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     CTSE 7560, Fall 2025 

	Instructor Information
Marilyn Strutchens 

EDUC 2316
strutme@auburn.edu 

Work Phone: 334-728-0031
	Class Meetings
Tuesdays, 5:00 – 7:50 PM 



1. Course Number: CTSE 7560
Course Title: Equity Issues in Mathematics Education
Credit hours: 3 semester hours

Prerequisites:  None

Co-requisites:  None 
2. Date Syllabus Prepared: The syllabus was prepared by Dr. Marilyn Strutchens on August 17, 2008, and was modified by her on August 11, 2025. This is one of the courses that meets requirement of a state approved diversity course for accreditation purposes.
3. Main Texts 
Aguirre, J. M., Mayfield-Ingram, K., & Martin, D. B. (2024). The impact of identity in K-12 mathematics: Rethinking equity-based practices. Expanded Version. National Council of Teachers of Mathematics. 
National Council of Teachers of Mathematics. (2014). Principles to actions: Ensuring mathematical success for all.
National Council of Teachers of Mathematics. (2018). Catalyzing change in high school mathematics: Initiating critical conversations. 
Strutchens, M.E. & Quander, J. R. (Eds.). (2011). Focus in high school mathematics: Fostering reasoning and sense making for all students. National Council of Teachers of Mathematics.
Strutchens, M. E., White, D. Y., Krause, G., & Bay-Williams, J. M. (Editors) (2023). Antiracist mathematics education: Stories of acknowledgment, action, and accountability. TODOS: Mathematics for ALL.
White, D. Y., Fernandes, A. and Civil, M. (Eds.) (2018). Access and equity: Promoting high quality mathematics in grades 9-12. National Council of Teachers of Mathematics. 

Resources. A collection of journal articles, book chapters, and monographs that focus on multiculturalism and equity in mathematics education and education in general.
4. Course Description:  The purpose of this course is to address theories and issues related to understanding our multicultural society.  Moreover, this course is designed to help in-service teachers and administrators to become aware of beliefs, practices, or situations that may cause students not to reach their full mathematics potential.  Further, the course will address empowering pedagogy that utilizes students’ cultural situations and contributions of different cultures into mathematics instruction.  
5. Course Objectives:  As a result of this course, students will be better able to:

1. Define equity and establish a theoretical foundation for achieving equity in mathematics education.

2. Examine barriers to equitable outcomes for all students.

3. Examine the role of culture in the learning and teaching of mathematics.

4. Examine students’ mathematics achievement through equity lenses.

5. Analyze specific methodologies posited to increase equity in the mathematics classroom.

6. Examine reform practices through equity lenses.

6. Course Content and Schedule:

	8/19/2025
	· Introductions,
·  Why Is There a Need to Address Multiculturalism and Equity in Mathematics Education?  
· Examining Who We Are.
· Syllabus
 
	

	8/26/2025
	Defining Equity (Continuation) and Multiculturalism
The following articles will be discussed:

· Aguirre, J., Herbel-Eisenmann, B., Celedón-Pattichis, S. B., Civil, M., Wilkerson, T., Stephan, M., Pape, S., & Clements, D. H. (2017). Equity within mathematics education research as a political act: Moving from choice to intentional collective professional responsibility.
· Bartell, T. G. & Meyer, M. R. (2008). Connecting research to teaching: Addressing the equity principle in the mathematics classroom.

· Boykin, A. W. (2014). Human diversity, assessment in education, and the achievement of excellence and equity.
· Gutiérrez, R. (2007, Oct).  "Context matters: Equity, success, and the future of mathematics education" (Summary)
· Secada, W. G. (2003).  Conceptions of equity in teaching science.

	Gutiérrez’s Summary is due.
4:00 to 6:00 p.m. 

	9/2/2025
	Defining Equity (Continuation) and Multiculturalism

· Banks, C. A. & Banks, J. A. (1995). Equity pedagogy:  Component of multicultural education. 

· Banks, J. A. (1988). Approaches to multicultural reform. 

· National Council of Teachers of Mathematics (2014). Access and Equity 59-69.
· A Position of TODOS: Mathematics for All, The Mo(ve)ment to Prioritize Antiracist Mathematics: Planning for This and Every School Year (Summary)
· Black, Indigenous, and Latinx Parents as Partners in Mathematics Education

· Centering Our Humanity: Addressing Social and Emotional Needs in Schools and Mathematics Classrooms

· Student and Family-Centered Mathematics Assessment

· Equity Considerations of Access, Use and Design of Technologies for Teaching Mathematics
	TODOS Summary is due.

