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College Student Development
HIED 7250 Fall 2025
Syllabus & Schedule – Updated 8/20/2025
Read & retain this syllabus for reference throughout the semester.
This document is subject to change; all changes to the Schedule will be posted to Canvas Syllabus Tab.

Instructor: Dr. Reginald A. Blockett		
Teaching Assistant: Theron Wilkerson, MA taw0062@auburn.edu 
Class Meetings: Wednesday, 5:00PM – 7:50PM, College of Education Bldg 2141
Office Hours: Wednesday’s, 3:00PM - 5:00PM By Appointment via Calendly
Office Location: College of Education Bldg 3311
E-mail: rzb0118@auburn.edu	


Course Description and Goals
This course will examine cutting-edge theories of college student development with particular attention to application and intervention strategies employed to enhance student affairs practice. Contemporary critiques, research, and recent developments in the field of student development theory will be explored. Course topics will cover relevant works published within the last decade that holistically examine college student phenomena across postsecondary contexts. Through participation in this course, students will become familiar with “third wave” (Jones & Stewart, 2016) theories of student development. These theories will explicitly and critically address intersectional identities, and the ways in which power, privilege, and oppression are mapped onto bodies. Additionally, students will be able to employ interventions that foster student learning and growth in postsecondary settings. 

Learning Objectives
Students who fully engage in this course will be able to:
· Know and apply the prevailing paradigms, theories, research, and interventions associated with contemporary ideas of college student development.
· Gain in-depth knowledge of critical and post-structural theories and theorist, and their contributions to student learning and development.
· Critically and creatively examine, critique, and assess the methods, research, issues, and practice of college student developmental theories.
· Demonstrate mastery of developmental theories related to diverse student populations.
· Recognize and understand developmental behaviors exhibited by collegians, and collaboratively construct practical strategies to best foster student growth within postsecondary settings and across cultural contexts.
· Be reflective thinkers who are aware of their own developmental patterns that impact how they work with and alongside collegians.



ACPA & NASPA Joint Professional Competency and Standards addressed in this course:
Student Learning and Development – Foundational Outcomes
· Articulate theories and models that describe the development of college students and the conditions and practices that facilitate holistic development (e.g. learning, psychosocial and identity development, cognitive-structural, typological, environmental, and moral).
· Articulate how race, ethnicity, nationality, class, gender, age, sexual orientation, gender identity, dis/ability, and religious belief can influence development during the college years.
· Identify the strengths and limitations in applying existing theories and models to varying student demographic groups. 
· Articulate one’s own developmental journey in relation to formal theories.
· Identify one’s own informal theories of student development (‘theories in use’) and how they can be informed by formal theories to enhance work with students.
· Identify dominant perspectives present in some models of student learning and development. 
· Construct learning outcomes for both daily practice as well as teaching and training activities. 
· Assess teaching, learning, and training and incorporate the results into practice. 
· Assess learning outcomes from programs and services and use theory to improve practice. 

Student Learning and Development – Intermediate Outcomes 
· Identify and take advantage of opportunities for curriculum and program development to encourage continual learning and developmental growth. 
· Construct effective programs, lesson plans, and syllabi. 
· Create and assess learning outcomes to evaluate progress toward fulfilling the mission of the department, the division, and the institution. 
· Teach, train, and practice in such a way that utilizes the assessment of learning outcomes to inform future practice. 
· Critique the dominant group perspective present in some models of student learning and development and modify for use in practice. 

Student Learning and Development – Advanced Outcomes 
· Utilize theory to inform divisional and institutional policy and practice. 
· Translate theory to diverse audiences (e.g., colleagues, faculty, students, parents, policy-makers) and use it effectively to enhance understanding of the work of student affairs. 
· Analyze and critique prevailing theory for improved unit, division, or campus practice. 
· Contribute to the development of theories. 
· Identify staff members’ level of competency regarding the ability to apply learning and development theory to practice, and create professional development opportunities utilizing various learning concepts. 
· Evaluate and assess the effectiveness of learning and teaching opportunities at the divisional level and communicate their effectiveness to the larger campus community as well as explain opportunities for collaboration and integrated learning opportunities. 
· Build and support inclusive, socially-just, and welcoming campus communities that promote deep learning and foster student success. 
· Communicate the learning orientation of student affairs to the campus community. 
· Provide alternative models that explore student learning and development from an inclusive paradigm. 



