, Retelling, & Summarizing
Genre: Literary
Technique: Small Group Instruction
Standards:
3.2 Recognize and explain state and federal laws that pertain to learning disabilities, including dyslexia and other reading and language deficiencies
4.2: Recognize and explain core components of the Alabama model of Multi-Tiered System of Support (MTSS), including high-quality core instruction in whole and small group (Tier 1) using universal screening, student academic data, diagnostic assessment, continuous progress monitoring, evidence-based interventions (Tier 2), and integrity of instructional intervention with a vetted Alabama Literacy Task Force dyslexia specific intervention program (Tier 3)
4.3: Recognize and explain knowledge of Alabama’s MTSS and Response to Intervention (RtI) model for preventing and remediating reading difficulties
	Readings:
TRS: MTSS for Reading Success, 743-754
Minilecture, video
Tutoring 240: All of Assessment & Quiz

Objectives:
1. Develop awareness off the tenets of dyslexia
2. Observe and analyze a dialogic reading demonstration focused on retelling and summarizing.
3. Plan a lesson using interactive read aloud to teach retelling and summarizing.
4. Write a strength, need, instructional implication reflection.


	E&E Slip

	Module 14
11/13-11/19
	Review of All Structured Literacy Components
Comprehension Strategy:  Synthesizing
Genre: Informational
Technique: Review Across Gradual Release
Standards:
3.1 Recognize and explain the tenets of dyslexia and other reading and language deficiencies
3.2 Recognize and explain state / federal laws that pertain to learning disabilities, including dyslexia and other reading and language deficiencies.
3.3 Recognize, explain, and apply how and why symptoms of reading difficulty change over time in response to intervention and instruction.
	Readings:
LIA: Ch. 11
Minilecture, video
Tutoring 240: All of Instruction and quiz

Objectives:
1. Complete vocabulary activity and reflect in WS notebook.
2. Participate in dyslexia awareness training.

	E&E Slip








	Module 15
11/20-12/
 (includes Thanksgiving Week)
	Case Study with provocation box and Commentary, Strengths and Next Steps (Profile), Letter to Parent
	Readings:
For practice test

Objectives:
1. Analyze FOR performance and set goals.
2. Prepare final assessments for group.
3. Self-assessment and reflection.
4. Analyze final assessments.
	Prob Box Project Due

	
	Case Study (Final Project) due December 10





Lesson Plans
You will be placed in groups of 2 or 3 to collaborate on your lessons. However, each will adapt the lessons based on the strengths and needs of their individual groups. Three of these lessons will involve the development of provocations boxes.

Provocation Box Project

Three of your lesson plans will involve developing a provocation box that will be used throughout the lesson and/or a home-school connection. The box will include the book used and various cultural knowledge-based activities. These activities will be play or project based, depending on the developmental level of your group. One provocation box will be implemented towards the end of the semester.  The project will be turned in the last week of class and will include;

1. Details on the three boxes, with the initial lesson plan involving dialogic practices.
2. Reflection on the implemented provocation box.

More details and a rubric will be posted in Canvas Assignments.

Case Study (Final Project)

You will compile a group profile and progress that represents the students’ response to tutoring. This will include:

1. Initial assessment results and profile, including stregths, needs, and instructional implications across each component of structured literacy.
2. Elaboration on one strength and related need, and a provocation box that would address that need.
3. Letter to the parents explaining the profile and how to go about the provocation box.

More details and a rubric will be posted in Canvas Assignments.
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