	9/09/2025
	Mathematics Identities 
· Read Chapters 1-3 of Aguirre, Mayfield-Ingram, & Martin (2024).
· Herbel-Eisenmann, B., Bartell, T.G., Breyfogle, M. L., Kristin Bieda, K., Crespo, S., Dominguez, H., & Drake, C. (2013). Strong is the silence: Challenging interlocking systems of privilege and oppression in mathematics teacher education.

	Autobiography is due.


	9/16/2025

	Theories Related to Equity

The following articles will be discussed: 
· Bartlett, L., & Brayboy, B. M. J. (2005). Race and schooling: Theories and ethnographies. (Everyone)

· Rousseau Anderson, C.K. & Dixson, A. D. (2016). Down by the Riverside: A CRT Perspective on Education Reform in Two River Cities 
· Gutstein, E. (2003). Teaching and learning mathematics for social justice in an urban, Latino school 
· Fryer, R. G. (2006). "Acting white": The social price paid by the best and brightest minority students
· White, D. Y., DuCloux, K. K., Carreras-Jusino, A. M., Gonzalez, D. A., & Keels, K. (2016). Preparing preservice teachers for diverse mathematics classrooms through a cultural awareness unit. 
· Geneva gay (2002). Preparing for culturally responsive teaching. 

	

	9/23/2025
	Examining Barriers to Equitable Outcomes for All Students

The following articles will be discussed:

· Flores, A. (2007). Examining disparities in mathematics education: Achievement gap or opportunity gap? 
· Oakes, J. (2008). Keeping Track: Structuring Equality and Inequality in an Era of Accountability
· Steele, C. M., & Aronson, J. A. (2004). Stereotype Threat Does Not Live by Steele and Aronson (1995) 
· Bay-Williams, J. & Herrera, S. (2007). Is "just good teaching" enough to support the learning of English Language Learners? Insights from sociocultural learning theory
· Weissglass, J. (2002). Inequity in mathematics education: questions for educators. The Mathematics Educator, 12(2), 34-39. 
· Haberman, M. (1991).  The pedagogy of poverty versus good teaching.  Phi Delta Kappan, 73, 290-294. 

	Lead Role #1 in Group discussion is due.



	9/30/2025
	Examining the Role of Culture in the Learning and Teaching of Mathematics

The following articles will be discussed:

· Bishop, A. J. (1988). Mathematics education in its cultural context 
· D’Ambrosio, U. (2001). What is ethnomathematics, and how can it help children in schools? 

· González, N., Andrade, R., Civil, M., Moll, L. (2001). Bridging funds of distributed knowledge: Creating zones of practices in mathematics. 
· Strutchens, M.E. (2018). Obtaining social justice via culturally inclusive mathematics. 
· Albert, L. R. (2000). Lessons learned from the five men crew: Teaching culturally relevant mathematics. 
· Tate, W.  (1995). Mathematics communication: Creating opportunities to learn.  

	Lead Role #2 in Group Discussions



	10/07/2025
	Examining Students’ Mathematics Achievement Through Equity Lenses

The following articles will be discussed:

· Rousseau-Anderson, C. (2007).  Examining school mathematics through the lenses of learning and equity. (Summary)
· Aguirre, J., Mayfield-Ingram, K., & Martin, D. B. (2013). Part 2: Rethinking Equity-Based Practices


	Social Justice Lesson Plan is due.
Summary is due.

	10/14/2025
	Exploring Specific Methodologies Dubbed for Increasing Equity in the Mathematics Classroom
The following articles will be discussed:
· Stiff & Johnson. (2011). Mathematical reasoning and sense making begins with the opportunity to learn. 
· Boaler, J. (2011).  Stories of success: Changing students’ lives through sense making and reasoning

· Moschkovich, J. (2011). Supporting mathematical reasoning and sense making for English Learners. 
· Chapter from Strutchens, M. E., White, D. Y., Krause, G., & Bay-Williams, J. M. (Editors) (2023). Antiracist mathematics education: Stories of acknowledgment, action, and accountability. TODOS: Mathematics for ALL.