Materials & Course Policies
Required Texts
· Abes, E. S., Jones, S. R., & Stewart, D-L. (Eds.). (2019). Rethinking college student development theory using critical frameworks. Stylus Publishing, LLC. [Abes et al – in reading]
· Garvey, J. C., Harris, J. C., Means, D. R., Perez, R. J., & Porter, C. J. (2020). Case studies for student development theory: Advancing social justice and inclusion in higher education. Routledge. [“Case Study” throughout Syllabus]
· All other required reading should be downloaded using the Auburn University Libraries or Google Scholar. Some select readings that are not digital can be found on Canvas. 
Recommended
· Patton, L. D., Renn, K. A., Guido, F. M., & Quaye, S. J. (2016) Student Development in College: Theory, Research, and Practice, 3rd Edition (ISBN 9781118821817)
· American Psychological Association Manual, 7th Edition (ISBN 978-1433832178)

Attendance: 
Every Thursday from 5:00-7:50 PM, each of us involved with this course (instructor and students alike) has the unique opportunity to share insights as well as listen and respond to insights that others share. In order to make the most of this opportunity, each person’s attendance is essential. Although I know that circumstances sometimes prevent attendance, you are responsible for minimizing the number of times you are absent. Please provide Dr. Blockett with as much advance notice as possible when you will be absent. Each student will receive one excused absence; this absence is “free” in the sense that it will not negatively affect your grade in the course. After one absence, all subsequent absences may result in a grade deduction; instructor will handle these situations on a case-by-case basis.

Active Participation (15 points of course grade): 
To engage in reflective learning, all members of this course must function as a community and share responsibility for our own learning and that of others. To do this, we must all commit to active participation, which entails the following:
· Attend class on time for the full session.
· Prepare for class by engaging with the course material (e.g., read assigned articles and/or watch assigned   videos and note points that are confusing, ideas that merit further exploration, implications for practice, and questions about authors’ perspectives)
· Focus on quality (not quantity) of contributions to discussions in class and via Canvas.
· Listen actively and fully and respond thoughtfully to other community members, finding inclusive ways to support, challenge, and disagree. 
· Make thoughtful contributions that rely on multiple sources of evidence including—but not limited to—your own experience. 



Course Assignments

Informal Self-analysis Essay (15 points; Due 8/27/25 via Canvas Assignments)
Rationale: Every person develops "informal theories" regarding the ways in which individuals develop in college, the issues they face, and areas in which they need to change to become more fully functioning. Being aware of the informal theories you use to understand people and how they learn is important as you begin to examine formal theories of student development and learning. Such awareness will enable you to determine areas of agreement and disagreement you may have with the formal theories. In addition, being aware of your own developmental process can assist you in being sensitive to the developmental concerns of students with whom you work.

Assignment: In this initial paper you are asked to think about your current level of development and factors that have influenced it. Use your own definition of "development" and discuss any areas of your life that seem relevant. Identify areas in which you feel you have made especially good progress and identify factors that you see as contributing to your development in the areas you mention. Do the same with areas in which you feel your development has been slower. What factors do you believe have held you back? Also discuss your learning style. How do you approach learning and how do you learn best?

Note: Please complete this paper prior to reading any of the assigned material in this class. The point is to record your "informal" theory of development. Of course, your ideas may be influenced by outside reading and material studied in other classes. This assignment is reflective in nature, so you do not need to check or cite any references.

Evaluative criteria: This paper will be evaluated based on thoughtful consideration of the assignment, thoroughness, and technical writing. Paper should be 4-6 pages, including title page. 


Original Source Analysis Paper (20 points; Due by 10/22/25 via Canvas)
Rationale: Formal in-depth classroom study of student development theories is necessarily limited by the time available in a semester. Many helpful theories can only be discussed briefly or merely mentioned. While the basic ideas of a theory can be learned from secondary sources such as the textbook used in this class, the nuances of a theory can only be gained from reading the original words of the theorist. It is important to hear the “voices” of theorists to gain a true appreciation of their contributions and an in-depth understanding of their works. Based on skills they learn in formal study, student affairs professionals must be able to independently read and critically analyze theories currently available as well as those that will become available in the future.