	Lead Role #3 in a discussion.

	10/21/2025
	Exploring Specific Methodologies Dubbed for Increasing Equity in the Mathematics Classroom
The following articles will be discussed:
· Dieker, L., Maccini, P., Hunt, J., & Strickland, T. (2011). Making mathematical reasoning and sense making a reality for all: Minimizing weaknesses and maximizing the strengths of students with disabilities. 
· Teague, D., Avineri, T., Belledin, C., Graves, J., Noble, R., Hernandez, M., Robinson, D. (2011). Issues of equity for advanced students.
· Strutchens, M. S., Quander, J. R., & Gutiérrez, R. (2011). Mathematics learning communities that foster reasoning and sense making for all high school students. 
· Chapter from Strutchens, M. E., White, D. Y., Krause, G., & Bay-Williams, J. M. (Editors) (2023). Antiracist mathematics education: Stories of acknowledgment, action, and accountability. TODOS: Mathematics for ALL.

	

	10/28/2025
	Students’ Choice
	Culture Inclusive Lesson Plan is due.

	11/04/2025
	Cultural Group Presentations are due. 
	

	11/11/2025
	Exploring Specific Methodologies Dubbed for Increasing Equity in The Mathematics Classroom
The following articles will be discussed:
· Aguirre, J., Mayfield-Ingram, K., & Martin, D. B. (2013). Part 3, Rethinking Engagement with Families and Communities.
· Cohen, E., Lotan, R., Scarloss, B. & Arellano, B. (1999). Complex Instruction: Equity in cooperative learning classrooms

	Issue Brief is due.



	11/18/2025
	Reports on Social Justice Lesson are due.
	

	11/24 - 25/2025
	Thanksgiving Break
	

	12/2/2025
	Reports on Culture-Inclusive Lesson are due.
	

	12/09/2025
	Final Exam, 7:00 – 9:30 PM
	


7. Course Requirements and Evaluation: To accomplish the goals and objectives we will participate in several activities over the semester.  They cover roughly reading and discussing literature about multiculturalism and equity in mathematics education, reading theoretical articles and other articles related to equity issues in general, experiencing culturally inclusive instructional practices, developing culture-inclusive mathematics modules based on secondary or middle grades mathematics topics, reviewing and critiquing books focusing on equity issues, and responding to writing prompts. Since this is a very small enrollment course with a seminar environment, we expect that each participant will contribute actively to discussions based on readings and other assignments.  Grades will be based on level and quality of class and written work.  All assignments must be typewritten and double-spaced.  Use size 12-font.  The Points will be deducted from assignments for grammatical mistakes, typos, and spelling errors. The assignments will be graded on a point scale as follows:
Course Requirements and Assignments Assignment





Points

1. Autobiography Related to Equity
50
2. Article Summaries 3 @20 points each
60
3. Issue Brief 
50
4. Lesson Plan and Report on Social Justice Lesson
70
5. Lesson Plan and Report on Culture-Inclusive Lesson
70
6. Report on Issues Related to a Particular-Cultural Group
100

7. Lead Role in Group discussion (3@50 points each)
150
8. Final Exam

100

Total
650
Final course grades will be assigned based on the percentage of possible points earned by students. 

A 
90% or above

B 
80 % - 89%

C
70% - 79%

D   
   0% - 69%

Descriptions of Major Assignments
Autobiography Related to Equity

This is an opportunity for you to reflect on experiences you have had as a mathematics teacher and a person with regards to diversity. Please focus on you:

1. Describe who you are in terms of your racial, ethnic, linguistic, and intellectual heritage and your social class--and how you developed as a mathematics teacher.

2. Describe what it means to be quantitatively literate. 

3. Describe your early learning experiences related to mathematics and your experiences with issues of race, class, and social justice--and the connections you make between the two.

4. Describe how these experiences have influenced your ideas on how people develop mathematical skills and how teachers of mathematics can facilitate their development. 

5. If you have not already done so in answering the questions above, describe an experience when you felt that you stood out because of your race, class, gender, culture, or personal characteristics.