Assignment: You will select and read a book written by one of the theorists we are studying in this course. On the following pages is a list of potential works from which you may select. You will then write an analysis paper on the book. Remember, this paper is not meant to summarize the theory/concepts, rather, you should critically and creatively offer insight and perspective of the theory.

The paper should include the following sections:

1. title and author of the book
2. an explanation of the format of the book and a summary of key concepts/points made by the author
3. the most important information about the theory that you learned from the book (especially in comparison/contrast to what you learned about the theory/concept from the assigned reading for class)
4. questions about the theory that were generated for you by reading the book
5. strengths and weaknesses of the book itself, including any suggestions for improvement you would make if the author was considering doing a revised edition
6. other personal reactions/comments
7. concluding thoughts about the book.

Evaluative criteria: This paper will be evaluated based on complexity of thought demonstrated in analysis of the book, thoroughness of coverage of the items to be included, perceived accuracy of the information presented, clarity and organization of the material, and technical adequacy of the presentation. This paper should be in APA format and be 7-10 pages in length, including title and reference page. 



Original Source Books

Baxter Magolda, M. B. (2004). Creating contexts for learning and self-authorship. Nashville: Vanderbilt 
University Press.

Belenky, M. F., Clinchy, B. M., Goldberger, N. R., & Tarule, J. M. (1986). Women's ways of knowing. 
New York: Basic Books.

Collins, P. H. (2000). Black feminist thought: Knowledge, consciousness, and the politics of empowerment. New 
York, NY: Routledge.

Delgado, R., & Stefancic, J. (2010). Critical race theory: An Introduction (2nd ed.). New York: New York 
University Press.

Duran, A. (2020). The experiences of queer students of color at historically white institutions: Navigating 
intersectional identities on campus. Routledge.

Ferguson, R. A. (2004). Aberrations in black: Toward a queer of color critique. Minneapolis, MN: University of 
Minnesota Press.

Freire, P. (1970). Pedagogy of the oppressed. New York: Seabury Press.

Freire, P. (1981). Education for critical consciousness. New York: Continuum.

Gardner, H. (1999). Intelligence reframed: Multiple intelligences for the 21st century. New York: Basic Books.

Gilligan, C. (1982). In a different voice. Cambridge, MA: Harvard University Press.

Goodman, J., Schlossberg, N. K., & Anderson, M. L. (2006). Counseling adults in transition: Linking practice 
with theory (3rd ed.). New York: Springer.

Halberstam, J. (1998). Female Masculinity. Durham, NC: Duke University Press.

hooks, b. (1989). Talking back: Thinking feminist, thinking black. South End Press.

hooks, b. (2004). We real cool: Black men and masculinity. Psychology Press.

Jagose, A. (1996). Queer theory. New York: New York University Press.

Josselson, R. (1987). Finding herself: Pathways to identity development in women. San Francisco: Jossey-Bass.

Josselson, R. E. (1996). Revising herself: The story of women’s identity from college to midlife. New York: 
Oxford University Press.

Kegan, R. (1994). In over our heads: The mental demands of modern life. Cambridge, MA: Harvard University 
Press.

King, P. M., & Kitchener, K. S. (1994). Developing reflective judgment: Understanding and promoting 
intellectual growth and critical thinking in adolescents and adults. San Francisco: Jossey-Bass.

Kolb, D. (1984). Experiential learning: Experience as the source of learning and development. Englewood Cliffs, 
NJ: Prentice-Hall.

Kohlberg, L. (1984). Essays on moral development, Vol 2: The psychology of moral development. San Francisco: 
HarperCollins.

McCready, L. T. (2010). Making Space for Diverse Masculinities: Difference, Intersectionality, and Engagement 
in an Urban High School. New York, NY: Peter Lang.

Mezirow, J. (1990). Fostering critical reflection in adulthood: A guide to transformative and emancipatory 
learning. San Francisco: Jossey-Bass.

Mezirow, J. (1991). Transformative dimensions of adult learning. San Francisco: Jossey-Bass.

Mezirow, J. (2000). Learning as transformation: Critical perspectives on a theory in progress. San Francisco: 
Jossey-Bass.

Myers, I. B. (1980). Gifts differing. Palo Alto, CA: Consulting Psychologists Press.

Nicolazzo, Z. (2017). Trans* in College: Transgender Students' Strategies for Navigating Campus Life and the 
Institutional Politics of Inclusion. Sterling, VA: Stylus Publishing, LLC.

Rest, J., Narvaez, D., Bebeau, M. J., & Thoma, S. J. (1999). Postconventional moral thinking: A neo-Kohlbergian 
approach. Mahwah, NJ: Lawrence Erlbaum.

Stewart, T. J. (2022). Sex Work on Campus. New York: Routledge. https://doi.org/10.4324/9781003194101

Sternberg, R. J. (2003). Wisdom, intelligence, and creativity synthesized. Cambridge, UK: Cambridge University 
Press.



Interview Project Presentation
(20 points for presentation; Due Dates: 12/3/25)

Rationale: Theory only becomes meaningful within the context of the lives of actual people. This assignment provides the opportunity for you to find out about the social identity development of students as they experience it and to compare students’ perceptions and experiences with aspects of the theories we are studying. 

Assignment: Select one of the social identities we will be studying. After reading the theoretical material related to that social identity, interview three students who identify as having the social identity you selected. In these interviews attempt to understand how the student see themselves with regard to their identity. How has their identity changed (if it has)? What factors influenced their development? How does their social identity affect other aspects of their lives? How have they experienced privilege, oppression, and/or marginalization/isolation as a result of their social identity? During the final two weeks of class you will share your findings with the class, comparing your findings with the theories we covered in the readings. If more than one person is presenting on a social identity, you will want to get together prior to the presentation to compare findings and to organize your presentation. Each person will have approximately 10-12 minutes to speak. You should also be prepared to respond to questions from the class.

Interviews should last 40-60 minutes and will require significant thoughtfulness and preparation. Prior to your interviews, you should read the below article, found in the Interview Project Resource tab on Canvas. You will want to give yourself adequate time to schedule and conduct your interviews, as both you and your potential participants will likely have schedule constraints as the semester progresses. 

Castillo-Montoya, M. (2016). Preparing for interview research: The interview protocol refinement framework. Qualitative report, 21(5). Retrieved from http://nsuworks.nova.edu/tqr/vol21/iss5/2 

Evaluative Criteria: You will be evaluated on your ability to analyze findings from your interviews using the theoretical concepts you have studied, to compare the experiences of the students you interviewed, and to account for differences. Organization and clarity of presentation will also be considered.


Interview Project Methodological Journals
(3 journal entries at 5 points each, 15 total points. Due between weeks 6 and 13)

Rationale: When conducting qualitative interviews, it is crucial that interviewers give careful thought to their own biases and prior understandings of the topic under consideration as well as to the types of questions that will be respectful of the interviewees and elicit meaningful responses. Throughout the interview process, ongoing reflection is important to make meaning out of the information obtained and to enhance further interviewing. Following the interviews, it is important to thoughtfully consider what has been learned and how this information can be conveyed to one’s audience. 

Assignment: You will prepare an ongoing journal that will be uploaded to the Journals tab on Canvas at three times during the period in which you are completing your interview assignment: prior to your first interview, after completing each of your three interviews, and prior to your presentation. Specific questions to address in each journal entry are listed below. This assignment must be started well ahead of the date of your presentation and your entries should be spaced out to allow for feedback from Dr. Blockett. 

Evaluation: The journal entries will be evaluated on the basis of thorough and thoughtful responses to the questions posed. The technical quality of your writing will also be considered. Entries should be roughly 800-1000 words.

Entry 1: Before your first interview. 

Reflect on and respond to the following questions: 
· What do you already believe/know about this social identity? What messages have you heard/learned throughout your life? How were these messages reinforced and/or challenged? 

· How will these beliefs affect your interaction with your respondents? How do they influence how you feel going into the interview project? How will they influence the questions you ask your respondents? 

· Has other training or classes helped you to have a more thoughtful understanding of this social identity? How do they influence how you feel going into the interview project? How will they influence the questions you ask your respondents? 

· Provide a list of 5–7 questions that will guide your interview. Relevant theory should guide the development of your questions. 




Entry 2: Following your three interviews. 