This paper should be NO MORE than six pages long (double-spaced, 12-point type. It should be written in first person. Cite references when appropriate. Also, think about what you would be willing to share with the whole group during class discussion.
Chapter or Article Reflections. For some class meetings, students will be required to write a reflection related to a specific article or chapter that they read for homework. Below are questions that should be answered:

1. For each article or chapter with reflection in bold proceeding it students will write a four-page reflection. Students will use the 7th APA Manual of Style as a reference as to how to reference the articles.  Below is the information that students should include in the summary.

1) Discuss the major points of the article or chapter.

(i) Important terms

(ii) Theoretical basis if there is one

(iii) Methodology used.

(iv) Major implications for mathematics education

(v) How it relates to other assigned readings.

2) How will the article impact your instructional strategies and interactions with students, teachers, parents, and administrators in general?

3) Reference information

Note: For synthesis of research type article or chapter provide a brief statement about the major studies or theories presented.
Issue Brief

You will prepare an issue brief (eight to ten pages).  The issue brief should focus on an issue related to equity in the mathematics classroom.  You must:

1) Define the issue in mathematics education. 


2) Describe advantages and disadvantages of two or more suggested responses (or approaches); i.e., summarize major arguments,


3) Discuss the strengths and weaknesses of the related research studies.


4) Include, in APA format, a list of at least 6-8 key references.

Papers are assessed on quality of ideas, quality of writing, adherence to APA format, use of key sources, integration of ideas from other readings, class discussions, etc.  You will discuss your paper in class 5 minutes).

Lead Role in Group Discussions

During the semester, you will be asked to lead three discussions.  You will lead the discussion for a barrier to equitable outcomes, a role of culture in the mathematics classroom, and an equitable teaching strategy.  You will be responsible for handouts and any other materials needed to lead the discussion.  Your discussion should not last longer than 30 minutes.

1. Discussion I: Barrier to Equitable Outcomes.  You will need to find one recent peer reviewed article (2024 - 2025) to supplement the article that will be provided for you.  You should be prepared to share a copy of the supplementary article with everyone in the class.  Your goal is to show why the barrier is a barrier.  Discuss any obstacles to remove the barrier.  Discuss any attempts to remove the barrier and the results.
2. Discussion II: A Role of Culture in the Mathematics Classroom. You will give a presentation based on the literature related to a role that culture can play in the mathematics classroom.  You should include an activity that demonstrates this role for group participation.
3. Discussion III: Equitable Teaching Strategy.  You will lead the discussion related to a teaching strategy posited to increase equitable outcomes.  You will present research related to the strategy and conduct an activity with the class. (Use a peer reviewed article or book chapter from 2022 – 2025.)
Culture-Inclusive Lesson


You will write a culture-inclusive lesson based on a middle or high school mathematics topic. The lesson must be based on the ideas discussed in class.  I must grade the lesson before you teach it. You will also teach the lesson and report the results to the class.
The lesson should include the following components:

1. Purpose: State the overall goal of the lesson and how it fits into the unit in which the mathematical topic is normally addressed.  

2. Title of lesson: This should identify the general content to be covered. 

3. Audience: To whom is the lesson addressed, including course or level.

4. Content Objectives: Definitions of the mathematical concepts and skills that underlie the lesson that you are teaching, written at a level that will match the students you are teaching.

5. Behavioral Objectives: The actual behaviors that you hope to observe students doing during the lesson. These should be given in behavioral terms, often stated in the form “The student will...”

6. State Standards: List the objectives addressed.
7. Cultural Objectives: List of cultural objectives addressed.
8. Prerequisites: Assumptions about what mathematics the students should already know to effectively engage in this lesson.

9. Materials: Any special instructional materials needed for the lesson. Attach copies of any worksheets that will be used. 

10. Procedure: What you are actually going to do. This should set forth the over-all flow of activity throughout the lesson. The plan should be detailed enough that a qualified person could successfully carry out the lesson. 

11. Your lesson will likely consist of several phases. For each phase, include:
a. Overview. A brief description of what will happen in that phase; a title for the section will f= suffice.
b. Grouping. How the students will be grouped.
c. Tasks or examples. Give the exact problems as they will be stated to the students. Do not just state the kinds of problems.
d. Key questions. Give these questions exactly as you would ask them of the students. These should be attached to the flow of activity.
e. Transitions. Decision points for deciding what should happen next.

12. You may also want to include some extensions that could be given to advanced students or modifications that you would make for students with special needs.

13. Evaluation: Observations that you will be making throughout the lesson, or additional tasks that the students will complete so that you can evaluate their learning. Include what you are looking for, and what you hope to learn from your observations.