Reflect on and respond to the following questions: 
· What was the most surprising part of the interview? What seemed different than what you expected based on your previous knowledge/understanding or that might be expected based on theory? What findings support the theory you have studied? What findings challenge the theory? Be sure to cite specific references to theory. 

· What themes about identity development seem to emerge from this interview? Support these with data (provide direct quotations/summaries to support each theme). 

· What questions seemed to work? What questions did not? Why? How will/did the emerging themes change the questions you ask in the next interview? 

· How are you feeling about this social identity following this interview? Have you learned anything new that has reinforced/challenged what you believed to be true? How do you feel about interviewing? 

Entry 3: Following your last interview, before your panel presentation. 

Reflect on and respond to the following questions: 
· What overall themes related to identity development have emerged from the interviews? What evidence supports these themes? How are these themes similar to the theories read for class? How are they different? 
· What theories will you use

· How have your feelings and beliefs about this social identity changed/evolved/been reinforced by your participation in the research project? 

· Provide an outline of your 10-12 minute presentation. 

Formal Self-Analysis Paper (15 points; Due Finals Week)
Rationale: Reexamining your thinking provides a vehicle for determining where new learning has occurred, how your thinking has changed and expanded in light of new information and works to foster a reflective practice for student affairs professionals. Determining the applicability of theory to your own development also assists in making concepts clearer and helps to integrate a significant amount of material in a systematic fashion.

Assignment: Your revised formal self-analysis paper should incorporate a number of major developmental and learning theories discussed in class. You should again look at your development and learning process, discussing psychosocial development, cognitive-structural development, and social identity developmental concepts as they relate to your experience. (You are expected to cite at least 5 theories in your discussion.) Look again at how you have grown and changed as a person as well as the factors that have contributed to your development; but this time, do so within the context of the formal theories we have examined this semester.

Evaluative criteria: This paper will be evaluated on your ability to successfully relate theoretical material to your own life; appropriate use of theory; as well as thoroughness and technical writing. This paper should be written in APA format and should be 6-8 pages in length, including title and reference page.


Point Summary 
Course Participation ……………………………………………………………............................................................ 15 points 
Informal Self-analysis Essay ................................................................................................................ 15 points 
Original Source Project …………….......................................................................................................... 20 points 
Interview Project ..………………………………………………………………………….................................................. 35 points 
Formal Self-analysis Essay ……………………………………………………............................................................ 15 points 
TOTAL POINTS POSSIBLE ............................................................................................................ 100 points

	Grading Scale Points 
	Letter Grade 

	90 – 100 
	A 

	80 – 89 
	B 

	70 – 79  
	C 

	60 – 69 
	D 

	Below 60 
	F 




Schedule – any changes will be posted to Canvas Syllabus tab

	Class Session
	Topic
	Course Readings
	Assignment Due 

	Week 1
8/20/25
	Introduction, Syllabus Review, & Overview of SDT
	
	

	Week 2
8/27/25
	Uses of Theory and Theory-to-Practice 
	· Love, P. (2012). Informal theory: The ignored link in theory-to-practice. Journal of College Student Development, 53(2), 177-191.
· Evans, N. J., & Guido, F. M. (2012). Response to Patrick Love's" informal theory": A rejoinder. Journal of College Student Development, 53(2), 192-200.
· Reason, R. D., & Kimball, E. W. (2012). A new theory-to-practice model for student affairs: Integrating scholarship, context, and reflection. Journal of Student Affairs Research and Practice, 49(4), 359-376.
	Informal Theory Essay via Canvas

	Week 3
9/3/25



	Paradigms, Worldviews, & Evolution of Theory
	· Abes et al (2019). Part I & Chapter 1 Jones 
· Abes, E. S. (2016). Situating paradigms in student development theory. New Directions for Student Services, 154(2016), 9-16.
· Watch Rethinking College Student Development Theory Using Critical Frameworks via HigherEdLive.com (58 minutes)
Optional Foundational Readings
· Patton et al. (2016). Chapter 2, Foundations for Understanding SDT 
· Patton et al. (2016). Chapter 3, Using SDT
	

	Week 4
9/10/25
	Student Learning & Developmental Dilemmas
	· Abes et al (2019). Chapter 9 Taylor & Reynolds
· Taylor, K. B. (2016). Diverse and critical perspectives on cognitive development theory. In E. S. Abes (Ed.), Critical perspectives on student development theory. New Directions for Student Services (no. 154, pp. 29-41). Jossey-Bass.
· Yosso, T. J. (2005). Whose culture has capital?: A critical race theory discussion of community cultural wealth. In Critical race theory in education (pp. 113-136). Routledge.

Optional Foundational Readings
· Patton et al. (2016). Chapter 14
· Patton et al. (2016). Chapter 15
	Case Study 
Chapter 12 Epistemological and Intellectual Development 

	Week 5
9/17/25
	Contextualizing Identity (Development)
	· Abes et al (2019). Ch 10 Stewart & Brown
· Abes et al (2019). Ch. 14 Duran & Jones
Abes, E. S., Jones, S. R., & McEwen, M. K. (2007). Reconceptualizing the model of multiple dimensions of identity: The role of meaning-making capacity in the construction of multiple identities. Journal of college student development, 48(1), 1-22.

Optional Foundational Readings
· Patton et al. (2016). Chapter 4
	

	Week 6
9/24/25
	Intersectionality 
	· Abes et al (2019). Ch. 3 Wijeyesinghe 
· Abes et al (2019). Ch. 8 Nicolazzo & Carter
· Harris, J. C., & Patton, L. D. (2019). Un/doing intersectionality through higher education research. The Journal of higher education, 90(3), 347-372.

Optional Foundational Readings
· Patton et al. (2016). Chapter 12
	Journal Entry 1 Due via Canvas

	Week 7
10/1/25
	Theories of Gender and Gender Identity
	· Abes et al (2019). Ch. 4 Robbins
· Abes et al (2019). Ch. 12 Okello & White
· Foubert et al, A longitudinal study of Chickering and Reisser’s vectors: Exploring gender differences and implications for refining the theory.

Optional Foundational Readings
· Patton et al. (2016). Chapter 8
	

	Week 8
10/8/25
	Theories of Sexuality and Sexual Identity
	· Abes et al (2019). Ch. 6 Denton
· Revilla, A. T. (2010). Raza womyn—Making it safe to be queer: Student organizations as retention tools in higher education. Black Women, Gender & Families, 4(1), 37-61.
· Blockett, R. A., & Renn, K. A. (2021). Queer and Trans* People of Color Worldmaking as Subject Formation and Identity Development. The Complexities of Race: Identity, Power, and Justice in an Evolving America, 83. (see Canvas for reading)
Optional Foundational Readings
· Patton et al. (2016). Chapter 7
	

	Week 9
10/15/25


	(Dis)ability Culture & Crip Theory
	· Abes et al (2019). Ch. 7 Abes
· Miller, R. A. (2018). Toward intersectional identity perspectives on disability and LGBTQ identities in higher education. Journal of College Student Development, 59(3), 327-346.
· Stapleton, L. (2015). When being deaf is centered: d/Deaf women of color's experiences with racial/ethnic and d/Deaf identities in college. Journal of College Student Development, 56(6), 570-586.
Optional Foundational Readings
· Patton et al. (2016). Chapter 10
	


	Week 10
10/22/25



Guest Speaker: 
Moria Ozias, Whiteness
	Racialization
	· Abes et al (2019). Ch. 2 Harris & Poon
· Harris, J. C., & Linder, C. (2018). The racialized experiences of students of color in higher education and student affairs graduate preparation programs. Journal of College Student Development, 59(2), 141-158.
· Ozias, M. L. (2023). White women's affect: Niceness, comfort, and neutrality as cover for racial harm. Journal of College Student Development, 64(1), 31-47.

Optional: 
· CRiT Walking in the Academy, Blacktivism in the Academy Podcast
· Patton, L. D., McEwen, M., Rendón, L., & Howard‐Hamilton, M. F. (2007). Critical race perspectives on theory in student affairs. New directions for student services, (120), 39-53.