14. Key References

Social Justice Lesson
You will write a social justice lesson based on a mathematics topic appropriate for your grade level.  I must grade the lesson before you teach it. The lesson must be based on the ideas discussed in class and State Standards for Mathematics.  You will teach the lesson and share the results with the class.
The lesson should include the following components:

1. Purpose: State the overall goal of the lesson and how it fits into the unit in which the mathematical topic is normally addressed.  

2. Title of lesson: This should identify the general content to be covered. 

3. Audience: To whom is the lesson addressed, including course or level.

4. Content Objectives: Definitions of the mathematical concepts and skills that underlie the lesson that you are teaching, written at a level that will match the students you are teaching.

5. Behavioral Objectives: The actual behaviors that you hope to observe students doing during the lesson. These should be given in behavioral terms, often stated in the form “The student will...”

6. State Standards: List the objectives addressed.
7. Social Justice Objectives: List of social justice objectives addressed.
8. Prerequisites: Assumptions about what mathematics the students should already know to effectively engage in this lesson.

9. Materials: Any special instructional materials needed for the lesson. Attach copies of any worksheets that will be used. 

10. Procedure: What you are going to do. This should set forth the over-all flow of activity throughout the lesson. The plan should be detailed enough that a qualified person could successfully carry out the lesson. 

11. Your lesson will likely consist of several phases. For each phase, include:
a. Overview. A brief description of what will happen in that phase; a title for the section will suffice.
b. Grouping. How the students will be grouped.
c. Tasks or examples. Give the exact problems as they will be stated to the students. Do not just state the kinds of problems.
d. Key questions. Give these questions exactly as you would ask them of the students. These should be attached to the flow of activity.
e. Transitions. Decision points for deciding what should happen next.

12. You may also want to include some extensions that could be given to advanced students or modifications that you would make for students with special needs.
13. Evaluation: Observations that you will be making throughout the lesson, or additional tasks that the students will complete so that you can evaluate their learning. Include what you are looking for, and what you hope to learn from your observations.

14. Key References

 Presentation on Equity Issues Germane to a Cultural Group

You and your peer will create a presentation about a cultural group. You should include the following information:
1. What obstacles and barriers to receiving an equitable mathematics education are germane to the cultural group? How did you respond to reading about these barriers and obstacles? 
2. List at least five pedagogical strategies posited by researchers to be helpful to raising the mathematical achievement of the group you are addressing.  What do you think about these strategies?

3. Relate other major issues that have been addressed in class to the group. 

4. Discuss revelations that you experienced as you created your report.

5. Include a reference list:

a. Refereed journal articles

b. Scholarly books related to the group

6. Create a 2-page summary of major issues addressed for classmates and be prepared to discuss your findings in 15-minutes.
8.
Class Policy Statements:

· Attendance. Students are granted excused absences from class for the following reasons: Illness of the student or serious illness of a member of the student’s immediate family, death of a member of the student’s immediate family, trips for student organizations sponsored by an academic unit, trips for university classes, trips for participation in intercollegiate athletic events, subpoena for a court appearance and religious holidays. Students who wish to have an excused absence from this class for any other reason must contact the instructor in advance of the absence to request permission. The instructor will weigh the merits of the request and render a decision. When feasible, the student must notify the instructor prior to the occurrence of any excused absences, but in no case shall such notification occur more than one week after the absence.
· Appropriate documentation for all excused absences is required. The second non-approved absence from class and each succeeding unapproved absence from class will result in a lowering of the student's final grade by one letter grade. Students are also expected to attend all scheduled field experiences. An unexcused absence may also lead to action as a violation of the Standards of Professional Conduct, as outlined below, with resulting actions impacting their continuation in the program. 
· Make-up Policy. Except in unusual circumstances, such as continued absence of the student or the advent of university holidays, a make-up exam will take place within two weeks from the time the student initiates arrangements for it. Except in extraordinary circumstances, no make-up exams will be arranged during the last three days before the final exam period begins. The format, questions and difficulty-level of make-up exams are not guaranteed to be the same as the normal exam, which are at the discretion of the instructors. Students are not allowed to choose the make-up dates or formats on their own.
· Late Assignments. Any assignment that is submitted after the announced due date will have one letter grade deducted from it per day late. Students should reach out to their instructor immediately to discuss any concerns. It is the student’s responsibility to contact the instructor if assignment deadlines are not met. Students are responsible for initiating arrangements for missed work.
· Unannounced Quizzes. The instructor may give unannounced quizzes as deemed necessary, to be included as a part of the exam score.
· Faculty Communication and Feedback. Any communications should be directed to the instructor’s Auburn email address. Responses will be provided within 24 hours whenever possible. If students have concerns about communication or feedback, they should always contact their instructor first. Students should explain their concerns as clearly as possible without judgment or emotion. Effective communication is an important skill, and every interaction in their program is an opportunity to develop this skill. Your Auburn University email address is the university-approved form of communication between instructors and students. Please ensure that your notifications are set correctly to ensure timely delivery. Additionally, it is your responsibility to read course announcements sent by your instructor. These are posted in Canvas, and you can configure your notification preferences to receive an email each time a new announcement is posted.
· Emergency Contingency Statement: If normal class and/or lab activities are disrupted due to illness, emergency, or crisis situation, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, an addendum to your syllabus and/or course assignments will replace the original materials.
· Accommodations. Students who need accommodations should submit their approved accommodations through the AIM Student Portal on AU Access and follow-up with the instructor about an appointment. It is important for the student to complete these steps as soon as possible; accommodations are not retroactive. Students who have not established accommodations through the Office of Accessibility, but need accommodations, should contact the Office of Accessibility at: ACCESSIBILITY@auburn.edu or (334) 844-2096 (V/TT). The Office of Accessibility is located in Haley Center 1228.
· Academic Integrity. All portions of the Auburn University Student Academic Honesty code (Title XII) found in the Student Policy eHandbook will apply to this class. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.
· AI Policy. In this course, it is expected that all submitted work is produced by the students themselves, whether individually or collaboratively. Students must not seek the assistance of Generative AI Tools like ChatGPT or Copilot for graded assignments. Use of a Generative AI Tool to complete an assignment constitutes academic dishonesty. Students may use Generative AI tools as a study tool or resource, but be forewarned that AI tools are not trustworthy.
· Classroom Behavior. The Auburn University Classroom Behavior Policy is strictly followed in the course; please refer to the Student Policy eHandbook for details of this policy.
· Standards of Professional Conduct. As faculty, staff, and students interact in professional settings, they are expected to demonstrate professional behaviors as defined in the College’s conceptual framework. These professional commitments or dispositions are listed below:
· Engage in responsible and ethical professional practices
· Contribute to collaborative learning communities
· Demonstrate a commitment to diversity
· Model and nurture intellectual vitality
Students will be asked to sign a contract affirming Standards of Professional Conduct for the secondary mathematics program. Failure to comply with those standards may lead to actions including dismissal from the lab experience, the course, and/or the Secondary Mathematics Education Program.

· Critical Conversations Guidelines

“Faculty at Auburn University have the academic freedom to explore, discuss, and teach a wide range of topics in an academic setting. This course may engage with challenging or controversial material, but will do so through an objective, scholarly approach designed to promote critical thinking and independent analysis. Students are encouraged to reflect thoughtfully and respectfully on all material. No student will be required to agree with, endorse, or adopt any concept identified under Alabama law as a Divisive Concept, nor will any student be penalized for choosing not to support or endorse such a concept.”

· Mental Health. If you are experiencing stress that feels unmanageable (personal or academic) during the semester, Auburn University’s Student Counseling & Psychological Services (SCPS) offers a variety of services to support you. The mission of SCPS is to provide comprehensive preventive and clinical mental health services to enhance the psychological well-being of individual students, as well as the broader campus culture. 
· As an instructor, I am available to speak with you regarding stresses related to your work in this course, and I can assist in connecting you with the SCPS network of care. You can schedule an appointment yourself with the SCPS by calling (334)844-5123 or by stopping by their offices on the bottom floor of Haley Center or the second floor of the Auburn University Medical Clinic.
· If you or someone you know needs to speak with a professional counselor immediately, the SCPS offers counseling during both summer term as well as the traditional academic year. Students may come directly to the SCPS and be seen by the counselor on call, or you may call 334.844.5123 to speak with someone. Additional information can be found at http://wp.auburn.edu/scs .
9. AU eValuate Fall Semester evaluation dates: TBA