Optional Foundational Readings
· Patton et al. (2016). Chapter 5
	Original Source Essay Due via Canvas

	Week 11
10/29/25
	Racialization: Indigenous & AAPI
	· Abes et al (2019). Ch. 5 Reyes & Tauala
· Abes et al (2019). Ch. 11 Kupe & Oxedine
· TBD
	Journal Entry 2 Due via Canvas


	Week 12
11/5/25

	Theories of Faith, Class, and Nationality
	· Mueller, J. A. (2012). Understanding the atheist college student: A qualitative examination. Journal of Student Affairs Research and Practice, 49(3), 249-266.
· Ardoin, S. (2018). Helping poor-and working-class students create their own sense of belonging. New directions for student services, 162, 75-86.
· Ballo, A., Mathies, C., & Weimer, L. (2019). Applying student development theories: Enhancing international student academic success and integration. Journal of Comparative & International Higher Education, 11, 18-24.
Optional Foundational Readings
· Patton et al. (2016). Chapter 9
	Original Source Essay Due via Canvas

	Week 13
11/12/25
	
	ASHE Conference
No Class
	

	Week 14
11/19/25

Zoom Class: 

	Flex Course
Fat Bodies, Rurality 
	· Stewart, T. J. (2018). About fat campus. About Campus, 23(4), 31-34.
· Hutchings, Q. R. (2023). Blackness preferred, queerness deferred: navigating sense of belonging in Black male initiative and men of color mentorship programs. International Journal of Qualitative Studies in Education, 1-13.
· Means, D. R., Clayton, A. B., Conzelmann, J. G., Baynes, P., & Umbach, P. D. (2016). Bounded aspirations: Rural, African American high school students and college access. The Review of Higher Education, 39(4), 543-569.
	Journal Entry 3

	Week 15
11/26/25
	Thanksgiving Recess
No Class 
	

	Week 16
12/3/25
	Interview Presentations 
In-Person & Virtual
	

	Week 17
12/10/25
	Final Exams Week
No Class

	Formal Self-Analysis Paper





Auburn University Course Policies 

Technology and Communication. Students are responsible for checking university email and the Canvas site regularly. Phones, tablets, and laptops are welcome in the classroom for use in course-related activities. Regular, subtle use of devices (text, social media, etc.) should be avoided. Distractions, resulting from the use of electronic devices will result in a grade penalty (participation points). The instructor will communicate with students individually and/or as a group via email. 

AI Policy: Permitted when Assigned in this Course with Attribution
In this course, students are permitted to use Generative AI Tools such as Microsoft Copilot, ChatGPT, Claude, or Gemini for specific assignments, as designated by the instructor. To maintain academic integrity, students must disclose any use of AI-generated material. As always, students must properly use attributions, including in-text citations, quotations, and references. Students should exercise caution and avoid sharing any sensitive or private information when using these tools. Examples of such information include personally identifiable information (PII), protected health information (PHI), financial data, intellectual property (IP), and any other data that might be legally protected.
A student should include the following statement in assignments to indicate use of a Generative AI Tool: “The author(s) would like to acknowledge the use of [Generative AI Tool Name], a language model developed by [Generative AI Tool Provider], in the preparation of this assignment. The [Generative AI Tool Name] was used in the following way(s) in this assignment [e.g., brainstorming, grammatical correction, citation, which portion of the assignment].”

ADA Policy. Students who need accommodations are asked to electronically submit their approved accommodations through AU Access and to make an individual appointment with the instructor during the first week of classes – or as soon as possible if accommodations are needed immediately. If you have not established accommodations through the Office of Accessibility, but need accommodations, make an appointment with the Office of Accessibility, 1228 Haley Center, 844-2096 (V/TT). If you do not have an established accommodation, but would like to discuss possible accommodations while seeking or in lieu of an established accommodation, please the instructor directly. 

Academic Honesty. All portions of the Auburn University Student Academic Honesty code (Title XII) found in the Student Policy eHandbook at http://www.auburn.edu/student_info/student_policies/ will apply to this class. All academic honesty violations or alleged violations of the SGA Code of Laws will be reported to the Office of the Provost, which will then refer the case to the Academic Honesty Committee.

Classroom Behavior: The Auburn University Classroom Behavior Policy is strictly followed in the course; please refer to the Student Policy eHandbook at http://www.auburn.edu/student_info/student_policies/ for details of this policy.

Emergency Contingency. If normal class activities are disrupted due to illness, emergency, or crisis situations, the syllabus and other course plans and assignments may be modified to allow completion of the course. If this occurs, an addendum to your syllabus and/or course assignments will replace the original materials.
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